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" ' CHAPTER I 
INTRODUCTION 
Statement of the Problem 
This study was concerned with the problem of constructing and evaluat-
i 
II 
ll 
l ing a language v2cabulary test. The test was written for grades four, five, 
1 
II and six of the elementary school and for thi s reason drew its source of 
1
1 specific vocabulary from language textbooks published for these grade levels J 
li It was also decided to use onl:,y textbooks published since 1940 as this time 
marks a more. or less general trend from the more formalized language books 
of the past to the more functional textbooks used in the schools today. 
Definition of Language Vocabulary 
For purposes of this study a language word as it occurred in language 
texts was defined as a word that specifically labeled the areas of written 
and oral communication by describing these areas in the technical phrase-
'I ology of language in terms of form, content, style, composition, procedure, 
1
, markings, and systems. Also included were words continually used in con-
I nection with the technical language terms and that were necessary to de-
fine or explain technical words or procedures in language. 
Justification of the Problem 
The need of vocabulary tests.-- Research up to the present has indi-
cated the importance of vocabulary for school achievement. In fact, knowl- 1 
edge of vocabulary and word power had been shown to be one of the best 
I 
I 
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1 I 
I 
measures of school achievement. Its importance led Seashore to conclude: 
t~ocabulary size is probab~ the best single index for the pre-
diction of achievements in nearly all of the other language skills, 
e.g. diction, composition, reading comprehension, reasoning, general 
intelligence, and even grades in specialized subject matter fields, 
or scores on school achievement tests.nl 
In studies of relationships between word meaning scores and standard 
I achievement tests, Traxler found correlations ranging from .780 to .877 11 
I II 
with a median of .827. This indicated a very decided relationship be- 1 
tween vocabulary and achievement. To Traxler this implied that: 
"The high relationship of word meaning to total achievement 
suggests that in their attempts to improve the general achievement 
of elementary school pupils, teachers could well place more emphasis 
on the teaching of vocabulary."2 
orconnor stated: 
1rAn extensive knowledge of the exact meanings of English words 
accompanies outstanding success in this country more often than any 
other single characteristic which the Human Engineeririg Laboratories 
have been able to isolate and measure.n3 · 
It followed then from the results of these investigations and many 
others, that vocabulary being one of the most important areas determining 
1 success in school, any further research or additional instruments to mea-
sure the nature and size of pupils vocabulary would be a worthwhile 
contribution to education. 
The need of language vocabulary tests.-- Language, as a subject, 
was not making a favorable impression on the elementary school children 
o£ today. As par,t o£ a subject preference study done extensively through-
I 1. R. H. Seashore, "The Importance of vocabulary in Learning Language 
1 Skills." Elementary English Review, March, 1948, 25:137•152, p. 152. 
2. A. E. Traxler, "The Relationship between Vocabulary and General Achieve-
ment in the Elementary School." Eiementary School Journal, February, 1945, 
331-333, P• 333. 
3. J. orconnor, "Vocabulary and Success," Atlantic Monthly, February, 1934, 
u:l6_~;L66, P. 166. _ =-~ = =-== .,= ~~ -=-=- _ __ 
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1 
out New England, ~lanchard1 repo~e~ ~~ua~e as being -at -t~e bottom of a r~ 
list of ten elementary school subjects in the matter of preference. Read- 1 
ing and arithmetic rated high. These results led to the conclusions that : 
11The extremely low rating of language is the finding which gives 
greatest concern to those who worked on this study. Language not 
only has the lowest rating as a subject preference , - this low rat-
ing remains constant throughout the tabulation tables, and is ex-
tremely low in comparison w·ith other low rated subjects. It must 
be borne in mind that Language is taught in every school system, 
therefore its extreme unpopularity, as shown in this study, should 
give further cause for research in this area .• " 
In addition to this, Dean2 in a companion study with Blanchard also 
found that there were decided trends in favor of the preference groups 
in terms of ability in the subject preferred. 
Part of the explanation of the above preferences could be seen in 
comparing language t o the most highly preferred subjects of reading and 
arithmetic . Both reading and arithmetic had many aspects of their areas 
in which progress could be re cognized and measured concretely by both 
teacher and pupil . Experience has shown that knowledge of progress acted 
as a strong incentive for further progress and thus gave added motivation. 
The language field, in contrast, had presented a more vague and elusive 
area to define, measure and present to the pupils as progress . The 
addition of new instruments or techniques that could represent and eval-
uate important language concepts on a more objective basis by vrhich the 
pupil could see progress served as a purpose here . 
1. H. c. Blanchard, "Subject Preferences i n the Fifth Grade." Unpublished 
IVIaster's Thesis, Boston University School of Education, 1948, p . 83 . 
2. s. E. Dean, "A Study to Determine the Relationship between Preferences 
and Achievements . t r Unpublished Doctorate Thesis, Boston University School 
__ 
1 
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II specific items or areas of word knowledge in language where the pupil 
Furthermore, an instrument which could also isolate and define the 
I 
I 
I 
was having difficulty would enable the teacher to use her time and methods 
more effective~ in bringing about improvement. 
The practical value of a language vocabular,y test.-- Most of the 
standardized tests of language on the market today are concerned with 
language usage. There has been little or no attempt to measure under-
standings of the specific vocabulary used in language textbooks. It was 
this specific vocabulary which the pupil had to master in order to make 
I progress in language development as presented in the textbooks today 
I with which this study was concerned. Standardized texts of language 
usage might have been measuring the outcomes of this training but they 
were not measuring the basic concepts and terms that were needed as ef-
fective tools to produce the desirable outcome of proper usage. 
In addition to the above, this study was concerned with measuring 
jl as many of these specific language words as possible in items that closely 
IJ parallel the life situation. For example: Could the pupil identify a 
I bibliograph{ rather than verbalize about its definition? Could the pupil 
1 
recognize a ~ in context rather than define a noun? Almost fifty per-
cent of the words yielded to this technique while the remainder were 
tested by locating the corresponding definition of the word. 
Perhaps the most obvious justification of a study of this nature lay 
in the face value of what words the two forms were measuring. The words 
I tested were words crucial to the functional use of written and spoken 
I language. 
I 
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i 
The effective teaching of language today as indicated by a word 
frequency count of language textbooks, still involves a large share of 
specific language terminology which must be mastered as a means of ob-
taining the final goal of proper usage. 
This study, then, sought to construct and evaluate a language 
v9cabulary test. First, by defining and locating specific language 
vocabulary as it occurred in textbooks in use in the schools today, 
second, by constructing and administering this test to school populations, 
and third, by treating the data collected to ascertain the reliability 
and validity of the instrument. 
II-
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CHAPTER II 
REVIE\1 OF RESEARCH AND LITERATURE 
Importance of vocabulary Studies 
i 
In considering essential relationships between reading and the subject 
I fields or areas of the curriculum, Yoakaml states that: 
· "Reading is the tool or technique by which the textbooks, 
Ill reference books, and other printed matter in the curriculum fields are made available for use. Unless the individual pupil can read 
the material of the curriculum fields, it is useless as a medium 
for conveying infonnation to the learner. Each curriculum also 
involves other special reading problems. Among them are technical 
vocabulary, different types of thought patterns, and the use of 
such specialized mediums of conveying ideas as maps, graphs, etc'! 2 I 
Bernard3conducted a study to determine relationships between vocabulary !
1 
scholarship. Five sections of a college class in mental hygiene were 
given the Whipple's High School and College Reading Test4 and the Inglis Tes~ , 
j of English vocabulary-.5 Four sets of data were obtained: (1) score on the :. 
11 reading test, ( 2) score on the vocabulary test, ( 3) grade point average, ( 4) 
1 
1
1 psychological rating. Complete data was available on 131 students. I 
II 
1. The correlation between grade point average and psychological rating 11 
, was .46 f .046. 
l 
1. G. A. Yoakam, '~ssential Relationships between Reading and the Subject 
Fields or Areas of the Curriculum," Journal of Educational Research. 38:462 
469, 1945. 
2. Ibid, P• 469. II 
· l11 
1
3. H. W. Bernard; "Some Relationships of vocabulary to Scholarship," School 
and Society. 51:494-495, April 1940. 
4. Whipple High School and College Read=!-ng Test, Public School Publishing 
1 co., 1925. · 
j5. Inglis Test of vocabulary, Ginn and Co., 1927. 
I 
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2 . The correlation between reading and grade point average 1-vas .44 :f . OL~7 
Bernard concludes that ·uthe score on the reading examination is the basis 
for just about as good a prediction of potential scholarship as wcs the psy-
chological exam . 111 
3 . The corr el ation bet He en grade point average and English vo cabula17 was 
.)3 t . 42 . The conclusion made is that: 
f'Vocabular.r test scores are a better device for the prediction of 
college success, as measured by grades, than is e ither psychological 
rating or reading ability. n2 
A more adequate vocabula!'IJ will, in Bernard 1 s opinion, enable the 
student to (1) understand better what other people say, ( 2 ) increase his 
comprehension of 1•That is read, ( 3 ) make possibl e a more refined and accu-
r at e expression of his ideas 2.:::1d knowledge, and (4 ) in all of these ways , 
broad_e his concepts in a manner to :Lrnpr ove the quality of his thinking . 
The correlation between psychological rating and vocabulary was 
.64 f . 034 . This fact, plus the higher correlation between grade point av-
erage and vocabulary (as compared irith grade point average and psychological 
rating) indicates to Bernard that: 
I 
1'Vocabulary i s something other than an aspect of intelligence -
perhaps it indicates how a given amount of general intelligence has 
been used . Teachers might do well to consider the advisability of 
giving more specific attention to vocabulary instead of trusting that 
development will be achieved thr ough concomitant learnings . 113 
1. H. "f,r.J . Bernard, op . cit., pps. 49L~-l.f95 . 
2. Ibid . , pps. 495 
3. Ibid. , p • 496 
o..:;..._o... -=· -- =- ---== --== ~= -~ =-===-:===o=...=='-='--'= ---- ----
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I 
Bond1 comes out lvith results similar to Bernard in an i nvestigation 
of relationships between tenth grade reading abilities and scholastic 
achievement. Vocabulary scores on the Gates, Traxler; Iowa··A and B, and 
the vocabular-y- section of the Cooperative English Achievement 'l'est were 
combined to make up the composite vocabulary me!lsure. Nine measures were 
used (five measures of ability and f our of achievement) - each measure 
against all other measures as variables . Correlations were (l) total read-
ing comprehension .. 745, ( 2) vocabulal"'J . 865 _, (3) location of information 
.723, (4) comb ined speed .443, (5) intelligence quotient .8oS, (6) English 
achi evement .844, (7) literary acquaintance .724, (8) geometry achievement 
.675 , and (9) histo:rJ achievement . 609. 
Conclusions made by Bond2 were : 
(l)"For purposes of statistical predicti on it appears that the 
meg,sure of vocabulary is nearly as good as the entire battery 
of abilities tests.« 
(2)"The magnitude of the intercorrelations among the measures of 
reading vocabulary, reading comprehension, and intelligence 
indicates that the percentage of overl apping factors behree n 
these three abilities is great . An hypothesis that seems tenable 
is that t o a cons iderable exl:,ent t hese three abilities have the 
same and;or similar elements in their make-up. 11 
( 3 )"KnOIJledge of reading vocabulary appears to be a more i mportant 
factor in tenth- grade scholastic achievement in English usage, 
literary acquaintance, spelling, and biology than reading 
comprehension . 11 
(4}nReading comprehension appears to be a more important factor in 
tenth grade schol astic achievem.ent in these subjects than intel-
ligence as measured by the Revised Stanford-Binet Scale. 11 
The correlation betliJeen vocabulary score and mental age on the 
Stanford Revision of the Binet was .91 with a probable error of l ess th<=m 
1. E. A. Bond, "Tenth Grade Abilit ies and Achievement. 11 Teachers' College 
Contributions to Education., No . 813 , N. Y. Teachers 1 College , Colmnbia 
University, 19[~0. 
2. Ibid., pps . 53-61 
-= ~ ----=-=-=- ====-o..=----· -=- = =- ---==--=- --=- =--~-.~== 
6 months. This was based on a study of 631 pupils from grade one to high 
school. Terman1 believes that: 
"Very few tests or groups of tests yield as high correlations as 
that found above, but it is the usual thing for the vocabulary test. 
It is evident that a mental age based on vocabulary score alone would 
not go far wrong in a large per cent of cas~s." 
Spache2 in a later study comes to similar conclusions in comparing 
results on the vocabulary tests with the entire Binet scale. 
'~ith the possible exception of the vocabulary mental age, 
our data do not support the use of any portion of the Stanford-
Binet scale in predicting scale results for individuals •••• 
Comparisons of results on the vocabulary and on the fuller 
testing should prove illuminating in disclosing the particular 
degree of development in an important area of mental ability in 
cases of bi-lingualism, speech disturbances, language retardation, 
and verbalism." 
An unusual study by Carlton3 on morons and imbeciles at the Minnesota 
School and Colony was performed to determine the effect of chronological 
age on Revised Stanford-Binet vocabulary score. Two hundred and two sub-
jects were used - having no serious speech, sensory, physical, or reading 
difficulties. Correlation between mental age and vocabulary was ~ .78. 
Conclusions reached were that: 
"Without doubt mental age rating on the Revised Stanford-Binet 
(when the influence of the vocabulary test has been eliminated) and 
chronological age are not the only factors which can explain the 
1. L. M. Terman, "The Vocabulary Test as a Measure of Intelligence," 
Journal of Educational Psychology. 9:452-466, 1918, p. 466. 
2. G. Spache, "Vocabulary Tests of the Revised Stanford-Binet as Independent 
Measures of Intelligence," Journal of Educational Research. 36:512-516, 
1943, P• 516. II . 
3. T. Carlton, "Effect of Chronological Age on Revised Stanford-Binet 
vocabulary Score at the Moron and Imbecile Levels," Pedagogical Seminary. 
61:321-6, 1942. 
-------- ==="--'===== 
scor":'l on the vocabulary- test. It m2_y viTell be that such variabl e s 
a.s s ocio- economic status, reading experiences , or previols tra ining 
in vocabulary can influence final score on s1.1ch a test. rr 
Hu..11t 2 in a s tudy to determine relationships between vocab1)_la ry and 
.scholarship in grade eight came out rrJi th rather low carre l a tions. Cor-
relations of vocabulary with English Here • 27, 1-ri th mathematics • 26 , and 
v.ri th social studies • 39. Reasons for these l ow correlations 1;rere given 
in that the Cooperative Vocabul ary Test used in the study was a r e cognition 
vocabul ary test only. Active word kno.,rl edge 1vas not considered. Also 
the reading t s st 3.ncl the mental ability test include vocabular<.r tests 
which have an effect upon the resultant correlations with vocabulary . 
In an effort to determine the relationships between vocabularies, 
., 
general and specific, and performance on specified tests, HcGuiness _~ 
found the following corre l ations : 
Cooperative vocabulary Test 
AGCT 
Michigan vocabul ary Profile 
.529 
California l1ental Haturity (Language) 
Ivrichig;:m 
JillCT 
California 
Cooperative Vocabul ar3r ' 
.529 
.5L2 
.638 
.409 
.538 
Michigan 
Cooperative 
California 
AGCT 
.[~09 
.;;L2 
.358 
conclusions reached w-ere that vocabulary is a significant factor in 
1 verbal mental ability and that vocabulary skill is significantly related 
• to reading ability . 
1. T. Carlton, op . cit . , p . 325 
2 . L . Ivi. Hunt, "Relationship between Vocabulary and Scholarship in Grade 
VIII," Masters bf Education Thesis, Boston University Scheel of Education, 
1948. 
3. :~ . "I"T. I'1cGuines s, "The Relationships between Vocabularies, General and 
Specific " and Performance on Specified Tests , n f'Iaste rs of Education Thesis_! 
Boston University School of Education, 1950 
-~.....:;;::;::::.~~ ---=---==- - -- -=- :;-~ --- --=-.---=-....--=:;__ = ~---- -----
Traxler1 points out that the existence of a relationship bet'ireen yocab-
ular:r and genera.l achievement i n s chool has long been recoc,nized . EYery 
teacher is probably aware that, on the whole, the pupils with the greater 
kno-..rle ge of word meaning do the better school work. To establish . this 
n1ore objectively, cases from several schools connected -..rith the Educational 
Records Bu.reau 1-1ere used t o determine correlation between word-meaning 
scores and t otal scores on the star1.ford Achievement Test . The results vrere 
as follov-rs: 
Grade Nmnber of cases Correlation P.E . 
I V 10.;.; .839 . 020 
v 104 .877 . 015 
VI 1 20 . 809 .021 
VII 97 -780 .027 
VIII 67 . 827 .026 
Correlations ranged from • 780 to .877 with a median of . 827 . It appears 
that a very decided relationship bet1.Jeen vocabulary and achieve ent exists. 
F..elationships betw·een v.rord meaning and Kuhl man-Anderson IQ s v-rere found 
to have correlations from .351 - . 676 with a median of . 603. Those for 
total achievement and intell igence quotients ranged from . ~ 8~ - .751 with a 
median of .619. Both sets were 101-Jer t han the correlation between word 
meaning and the total score on the Stanford. 
To Traxler2 the implications are: 
"First, if one wishes to obtain a rapid, fairly valid predi ction 
of general achievement in the elementary grades, a word meaning test 
appears to be pre~erable to an intelligence test . Seco;.1d the high 
re l at ionship of ~.,-ord meaning to total achievement suggests that in 
their attempts to improve the general achievement of elementary school 
pupils, teachers coul d well place more emphasis on the teaching of 
vo cabulary." 
1. A. E . Traxler, 11The 
ment in the Elementary 
pps . 331-333. 
~ · I bid, p. 333 
Rel ationship between Vocabulary and General Achieve -
School, n Elementary School Journal, February, l 9Lt5, 
f;i . 
-- - - --=-=-=~~ 
Durre111 summarizes the importance of vocabulary by saying that: 
''Vocabulary problems are the basis f or all types of difficulties 
enc01E1tered in middle grade reading. Difficulties in word recog-
nition or in 1.vord meaning ordinarily account for inattentive reading, 
slo1; r eading, poor understanding of details, failure in following 
directions, confusion in getting the central thought, ina ility to 
understand implications, and difficulties in oral and writ ten recall.1' 
Relationship of vocabula:rJ to achievement in specific· areas . - - During 
the spring of 1935, a study was made at the University of Georgia t o deter-
mine students' knOvJledge of mathematical vocabulary and to what extent did 
this corre late -vrith a final mathematical exam. The experiment vras per-
formed on two groups of freshmen . For one group numbering 141 cases , the 
correlation was . 638 , P.E •• 033 . For the second group numberli1g 118 stu-
dents , the correlation was .59, P .E • • 04 . Edvrards 2 concludes: 
"These results sho~!r a considerable influence of vocabulary upon 
achievement in mathematics . Correlations gi ve weight to the hypo-
thesis. that a considerable amount of difficulty in mathematics is 
due t o · lack of sufficient knowledge of the mathematical terms used . TI 
An attempt to determine the rela.tionship between vocabulary and 
ability in first year algebra 1vas performed with 139 s tudent s at the 
Headvill e, Pennsylvania. High School. A vocabulary test was constructed 
1 consisting of 23 non- technical -vrords, 10 technica.l mathematical words, 
and 16 technical Algebraic 1•rords . The r,vorcl.s were used in a l gebra problems . 
The students were instructed not to sol ve the problem but indicate belo1,r 
the problem what the underscored word meant . The Cooperative Algebra Test 
was also given . The two tests correlated with a rel ationship of • 38 f .05. 
l. D. D. Durrel l, 11Basic Abilities in Intermediate Grade Reading, " 
Education, 59 :45-50, September, 1938, pps . 46-L~? · 
2. A. L. Ed1vards, 1'A Mathematical Vocabul ary Test and Some Results of an 
Examination of University Freshmen," Journal of Educational Psy chology 
JC:rJII:694- 697, December, 1936 , pps. 696""-697 . 
- ----=- - ~ -=---
The mean score of the . group in the Cooperative Al gebra Test was 41 .77 
v.rhich compared favorably with national norms. Si gma tvas 15 .1_~ uhich <·Jas 
1.4 lower than t he national group. The mean score of the vocabul a!Jr test 
was 30.88 ui th a Sl~;r.12. of 6 . 28 and a slight ske1.v toward higher scores. 
Buckingham1 interprets the results as shoy,dng that: 
' 'Vocabulary of an adyanced degree of diffic, lty is one pr·)::lem 
of the teache r of begii1.ning Algebra . A correlation coef:.'i c ient of 
. 38 to .40 has 1.rery little significance if used ::lone . Hov.rever, 
'-.csed a s 9. measure of one f actor among several fact ors it indicates 
enough relationship to be c onsidered. 11 
I n the area of l iterahcre, an effort was ma.de to relate literature 
appreciation abilities and certain vocabul ary abilities . The wor k 1•Tas 
performed on 66 children from two sections of a sixth grade in Raleigh, 
IJorth Carolina . The results were as follows: 
Relatio!1ships betueen Vocabulary Abilities and Appreciation of Litera.ture . 
\.Tocabulary Tests Discovery of Theme Reade r Participation Sensory I mag<:ry 
SF·ntence -_roca.bul c:. r . .r . 3r J. . 08 .u,_ i . 06 .56 I . 05 I .r 
:?t.hy1tdllG .12 f • 08 . 26 1- . 08 .1_~5 1 .07 
~r.Jord 3uilding .16 l . 08 -. 07 1 . 09 . 09 } . 09 
Garrison and Thoma.s 2 beJ ieve a significant rel ations hip exists beh.reen the 
tNO vocabulary test s (sentence vocabul ary and. rhyming) and the results on 
the three tests for literat ure appr8ciRtion . 
3 
In an earli'3 r study Garrison had found a positive relationship 
betv.reen the thr ee voc~.bulc:.r.r abilities tested, the highest being bet~·Jeen 
l. G. E . Buckingham, 11'.l'he Rel ationship between 1Jocab'-.1l ar.r and •. _,ility in 
First Year Al gebra," Mathematic s Teacher, 30:76-79, Februa!'IJ, 19 37, p . 79 . 
2 . ~<;:. c. Garrison and r-1 . Thomas, np_ Study of Some Literature Appreciation 
Abilities as They Relate to Certain Vocabulary Abilities; 11 Journal of 
Educational Re search, 22:396- 399, December, 1930. 
3. K. c. Garrison, 1%'llat.ionship between Three Different vocabul ary Abil i -
ties, 11 Journal of Ed'-.'.Cational Research, =- ~1:~3-~~ ,_J_anua!'.JS. ~930 . 
=----~ 
rhyming and the s entence vocabul ary test having a cor r elation of .So t .04 . 
The corr elation betv.reen word b:..lil di ng and the vocabul ary test \<Jas • 38 f . 07 
and vJord building and rhymi ng . 36 f . 07 . 
Grisme ; ex2rr1ined the compos ition papers of 100 university fre s h..IT!Pn . 
I-ris purpose •v-as to determine the correlat ion he t ween t he student 1 s vocab-
ulary and t he grade he r eceived f or the quarter , b8tvTeen his vocabul C:.r<.f 
and the ave r age grade for his <q'Uarter ' s themes , and bet1·reen voca.bul ar:T 2_ CJ.rl 
t:,_e q:..lar te r gr ade f or e ch percer.t _;_l e group . Though no ata Here g i ve :1 i n 
t he r eport it was cla i med t hat th'2;-/ all s _owed about the s ame result8 . 
"'I' ~ _e sh:c~v ~ t with the highest number of stem 1v-ords rece ived t he 
highest gr ade . When the irregul a r ities C1J.e to discipline f or poor 
gramm:=.r, poo:c s~:::>ellin - 2.ni t he like, had been dropped fron the list , 
the gr ade in 2.ny of t he three correl at ions mount ed with the vocab-
ular"~J . n2 
I n an i nvestigation of the t e chnical -vocabular ies of school sub j e cts, 
Pr3Pe ey3 r ead textbook:: in 19 el ementary and s e condary- school sub j e cts 
pickine out the t3 chnica l t erms . · Each book \fas scrutinized t :t::- 3e t.=_--.::::s . 
Tl1e word r ange was from 291 in Al gebra to l , 691 i n General Science . Summer 
s chool students Here t hen a 8ked to check t he suit ability and i mportance of 
the 1r10rds . From the compil ed list, it appeared obvious that pupils begin-
ni ng such subjects as ari t h..metic , geography, science, and history encounter 
specia l or t echnical vocabul aries . Thus, the ability to read i n the l ower 
l. F. A. Grismer, 'rvocabulary and Gr ade . " English Journal (College Edi t ion } 
January, 1933 , p . 58 . 
2 . Ibid . , p . 62 . 
J. 1 . c. Pressey, 
School Sub jects. 11 
11An Investi;;-'3.tion of the Technical Vocabul ari es of the 
Educational Re aearch Bull etin, 3:182-185 . 
(; '14 
l 
I 
II grades did not guarantee comprehension of arithmetic problems or of texts 
in geography, science, or history. 
II Livingstonl in a follow up study of Pressey 1s 2 work found that 5,694 
ll il words in this technical vocabulary occurred in only one vocabulary list. 
Jl The average number of vocabularies in which 3, 217 of the words appeared 
was 3.3. In the language field, the vocabulary was quite large and over-
lapped a great deal with other lists. General science had few words that 
were not found in other vocabularies. Most of the overlapping, however, 
',I was with other sciences out of which general science originated. Although 
I there was considerable overlapping of technical vocabularies i n certain 
fields, such vocabularies were in general more or less distinct for each 
field. 
II 
I Textbooks and their vocabularies.-- In 1926 Buckingham3 wrote: 
"The textbook contains too many hard words. This is the all 
but unanimous verdict .of the many recent vocabulary studies. One 
trouble is that the textbooks have been too predominantly in the 
hands of the subject matter specialists. \Vhat we need in the re-
v&~ing and re-creating of textbooks is the cooperation of the 
subject-matter specialist and the educational specialist." 
Yoakam4, in agreement with Buckingham states: 
"The textbooks provided for the use of children are not 
adjusted to their mental maturity. vocabularies are too extensive, 
the type of subject matter is often too mature, and the special 
technical tools required in the subjects are beyond the children." 
1. R. Livingston, "The Interrelationships of (Technical) vocabularies of 
the School Subjects." Educational Research Bulletin, 3:208-13. 
2. L. c. Pressey, op. cit., pps. 182-185. 
3. B. R. Buckingham, "The Textbook and Its · vocabulary." Journal of Educa-
tional Research, 14:142-145, September, ·1926. p. 144. 
4. G. A. Yoakam, "The Improvement of Reading in the Middle Grades." 
Education, 56:1-6, September, 1935. p.2 
yoakam' o1 constructive suggestions a re that we must eit he r abandon tho 
s,_1b j e c t matter tea ching of the mi ddle [; r ades, t each subj e ct mat t e r or~lly, 
or improve the materials f r om the viewpoint of difficulty - a t the s ame 
time developing reaclinG ability mor e skill f ully lliJ.til a point is reached 
where t he ;,1ater ial is adjusted t o t he :; rnpils ' abilities i n such a nay that 
a stead~r developme~1t ta!-:a s place 1vithout undue retardation or failure. 
Wolffer2 and Earl ey3 i n tv-ro companion studies analyzed social studies 
text books and constructed, adntinistered, and eval uated t e sts o"" s ocial 
st"J.dies FOrc~c- i r: t he i nte r mediate grades . Both Hriters concluded that 
the words -vrere not as vJell kno-vm as 1vas necessar;y for understanding so ci al 
studies concepts . It >vas a l s o not ed that t he •..rord list compil ed f rom the 
social studie s te::tboclcs s hovred -vride variation i.n the frequency of appe ':lr-
a :-1ce of the HOrds ·vrithin a grad.~ and from series to series of the textl:>ooks . 
A study t o determi r:2 t he effect that s impl ificet inr: of vo~abul '3.r y 
;oJould have on reading corr:p r ehension Has performed on 1,112 s i xth gr2.de 
pu_pils from 3 2 el ementary schools representing e ight c ity schoo l systems 
i n ~G1;-r::: :: ~:.d Illinois . The t tJ s t r -·sults of P'-:p i l s readi ng the origi nR.l 
.rrc.Ju3 r i a l and those r~?e.ding t.hP rew-.citte"1 materi a l were c ompa rrd . There 
He re n o statistically s ignificant di ffe r ences bet;v'C:: "'n compreher .sic" of 
1. G. A. Yoakam, op. cit . , p . 2 
2 . 'ltJ . A. \..Jolffer, liThe Const r uction and Evalu;:-.t:i.on of a Social Studies Con-
text Voca.bul ar:,- Tr ~ ·c,. 11 Doctor of Educat i o~~ r:::1.es i s , Boston Univers ity 
School of E0.ucat:i. on, 19 2. 
3. 1~ . L. Earley_, ~1The Construction and Evaluat i on of a Social Studi8s ocab-
ul a:ry Association Te st f or Intermediate ':',:cades . 11 Doctor of Educat i "- The-
sis , :aoston Uni vf ;•s ity School of Edrcation , 1?52. 
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selections read in the original form and those read with reduced vocab-
1
ularies. However, there were times when the substitution of less diffi-
1 . 
,j cult words for diff~cult words definitely aided pupils in understanding 
lthe material read. The author adds: 
I 
l' 
I 
I 
II 
I 
I 
11 note 
11
she 
I 
I 
II 
II 
II 
1\ 
"The importance of vocabulary in producing a readable style 
should not be minimized b.1 the results of this study. Investigators 
are well agreed that vocabulary is an important, if not the most 
important, index of difficulty. But the consequent tendency to 
simplify the vocabulary by using a master word list based upon 
mechanical word count or a word list of extremely narrow limits is 
insufficient in itself to make materials more readable. Other 
structural elements which affect comprehension in reading must be 
taken into account. And in addition to these elements, the inherent 
difficulty of the concepts and the relation of the pupils' experi-
ences to the ideas presented are exceedingly important factors to 
comprehension. ttl 
Fennell2 engaged in a study of four primary reading series in order to 
recurring words and their relation to difficulties in comprehension. 
sets forth her conclusions in saying: 
"A probable reason for difficulty in the comprehension of 
reading lies in the fact that textbook writers in their effort to 
familiarize children with certain words have provided for numerous 
recurrences of these words but have disregarded the fact thatire-
quent~ the words recur with entire~ different meanings. One way 
to bring this evidence before the teacher is to include in the 
vocabulary at the end of the reader, not on~ all words of different 
form but also all words recurring with different meanings. The page 
on which each word is used in a different sense should also be noted. 
Final~, there should be a clear statement of the meaning of each 
recurring word."3 I 
II 
I
ll. K. F. Nolte, "The Effect of Simplification of Vocabulary on Comprehension I 
/in Reading." Elementar.y English Review, 14:119-124, 146, April, 1937, p.l46. 
ll 2. E. L. Fennell, "Recurring Words and Their Relation to Difficulty in Com-
ilprehension." Elementary School Journal, 29:42-53, September, 1928. 
J. E. L. Fennell, op. cit., p. 53. 
,, 
II 
I' 
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=:D a RffoTt t c. det ermi l e t h!'' i nfl uence of vocabul ary com;non to test 
and t12 ~ct ook on primary r eadi ne; t 22t scor es , 1~asonJ worked -v;ith 35 first 
grades and 30 second grades in five different communities and c~1e to the 
following conclusions: 
·rr1. It appears that the commonness of vocabulary between test and 
text has slight effect upon reading achievement as measured by 
standard tests. 
2. The sensitivity to common ·0est-text vocabulary does not diminish 
after grade one. 
3. Skill in phonics does lessen the effect of common test-text 
vocabulary upon test score. 
4. Scores of boys depend more upon common test-text vocabulary than 
do scores of girls. 
5. Tests having low vocabulary agreement with readers tend to pro-
duce 101v mean grade equivalents more consistently than tests wi~h 
high vocabulary agreement produce high mean grade equivalents." 
Other conclusions were also made by Nason but only the above were selected 
for quoting as they were more pertinent to the present study. The point 
sought, here, is that reading achievement scores are favored when they 
have more words in common with the texts. 
0 'Rourke3 investigated the vocabulary difficulties of five textbooks 
in third grade arithmetic. Information was accumulated by (1) counting and 
tabulating every word in each book, (2) taking a random sampling of every 
tenth page, (3) determining the total number of running words and the total 
number of different words for each book, (4) computing the average repeti-
tion, (5) checking the list ~nth Gates' list and the first three thousand 
1. D. E. Nason, "The Influence of vocabulary Cormnon to Test and Textbook on 
Primary Reading Test Scores." Doctor of Education Thesis, Bost on Univer-
sity School Of Education, 1951. 
2. Ibid., pp. 125-126 
3. E. 0 1Rourke and c. D. Mead, 11Vocabulary Difficulties of Five Textbooks 
in Third Grade Arithmetic. 11 Elementary School Journal, 41:683-91, 1941. 
ll 
il on the Thorndike list, (6} numbering and segregating the proper nouns, and 
I (7} tabulating all common arithmetical or technical terms to show the num-
,1 ber of times such terms appear and the number of pages on which each ap-
jl pears. From this, it could be said: 
"Some publishing companies are employing reading experts to 
assure proper vocabulary load. This study indicates however, that 
additional research and care in the development of the vocabulary in 
arithmetic textbooks are essential to the process of teaching arith-
metic in the various grades of the schools.ffl 
Nine third grade health reade~s were examined by Berger2 to determine 
!I vocabulary difficulty. A total of 1,335 words appeared only once in nine 
ll books. Most of these words were not common to third grade pupils according 
11 to Thorndike 1 s classification. Of these words, 28 per cent did not appear 1 
at all in the Rinsland list, 25 per cent were listed but classified under 
II ,, 
li 
the third grade list. Thus more than 700 words were not listed, or, if 
listed, were not classified under grade three or below. It was quite evi-
dent that these words were used rather infrequent~. 
With the help of eighteen investigat ors, CUrtis3 studied the vocabu-
laries of science textbooks in the secondary schools. The following conclu- ' 
sions were made: 
"The result of word b,y word analyses of the bodies of 30 textbooks 
of science lead to the conclusions (1} that both the technical and the , 
non-technical vocabularies of textbooks of general science, biology, 
chemistry and physics are too difficult for the pupils for whom the 
books were written; (2) that there is insufficient provisi on in such 
textbooks of science for repetition of difficult scientifi c terms and 
1. E. 01 Rourke and c. D. Mead, op. cit., p. 691 
2. H. I. Berger, "The Difficulty of Third Grade Health Readers.u Elementary 
1 School Journal, 47:391-395, March, 1947. 
3. F. D. CUrtis, "Investigations of vocabulary in Textbooks of Science for 
Secondary Schools." Boston: 'Ginn and Co., pp. 115-116, 1938. 
I, nw 
nontechnical words; (3) that too large a percentage of the difficult 
words found in such textbooks of science are nonscientific or non-
technical words; (4) that too small a percentage of the scientific 
words that are introduced are defined; and (5) that not infrequentlY 
the definitions of scientific terms fail to appear in the textbooks 
until the terms have been used more or less extensively in earlier 
parts of the books.nl 
The above investigations of textbooks and their vocabularies, with 
I' some studies more carefUl~ performed than others, all point up to the 
I recommendation of the need for further study along this line in an effort 
I to make textbooks more comprehensible to the pupils. 
I The Extent of Word Knowledge 
Smith2 attempted to measure the size of general English vocabular,y 
from the elementary grades through high school. Three school systems were 
. 
used consisting of a suburban, mixed sub~rban and rural, and small college 
through the twelfth grades. The table was as follows: 
1. F. D. Curtis, op. cit., PP• 115-116 
, 2. M. K. Smith, "Measurement of the Size of General English vocabulary in 
!Elementary Grades and High School." Genetic PS,Ychology Monographs, 24:311-345, November, 1941. 
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Grade 
1 
2 
3 
4 
.5 
6 
7 
8 
9 
10 
11 
12 
vocabulary of Public School Children 
Basic Words 
16,900 
22,000 
26,000 
26,200 
28,.500 
31,.500 
3.5,000 
36,000 
38,.500 
40,200 
43,.500 
46,.500 
Derived 
7,100 
12,000 
18,000 
18,800 
22,.580 
18,000 
20,000 
20,000 
24,000 
37,300 
29,.500 
33,.500 
Total 
24,000 
34,000 
44,000 
4.5 ,ooo 
.51,000 
49,.500 
.5.5,000 
.56,000 
62,.500 
67,.500 
73 , 000 
80,000 
It is obvious that this study is probably a very rough approximation of 
general English vocabulary considering its quite limited sampling, however, 1 
it serves its purpose in giving a general idea of the extent of word 
knowledge. 
Thirty grade nine girls were used in an experiment concerned with the 
size of recognition and recall vocabularies. Each girl took eight forms of 1 
the Thorndike Test of Word Knowledge - each form containing 100 words. 
I· jl Symondsl reported that for this group the recall vocabulary was about one-
11 
,, 
-11 
li 
II 
:I 
third the size of the recognition vocabulary. Again, this is a very limited 
I 
study but is worth mentioning in terms of a general idea of the sizes of 
these two vocabularies. 
Corson2 performed a novel study in an effort to determine individual 
differences in the extent and level of vocabulary used by intermediate 
1. P. r1. Symo~ds, "Size of Recognition and Recall vocabulary." School and 
Society, 24:.559-.560, 1926. 1 
2. H. Corson, "Individual Differences in the Extent and Level of vocabulary 
Used by Intermediate Grade Children, •• Master of Education Thesis, Boston 
University School of Education, 1938. 
I 
II ----t~-~ 
grades children. A one reel film was shown to 291 children and then they 
were asked to write about it. A word count was taken for each individual 
on (1) the total number of words written to describe ideas gained from the 
film; (2} the number of different words used that do not appear on the 
first three levels of the Durrell list, and (3) the number of different 
words used that do not appear anywhere on the list. Some of the conclu-
sions made were: 
"1. Girls tend to write more than boys, and to use a more varied 
vocabular,r, although the difference between boys and girls of 
the same grade are not statistically significant. 
2. The average amount written increases steadily from grade to 
grade. 
J. There is great overlapping between grades in amount written. 
Children in the upper quarter of the fourth grade tend to write 
more than those in the lower quarter of the sixth grade. 
4. The number of different words used beyond the range of the list 
showed a small increase from year to year. 
5. From 77 to 80 per cent of the words used by intermediate grade 
children may be found on the first three levels of the Durrell 
Remedial Reading List. From Bi, to 91 per cent of the words used 
appear somewhere on the list." 
From the study it was observed that intermediate grade children express 
their ideas in a ver.r narrow vocabulary range. The words they use are more 
general rather than dealing with specific meanings or shades of meaning. 
Other implications made were that since little difference exists in the 
amount of vocabulary among the lowest quarters . of grades four, five, and 
six, these children need different instruction in spelling, composition, 
and vocabulary than do children who write freely. 
"The intermediate grade teacher needs to sensitize children to 
accurate perception of word usage in reading materials and to en-
courage attempts to use words accurately."2 
1 
1. H. Corson, op. cit., pp. 26-27. 
2. Ibid., p. 31. 
~-1~ 
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Word lists.-- Without going into a detailed account of the innumerable 
word lists and studies compiled in the last few decades, this section will 
deal with a consideration of the value of these word counts and lists and 
some of the approaches towards obtaining them. The reader is referred to 
Seegers1 if he or she wishes to read a review of research in vocabulary 
development up to 1946. 
McKee2 puts forth some of the following suggestions as to word lists 
and vocabulary difficulty in reading matter. The fundamental measure of 
difficulty in a printed word is the familiarity which the reader has with 
the meaning. Word lists are only lists of words that have occured most 
frequently in reading matter. We do not know that they are lists of words 
t hat children understand. If it is true that the measure of a word's dif-
ficulty is not its lack of frequent occurrence in reading material but in-
stead the reader's lack of familiarity with the concept that the word 
represents, then it is impossible to judge accurately the vocabulary burden 
of a selection by the degree to which its vocabulary corresponds with the 
vocabulary of a given reading-word list. Continuance of such practice can 
do harm. Children may be given material judged to be simple v<hich is really 
far too difficult. It can also keep children from interesting and simple 
material that is judged to be too difficult. Only when familiar concepts 
are designated by word forms not readily recognizable as symbols of those 
concepts, is it of value to substitute word fonns of higher frequency rating 
that are readily recognizable as s~nbols of those concepts. 
1. J. c. Seegers, "Recent Research in Vocabulary Development." Elementary 
English Review, 23:61-68, February, 1946. 
2. P. rv.IcKee, ''Word Lists and vocabulary Difficulty in Reading r;_at ter." 
Elementary English Review, 14:241-245, November, 1937. 
In checking vocabulary difficulty with the use of an available word 
list, one does not get very far as the lists do not show the various mean-
ings of a given word which children understand at a given grade level. It 
~dll be impossible to measure carefully the vocabulary difficulty of read-
/ 
ing material until there is available lists of words together with their 
different mea~ings which children understand at different grade levels. 
Thorndike1 speaks of the value of the lists in that they make it 
easier than it has been in the past to put standards for word knowledge, 
by grade, by ages, or by mental ages, into clear, definite comprehensible 
form. It may also be possible that the Thorndike Teacher's Word Book, for 
example, may help us to understand why so many children and so many adults 
read what the cultivated man condemns as trash. There is reason to think 
that greater eaae of reading in respect to vocabulary, construction, and 
facts, is a very important cause of preference. A count of the vocabulary 
of best sellers and a summary of it in terms of the list might be quite 
instructive. 
In a much later report, Thorndike2, commenting on the value of word 
counts, feels that too much work on vocabulary appears obsessed with the 
idea that there is some one set of words far better than any other set of 
equal size for children of a certain school grade to be able to use in 
speech or in writing or in obtaining knowledge of meanings. This seems 
1 • . E:. L. Thorna:ike, "Word Knowledge in the Elementary School." Teachers 
College Record, 22:334-370, 1921. 
2. E. L. Thorndike, "The Value of Word Counts." Elementary English Review, 
17:60-62, 67, February, 1940. 
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absurd. Lists for school grades are receiving too much attention. Energy , 
would be better spent in locating relevant facts about words and word 
learning. On the other hand, the recent work on word knowledge and word- II 
learning seems to compare favorably with that in other fields of education. jJ 
As a result of word counts, measurements of word knowledge, and its affili- 1: 
ations, and experiments in teaching word meanings and spellings, we have 
a more accurate knowledge of vocabulary teaching than was true fifteen or 
, twenty years ago. 
Durre111 in developing a vocabulary for corrective reading points out 
the value for these lists. 
"In order to provide the careful development of sight vocabulary 
and the constant practice required for successful corrective work in 
reading, a narrow vocabulary of well chosen words is necessary."2 
Using 17 books from grade four, 20 books from grade five, and nineteen 
books from grade six, Durrell and Sullivan3 detennined an intemediate 
grade vocabulary b,y choosing words which appeared in seven or more books 
at each grade level. This avoided the disadvantage of a total frequenqy 
count in that a word could be used so frequently in a single book that it 
would be weighted incorrectly in the final list. The value of lists such 
II 
I 
II 
l1 as these is that: II 
'I 
I 
''Economy in learning demands that lists of words be drawn up 
which are most frequently encountered b.Y children in reading in each 
of the intermediate grades. Such lists would assist not only in 
direct vocabulary instruction, but would also aid the teaching of 
1. D. D. Durrell, "A Vocabulary for Corrective Reading." Elementary English, 
Review, 11:106-09, April, 1934. 
2. Ibid., P• lo6 
3. D. D. Durrell and H. Sullivan, "Vocabulary Instruction in the Inter-
1 mediate Grades.fl Elementary English Review, 15:138-145, 160, 185-198, 
I April-May, 1938. 
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transfer skills such as word analysis, word derivation exercises, 
study of word roots, etc. Such lists would also assist in making a 
clearer correlation between the reading vocabularies and those of 
writing, spelling, and composition."l 
Seegers2summarizes the research in vocabulary development up to 1946 
by saying: 
"It is significant that with reference to both testing and 
development, increasing attention is paid to area and depth of mean-
ing, not simply to single or isolated meanings. The studies clearly 
show the effect of experience, environment, and stimulus upon the 
use of language, and the development of vocabulary in particular. 
If, through concrete experiences or other suitable stimuli, children 
are encouraged in or made to f eel the need of expression, they will 
use words intelligently." 
Knowledge of word meanings.--
npoor readers meet so many unfamiliar words in the usual reading 
material given to them in school that they do not really kno-vr when a 
word is unknovm to them. Try having your group read a chapter in 
their textbook or any subject. Ask them to list, as they read, the 
new words which they have met in their reading, or words whose mean-
ing is not clear. It is supprising to see hov1 few words the poorest 
readers will have listed. 11 3 
Elivian4 completed research that bears out the previous paragraph. 
Seventy-three words were taken from the Durrell-sullivan reading list with 
the vocabulary load focused at the sixth grade. The VTOrds were checked 
with the Buckingham-Dolch and Thorndike lists and then written into stories. 
A matching type test was constructed. A total of 126 children were used 
from grades five and six. The following conclusions were made: 
1. Durrell and Sullivan, op. cit., p. 141. 
2. J. c. Seegers, op. cit., pp. 61-68. 
3. H. Canty, 1'\>Jhat about ReadingJ11 Social Education, 1:640-3, December, 
19 37' p • 643 • 
4 • . J. Elivian, nword Perception and 1~ord I'1eaning in Silent Reading in the 
Intermediate Grades." Master of Education Thesis, Boston University School 
of Education, 1938. 
( l ':Jl6 ) . ...,_ 
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Children were generally unable to recognize words they did not 
know. Of the words missed on the word difficulty test, only 41 
per cent were discovered in the preliminar,y reading. 
2. There was a slight improvement in the ability to discover unknown 1 
words in groups of high reading ability. The grade four group 
discovered 29 per cent of the unknown words, while the grade 
eight group discovered 48 per cent. 
3. Sex differences in these abilities were ver,y slight. The girls 
were superior to the boys in the ability to discover unknown words I 
4. The amount of improvement in four practice tests was negligible I 
for each of the skills tested."l 
Another study to determine knowledge of word meaning was performed on 
225 freshmen at Dartmouth. Reading material was passed out which included 
34 words to be tested on later. The students were asked to underscore the 
words they did not lrnow. Twenty minutes later the test was given. Of the 
34 words in the list 44 per cent were missed that had been underlined as 
unknown. In general students who missed more words tended to express 
greater ignorance on the continuous passage. The number of words checked 
in reading matter as unknown correlated with the number of same words 
missed on the vocabulary test equaled .So f. .03. The implications were: 
-
"The average student's insight into the extent of his word 
knowledge is faulty. · Pupils most in need of vocabular,y enlargement 
are too often the students least likely to realize their need or to 
appraise their limitations correctly. The findings point to one of 
the dangers in trusting that wide reading will assure vocabulary 
growth. Teachers in all subject fields, as well as teachers of 
remedial work, have a responsibility for helping pupils di scQver 
inaccuracies in their word knowledge. n2 
Lovel13 tried to determine the interrelationships of the knowledge 
of a single commonest meaning of a word and additional knowledge of the 
1. J. Elivian, op. cit., PP• 34-35. 
2. R. M. Bear and H. s. Odbert, ftinsight of Older Pupils into Their Knowl-
edge of word Meanings." School Review, 49:754-760, 1941, pp. 759-760. 
J. G. D. Lovell, "Interrelationships of Vocabular.y Skills: Commonest Versus 
Multiple Meanings.ft Journal of Educational Psychology, 32:167-72, 1941. 11 
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il multiple meanings of the same word. This stuqy was conducted at North-
'I 
1 western University. The following results were noted: 
I 
I 
I 
MUltiple Meanings Test and Iowa Reading Comprehension 
N = 37, r • .51 i .08 
English Recognition vocabular,y Test and Iowa Reading Comprehension 
N : 120, r = .61 i .04 
Multiple Meanings Test and Iowa English Test (rhetoric) 
N- : 26, r = •50 f .10 
English Recognition vocabulary Test and Iowa English Test 
N : 50, r : .61 f . 06 
Conclusions drawn were: 
nin view of the reliabilities of the two vocabulary tests, (2) 
the use of different types of criteria for the tests, (3) the pre-
supposition of an elementar,y knowledge of parts of speech by subjects, 
and (4) the agreement of the Multiple Meanings Test and other verbal 
tests with the usual correlation between verbal ability (around .SO} 
apparently intensity or richness of vocabulary (multiple meanings), 
is fairly closely related to extensity, or knowledge of single 
commonest meanings, so that for general purposes we may estimate 
one from the other.nl 
From the few studies cited, it can be pointed out that pupils' 
knowledge of word meaning is quite inaccurate - more so with the poorer 
readers. It would seem that a teacher's time could be well spent in this 
area in improving accuracy in word meanings. 
vocabulary Instruction and Development 
Concerning vocabulary instruction and development Glicksberg2 offers 
both critical and constructive suggestions. The usual methods employed in 
teaching vocabulary are ineffective. Students do not learn the meaning of 
Il l. G. D. Lovell, op. cit., p. 72. 
II 2. c. I. Glicksberg, "Dynamics of vocabulary 
~l ~•197-W6, ~c~ :40~ 
Building." English Journal, 
II 
I! 
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words by looking them up in a dictionary. This is wasteful and psycholog-
ically, as well as linguistically wrong. We use words; they are not defined 
except under teacher compulsion. The mind does not use the single word but 
the sentence as a means of expression. If we wish to enlarge the vocabulary 
of children, we must make clear what we wish to accomplish and how to do it. 
We must know the students, enrich their store of experiences, visit museums, 
factories, etc., discuss these things in the classroom, and encourage stu-
dents to participate in the discussion. 
In a similar vein, Knott1 adds his comments: 
'~Je need more research into methods of instruction that will 
give children experience as well as words . The less intelligent 
need experience to help increase their vocabularies. The more 
intelligent need it to prevent them from becoming mere verbalists. 
We also need some research on dictionaries and their use. In 
spite of the revolutionary dictionaries published for children 
during the past few years, the last word in such dictionaries has 
not been said." 
McKee2 describes the problem of developing reading vocabulary as 
being twofold: 
11 (1) Development of concepts or meanings, and (2) training 
in methods of word recognition or word analysis. Of the two, 
the former is by all odds the more important. 11 
Durrell3 indicates three general ways of taking care of the vocabulary 
problem. 
"The first and most important way is to drop the level of diffi-
culty of material to the point where the child is able to read without 
constant confusion in regard to words • . 
1. T. A. Knott, 110bservations on vocabulary Problems • 11 Elementary English 
Review, 17:63-67, February, 1940, pp . 65-66. 
2. P. HcKee, 1'Certain Hatters of Importance in the Teaching of Reading. 1' 
Elementary English Review, 14:115-118, 151, April, 1937, p. 117. 
3. D. D. Durrell, 11Basic Abilities in Intermediate Grade Reading. 11 
Education, 59:45-50, September, 1938, PP'• 46-47. 
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The second step in the process is to provide direct instruction 
in the difficult words the child is to encounter in the new material. 
The third step in the process is teaching the transfer skills 
:for vocabulary growth through extensive reading. The first o:r these 
habits to engender is that of discovering unknown words while the 
second is that of getting meaning from context." 
At the same time, however, undue weight on vocabulary can lead to slow and 
inattentive reading. There must be a correct balance to this by also 
emphasizing speed in reading. 
Thorndikel suggests that learning of meanings is probably best accom-
plished with a large amount o:r relatively easy reading, plus a much smaller 
amount of harder reading with recourse to the dictionary, plus a still 
smaller amount of specific teaching of meanings as such. The testing and 
keeping account of the knowledge accumulated needs to be in terms of 
specific word knowledge. 
It is believed by Cunningham2 that incidental vocabular,y growth con-
tributes to the pupil's word knowledge but does not lessen the need of 
meaningful wo~ building activities in school. 
'"Main essentials in directing vocabulary growth are: (1) adop-
tion of the principles of self-activity in learning, (2) setting up 
of individualized procedures, and (3) provision of genuine motivation 
through worthwhile in-school activities.n3 
1. E. 1. Thornaike, "Word Knowledge in the Elementary School." Teachers 
College Record, 22:334-370, 1921. 
2. R. A. Cunningham, "Vocabulary Enlargement in the Intermediate Grades. n 
Elementary English Review, 2:130-32, May, 1934. 
3. Ibid., P• 132. 
r 
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ffin the intermediate grades the hearing vocabulary is probably 
the largest, followed in descending order b,y reading vocabula~, 
and writing vocabulary. ul 
Durrell and Sullivan2 also add that the large number of unknown words in 
middle grade reading makes word meaning instruction of great importance. 
Textbooks for the intermediate grades have no standardized vocabularies, 
therefore, it is impossible to know how many difficult words children will 
encounter in reading. Add to this the fact that in any of the intermediate 1
1 
grades, a range of at least four years can be expected in reading vocabular.y 
I 
and also in the writing and speaking vocabularies and the extent of the 
problem becomes manifest. 
Russell and Anderson3 sent out a questionnaire to reading experts to 
determine their opinions about basic reading programs. Concerning vocab-
ulary control and development the following is noted: 
"The group favors the extension of vocabulary control to the 
fourth grade level. Eighty-nine per cent favor some work in phoneti c , 
analysis in grade four, 74 per cent would have some in grade five, 
and 67 per cent recommend some in grade six. 
In general the group sampled seems to recommend vocabulary con-
trol at least through grade four, to a greater extent than is now 
found in basic series. 
The group also divides rather evenly for and against the pro-
vision of separate reading tests in addition to those in the work-
books and manuals. 
Dictionar,r work is the favored method of vocabulary building. 
The five types of difficulty mentioned more than ten times are 
as follows: 
1. Durrell and Sullivan, op. cit., P• 139. 
2. ~., P• 139. 
3. A. H. Russell and M. A. Anderson, "Professional Opinions about Basic 
Reading Programs in the Middle and Upper Grades of the Elementary School." 
Elementar.y School Journal, 46:81-88, October, 1945. 
II 
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(1) lack of knowledge of the mechanics of reading, especially the 
inability to attack new words, mentioned 48 times; (2) failure 
to provide for individual differences, especially the slo1v 
learning group, 15 times; (3} inability to read with comprehension, 
15 times; (4) failure to ~each the skills involved in reading for 
different purposes, 14 iimes; and (5) insufficient vocabula~ 
development , 11 times.n 
It is significant to note that insufficient vocabula~ development is one 
of the five most basic difficulties mentioned by this group of 110 reading 
experts. 
Speaking for the field of secondary school science, Rutan2 claims: 
"'Almost eve~one engaged in teaching high school pupil s would 
agree that one of the most difficult problems a teacher faces today 
is that of vocabula~. In this age of science it is imperative that 
the teaching of vocabula~ of science be _intensified." 
Burfield3 weighs the place of the vocabula~ test in word meaning 
development: 
11The vocabulary test which the student has taken gives a rough 
measure of range of his word knowledge, but it tells little about 
his precision and breadth of understanding . To gain further insight, 
the teacher may have the student go over the test, giving his explan-
ation of the meaning of the word and its application . This procedure 
1vill tell whether the errors were due to an unfamiliarity 1-dth the 
word, a wrong conception of its meaning, a lucky guess, a superficial 
understanding, or failure to see the word correctly. A low vocabula~ 
score is often a surprise to a student. He has yet to learn that 
familiarity with a word does not necessarily involve knowledge of its 
meanings." 
r.l5': H. Russell and M. A. Anderson, op. cit., pp. 85-88. 
2. E. J. Rutan, "Teaching the Vocabula~ of Science." Education, 66:170-2, 
November, 1945, p. 170. 
J. 1. M. Burfield, "Basic Facts and Technics Essential in Dealing with Word-
Perception Difficulties in High Schools and Junior Colleges. 1' The Appraisal 
of Current Practices in Reading, University of Chicago Press, No. 61, 
December, 191~5, p . 191. 
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A well-known study on the teaching of word meanings was performed by 
Gray and Holmes.1 The need for the work was stated as follows: 
1'Much evidence has accumulated which supports those who question 
the adequacy of incidental methods in enlarging meaning vocabularies. 
In addition, classroom observations show clearly that pupils attach 
either no meanings or partial or inaccurate meanings to maQY of the 
1-rords which they encounter in reading. This is due in part to the 
fact that the context frequently fails to reveal the meaning ·of some 
of the unfamiliar words involved.n2 
To compare the value of direct versus indirect instruction, fourth grade 
histor,y classes were split into equivalent groups on the basis of reading 
and intelligence with one group for control and two experimental groups. 
Test words were used in sentences to make a natural situation. The mean-
ings of the words in the test were the same as those used in the material. 
The first experimental group gained 23.7 per cent or 17.6 points; the sec-
ond experimental group gained 42.2 per cent or 25.2 points; the control 
group gained 13.6 per cent or 8.9 points. From the study it was concluded: 
"Pupils of various levels of vocabulary achievement profit 
from direct instruction in word meaning and that those who rank 
relatively low in initial achievement are likely to make greater 
gro;rth as a. result of such guidance. 113 
The study was also made on what effect the two methods of promoting 
vocabulary growth had on reading efficiency. The areas noted were word 
recognition, basic silent reading habits, and comprehension. The control 
II 
I I ..., 
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group gained in accurac,y of reading an average of 21.3 per cent; ~he exper- 1 
imental group gained 63.6 per cent. It was decided that the direct method 
of vocabular,y growth secures greater improvement in reading effici~ncy. 
1. w. s. Gray and E. Holmes, 11The Development of Meaning vocabularies in 
Reading.•' University of Chicago Press, No. 6, 1938, p. 144. 
2. Ibid., P• 36. 
'-~~ _3~ Gra:r_and ~olme~, op. cit., p ~ _51_~ 
,, 
Holmesl sums up this study in a separate report: 
"Direct instruction in the meaning and use of unfamiliar v.rords is 
superior in several ways to wide, independent reading without such instruc-
tion. 
First, the child who has been given direct instruction in word 
meanings is able to understand a much larger number of new words than 
the child who has read widely without, however, having received such 
instruction. 
Second, direct instruction in the meaning and use of new words 
enables the child to read more effectively materials in which the 
new words occur. 
Third, incidental meaningful use of a new word by the teacher 
is not enough to establish a new meaning unless, in addition, the 
teacher (a) draws pupils' attention consciously to the word, and (b) 
gives them opportunity to gain positive control of the word and its 
meaning. 
Fourth, direct instruction in the meaning and use of nev.r -vrords 
gives the child greater fluency in oral discussion of his learnings. 
Fifth, children are able to write with greater facility about 
their ideas if they have had suitable instruction in the meaning and 
use of new words. 
Sixth, direct instruction in the meaning and use of unfamiliar 
words helps to sustain the child's interest in a topic. 
Children should receive such instruction immediately before the 
study period in which the meanings will be needed. 11 
Will children progress faster from learning words in isolation or in 
phrases under regular classroom conditions? Mattola2 attempted to answer 
this question by a study at the first grade level. Ten teachers cooperated 
in the. work. Surprisingly enough the conclusions w-rere: "Differences be-
tween the two methods in each area studied were consistently in favor of 
words taught in isolation. ~,3 The educational implications would then de-
mand that the better teaching procedure to employ would be to teach words 
1. E. Holmes, "Vocabulary Instruction and Reading." Elementary English Re-
view, 11:103-S, April, 1934, pp. 103-104 
2. M. E. Mattola, "An Evaluation of Two Hethods of Teaching Vocabulary in 
Reading." Doctor of Education Thesis, Boston University School Of Education 
1951. 
3. r1. E. Hattola op. cit., p. 56 
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in isolation at the first grade level. Teaching words in phrases is 
superior at the second grade leveL 
Johnson1 conducted a study of the effect of instruction in mathe-
matical vocabulary upon problem solving in arithmetic. This was performed 
on seventh grade children at Niagara Falls, New York. In the experimental 
group there were 316 pupils, in the control group were 282 pupils. Data 
were obtained on ages, mental ages, reading ability, knowledge of mathe-
matical vocabulary prior to the beginning of the experiment, ability in 
quantitative relationships, problem solving ability, and ability in funda-
mental operations. The tests were constructed so that for each word in 
the vocabulary test there was a problem in the problem test which made 
use of and required the understanding of that word. Conclusions arrived 
at were: 
111. The use of instructional materials in mathematical vocabulary 
leads to significant growth in the knowlegge of the specific 
terms included in these materials, as well as in the solution 
of numerical problems involving the use of these terms. 
2. The use of vocabulary exercises of a specific nature, such as 
those employed in this experiment, does not tend to bring about 
a general improvement in arithmetical learning. 
3. There was no evidence to indicate that there is a transfer of 
training from the learnings of words from the textbook which are 
taught through the use of practice exercises, to the learning 
of other words from the textbook which are not so taught and 
emphasized. 
4. The successful use of the remedial exercises of the type used 
in this experiment does not necessarily require the guidance and 
supervision of a well experienced teacher. 
5. In order to insure an adequate retention of learnings contributed 
by vocabulary instructional materials, it is necessary that they 
be used regularly and systematically as an integral part of the 
classroom procedure. 112 . 
l. H. c. Johnson, 11The Effect of Instruction in Ivlathematical vocabulary U.p-
PK.Pro9lem Solving in Arithmetic ." Journal of Educational Research, 
38:202, October, 1944, pp. 108-9 
2. Ibid., pp. 108-9. 
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An experimental group of 196 and a control group of 233 freshmen 
1vere used in a study attempting to enlarge the vocabulary of the students 
at the University of Jvrinnesota. Both groups ~ot a series of composition, 
vocabulary, reading, and intelligence tests. The experi mental group got 
special vocabulary drill. Members of the groups were paired. 
"On the vocabulary test, the mean scores at the end of the fall 
quarter r eveal a decidedly significant gain for the experimental and 
a marked loss for the other group . It is a significant fact that in 
spite of the limited time at the end of the quarter the experimental 
group made a larger gain, whereas the group without the drill lost 
during the same period and under the same conditions with the excep-
tion that it did not participate in the special vocabulary exercises. 
One can expect specific improvement attributable to training on those 
words in which drill has been given . The acquisition of nel!T 'tvords 
through training appears to be specific and the improvement measur-
able with an instrument that involves the particular words to which 
the attention has been directed. 111 
An experiment by Herunon2 in 1921, on sophomores in Nadison High 
School, to determine the va.lue of word study, showed, in each case a posi-
tive difference in favor of the word study group. That the differences, 
uhile small, were significant could be shown by the fact that the probable 
error of the difference was always smaller; in four of the tests the dif-
ferences were four times the probable error. 
Crosscup3 has summarized and analyzed methods and tec~~ics for foster-
ing growth in word meaning . The accumulated evidences of these studies 
does not offer completely clear and convincing proof that teaching specific 
vocabularies is beneficial in terms of achievement in the field from which 
l. A. E. Eurich, "Enlarging the Vocabulary of College Freshmen." English 
Journal, 21 :135- 141, February, 1932, p . li~l. 
2. V. A. c. Henmon, 11An Experimental Study of the Value of 1-Jord Study." 
Journal of Educational Psychology, 12:98-102, February, 1921. 
3. R. B. Crosscup, "A Survey and 1'l.nalysis of Nethods a.nd Technics for Fos-
tering Gro-vrt,h of Meaning Vocabula:ry." Master of Education Thesis, Boston 
--=--= Ur:Q.versit_y S~ho~=of EducaJ,io~, 1940._-= . ---== -~ 
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the vocabulary was taken. Also, the evidence would make us conclude that 
specific instruction in a specific vocabulary does significantly increase 
a person's general vocabulary. Direct word teaching should be used for 
the purpose of illuminating a context which is being studied. Those 
studies v.rhich had this aim showed significant results in relation to im-
provement of subject matter mastery in conjunction tv""i.th vocabulary build-
ing. 
11The old polarity of natural versus direct methods of acqulrlng 
voce.bular<J is dissolved in this conception of vocabulary instruction. 
Direct vocabulary instruction becomes natural. The teaching of the 
meaning of words becomes an integral element of the teaching of the 
meaning of the matter which is under consicleration.nl 
Word meaning through context.--
"Another transfer skill whj_ch has no t been adequately studied 
is the ability to get meaning from context. It is apparent that some 
children are unable to get meaning from context and need special 
instruction in the skill. 112 
.., 
Bear and Odbert.J state that excessive dependence on context often 
permits many words to remain familiar in form but vague in significance 
v-rith the reader 1 s sensitivity to variations in meaning being dulled and 
vocabulary growth being retarded. 
As Burfield4 suggests: 
"Students should use the context as a clue to general meaning, 
but the more precise meaning of the word will often appear only after 
l. R. B. Crosscup, op. cit., pp . 162-163. 
2. Durrell and Sullivan, op. c{t., p. 196. 
J. Bear and. Odbert, op. cit., p. 754. 
4. L. M. Burfield, op. cit., p. 191. 
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allows for maximum development of pupil independence at the same time 
assuring him accurate and careful guidance. 
Artley! seems to regard contextual clues with more favor. They may 
be verbal, experential, or be implied in the author's tone, mood, and in-
tent. Examples of contextual aids are (1) typographical aids, (2) struc-
Ji tural aids, (3} substitute words, (4) word elements, (.5 ) figures of speech, II 
I (6) pictorial representation, (7) inference, (8) direct explanation, (9) 
background of experience, and (10) subjective clues. 
"One of the most practical uses of context clues is that of 
helping the child extend his vocabulary. ·The dictionary will con-
tinue to be a valuable reference book, but its many limitations 
should be recognized and the pupils led to see that sentence context 
itself is at times the best clue to a full and complete meaning. rr2 
The previous~ mentioned Gray-Holmes3 study also concerned itself 
I 
I 
I 
I 
II 
with the influence of context on word meanings. Paragraphs were developed ' 
II 
II 
in which one paragraph would practicallY give the meaning of a word while 
the other sLmply mentioned it in italics. "The evidence shows clearly the 
limitations of the context and the need of careful guidance in the develop-
ment of meanings both general and specific.fl4 
TwO conclueions are also cited from Elivian's5 previously discussed 
study: 
1. A. S. Artley, "Teaching Word-Heaning through Context. 11 Elementary Eng-
lish Review, 20:68-7.5, No. 2, February, 1943. 
2. Ibid., pp. 72-73. 
3. Gray and Holmes, op. cit. 
4. Ibid., P• 91 
5._ J._Eliyiaih op. g_it_., _p~ ]J-3.5. __ -'-" --=--=--= --
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! n(l) Ability to use context definitions to derive word meanings I is not well developed. The meaning of 22 per cent of the unknown 
I words were discovered in the context. (2) The ability to use context I 
I 
to derive meanings improved markedly with reading ability. Grade 
eight group discovered 52 per cent of the meanings, while grade four 
I 
group discovered only 22 per cent of the meanings." 
This also seems to go along with the other fact discovered that ability 
to locate unknown words increased with reading ability. 
A study was performed on a sophomore class in Educational Psychology 
at Purdue University to determine the effect of context on learning a 
vocabulary. The group was given the American Council Psychological Exam 
and the Iowa Silent Reading Test. These correlated from .998 to .990. 
A foreign vocabular.y of French was used on tWo groups of 42 students in jl 
I! 
each section. The control group were given printed matter without context. 11 
No statistical differences were noted. 
"The results do suggest that with a more adequate sampling and II 
extended materials, context may bring less frequent use of dictionary, 
reduce the time spent and, as a result of these two factors, reduce 
the amount of learning as measured by vocabular.y recall tests. It 
should possibly be further suggested that presence of context may 
lead the learner to guess the meanings of words and not verify h18 
!Zllessea.nl 0 
Butler2 examined word m~aning from context ability in grades five and !I 
six. Twenty-two words were selected from the Durrell-Sullivan word list 
and used in narrative and sentence form. Each story had a five word 
matching test for checking. Both an initial and delayed test were given. 
Children were equated by intelligence and reading capacity. 
elusions were: 
II Butler 1 s con-
I. C. t. Morgan and E. W. Bailey, "Effect of Context on Learning a Vocabu- 1 
lary." Elementary English Review, . also Journal of Educational Psychology, 
34:561-5, 1943, P• 565. 
II 
" 2. H. A. Butler, 11Finding Word Meaning from Context in Grades Five and Six." 
II Master of Education Thesis, Boston University, 1943. 
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"There is a possibility that instruction in specific techniques 
may improve the ability to find uord meaning from context . The find-
ings of the exper~nent seemed to indicate that there are no consistent 
differences between sexes in finding v1ord meaning from cont ext. 11l 
Seegers2 summarizes many of these studies by saying: 
"Both the use of context and warnings against over-reliance upon 
context as means of deve loping vocabulary are emphasized." 
The situation with context seems then, to be similar to the case of direct 
or indirect vocabulary i nstruction - much depends on the specific situation, 
it does not warrant sweeping generalities. 
Techniques in measuring kno1-rledge of HOrd meaning .--
110ne of the significant problems of educational measurement is 
the need for improved vocabulary tests. A knowledge of technical 
vocabulary is prerequisite to comprehension of textbooks and d~s­
cussions, and is often the key to basic ideas in the subject." 
Williamsh points out that vocabulary tests depend so heavily on pre-
diction from a small sample that there must be an unusual degree of care 
in selecting the words . One type of error occurs under the page method 
of sampling from a dictionary . Often an excessive disproportion results 
between the actual number of children's words and the theoretically ex-
pected number . ~ sample Has taken of 1,263 words from the College Standard 
Dictionary and compared with the nuniber of words common to the IKU list of 
2,500 . These numbers gave a mean ratio of discrepancy between the expected 
1. H. A. Butler, op. cit., p . 88 . 
2. J. c. Seegers, op. cit., p. 68. 
3. 1. J. Cronbach, ''Measuring Knowledge of Precise ~Jord Meaning." Journal 
of E.dp.cationall Rese.anclil.,. ,;6 : S 28-34, 19 43, p . S 28. 
4. H. :H. Hilliams, "Some Problems of Sampling in Vocabulary Tests." 
Journal of Experimental Education, 1:131-3, December, 1932. 
,.. A"' 
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and the empirical of 1/4.5, . Sampling by page units, then, seems to intra-
duce a systematic error because of the fact that all words do not occupy 
the same amount of space on a page. 11This disproportion varies with the 
si~e of the dictionary, be~ng greatest in the largest and most elaborate 
edition. 111 In considering this problem of space allotment, a better method 
of sampling would be to take words in their ordinal relationship . 
Williams 2 adds that extent is not the only objective in t ests of 
vocabulary development. 
"There is, in particular, the additional factor of vocabular.r 
power or depth in terms of growth in both the explicitness and the 
richness of meaning of words. It may also be desirable to test vocab-
ulary in its relation to other aspects of development, such as general 
intelligence, appreciation of poetry, etc. Results of much greater 
interpretative significance may be achieved by carefully delimiting 
the test objective and by planning the method of sampling to meet the 
requirements of the particular objective. 11 
To test word difficulty, Dolch3 took 40 children from grade six and 
presented 70 vJOrds to them. Words not known at all were checked by a ~; 
doubt ful words had a question mark in front of them. After this a multiple 
choice test of the 70 words was given. In comparing the tests, Dolch noted: 
''lve have here illustrated a characteristic of objective tests 
which it is almost impossible to get away from: with some words they 
aid the pupil and with others they hinder him, doing each in unequal 
amounts for different words . Consequently they often fail very de-
cidedly in showing us the true relative difficulty of words. \vhere 
large >·lOrd lists are to be dealt with, we propose that they first be 
presented to children in a checking test. From this list a smaller 
1. H. M. Williams, op . cit., p. 131. 
2. Ibid ., p. 133. 
J. E. W. Dolch, 11Testing Word Difficulty. 11 . Journal of Educational Research, 
26:23, 27, September, 1932 . 
- ~==- -=--- =-
list of doubtful cases will be secured. vJe propose that this list be 
then presented to a large number of children first by the checking 
method and then by the so-called objective method . Each one acts as 
a check upon the other because the mistakes which one is likely to 
make are very unlikely to be repeated in the other method."l 
Curtis,2 in his investigations of secondary school science textbooks, 
has a point to make concerning underlining of words. 
"The underlining test is not effective as a means of determining 
all the words in a given context which the pupil does not comprehend . 
The evidence seems conclusive, however, that such words as a pupil 
does underline in context as unknown to him are very likely to be out-
side his vocabulary range." 
In endeavoring to construct and evaluate a measure of reading vocabu-
. lary, Hilking3 broke words do1m into categories using Roget' s International 
Thesaurus. Categories most frequent in children's reading were uqed. The 
1Gates Primary and the Durrell word lists were used as well as the combined 
word lists from ten third grade readers for a basic vocabulary. Results 
found were: 
Intersheet Reliability Coefficients (Pearson and l~ultiple ) of the Experimen-
tal Reading Vocabulary ~' Form A, for 89 Grade Pupils 
Sheets 
XY 
xz 
YZ 
Pearson r 1s 
-71 
.?6 
.88 
Sheets (R) 
Rx(YZ) 
Ry(XZ) 
Rz(X.'"Y) 
r-Iul tiple R 1 s 
.62 
· 70 
.69 
The reliability of Form A was computed by means of a multiple correlation 
betvreen scores made on the three sheets of the test on a group of 80 students 
in the ninth grade. This coefficient of multiple correlation was .70. 
1. E. w. Dolch, op. cit., p.26. 
2. F. D. Curtis, op. cit., p. 36. 
3. s. V. \vilking, "Construction and Evaluation of a Neasure of Reading Vocab-
ulary .11 Haster of Education Thesis, Boston University Graduate School of 
Education, 1940. 
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The validity of the test was found by constructing a criterion test 
which was empirically observed to be similar to the true reading situation. 
This was found to have a reliability coefficient of .69. The validity co-
efficient on three groups, the ninth grade, college freslli~en and the two 
groups combined, •.rere • .58, .73, and .76 respectively. 
"In conclusion, then, it might be stated that a vocabulary test 
has been constructed that points the solution of the two problems 
this investigation has sought to solve. More words have been tested 
in a given space than heretofore by the method of category testing . 
The test is a highly valid measure of reading vocabulary as compared 
against the constructed criterion."l 
Tilley2 engaged in a study of the multiple choice and self-appraisal 
te~ts. The Stanford Achievement Test, the Survey Tests of vocabulary 
(X and Z) , and the Inglis Test of Vocabulary were given to 326 third gr ad-
ers, and l, L~3L. seventh gr aders. 
Correlations between Self-Appraisal and Nultiple-Choice 'rechnics 
words r P.E. 
--
Stanford _~cchievement . 879 1- .017 
Survey X . 877 f. .01.5 
Survey Z -936 t . 008 
Inglis Y .661 1 .031 
The validity of the self- appraisal technique was not affected much by the 
grade of children except for a slightly higher validity in the upper ele-
mentary grades with a correlation of .696. 
"Even when children are requested merely to write the difficult 
words from the printed page , self-appr aisal appeared to be valid 
1. S. V. Wilking, op . cit. , p. 42. 
2. H. c. Tilley, 11A Technic for Determining the Relative Difficulty of 
i,.J"ord Meanings among Elementary School Children. 11 Journal of Experimental 
Psychology, .5:61-64, September, 19 36, pp. 6 3-6L~ . 
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enough to indicate ivOrd concept difficulty for children in the ele-
mentary school. The gr ading of any list of words according to diffi-
culty found in understanding concepts may be partially done by sub-
mitting the list to the pupils judgment . The nature of meaningful 
vocabularies found among groups of elementary school children may be 
determined in an economical manner. Teachers may use the technique 
in determining difficult words which need special study in ordinary 
classroom work."l 
Sims 2 does not regard the checking or self-appraisal technique as 
highly as Tilley does. With 70 words from Form B of the Thorndike Test of 
Word Knowledge, set up in multiple response , identification, checking , and 
1 matching tests, the following results were obtained on 110 children from 
grades five through eight. 
Identification 
Hultiple-Response 
Matching 
Checking 
Coefficient of Reliability of the Tests 
• 92 
.84 
.93 
.92 
"All tests have a high degree of reliability."3 
Ic:entification 
r-iatching 
, Multiple Choice 
Checking 
Inter-correlations between Tests 
Checking 
.56 
.64 
.54 
.92 
Multiple-Choice 
-74 
. 85 
.84 
.54 
Matching 
:s2 
-93 
.85 
.64 
P.E • 
1.7 
2.6 
2.2 
2. 8 
Identification 
.92 
. 82 
·74 
.56 
"The inter-correlations among the tests is high for the i denti-
fication, multiple response, and matching tests, but the checking test 
does not show very satisfactory correlation with any other tests. 
There is some evidence that the matching test gives the most satis-
factory group measure of vocabulary.n4 
1. H. C. Tilley, op. cit., pp . 63-64 . 
2. c. R. Sims, liRelia:bility and Validity of Four Types of vocabulary Tests." 
Journal of Educational Research., 20:91-96, June-December, 1929, p. 94. 
3. Ibid. , p • 9 4. 
Lf. Ibid., p. 96. 
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A study was undertaken by Kelleyl to determi ne i f a multipl e choice 
t.est in which alternate responses were selected from pupils confused 
meanings would r esult in a more valid test than that in which the res-
ponses -vmre selected without any defini t.e knowledge of the child's con-
fused meanings . Test A included t.he former and Test B t.he latter r e sponses. 
One hundred words wer e selected from t he Thorndike list and given to 400 
children in grades h, 5, and 6 in Phoenix, Arizona . The results were as 
follows: 
Test 
A 
B 
No. of pupils Nean 
155 
155 
37. 00 
39 .66 
S.D. 
12.60 
12.96 
Validity r S .E. Diff. 6Diff ~Diff . 
.695 
.721 
.01.~2 
.039 
------ ---· 
.026 .035 • 74 
There appears to be a slight advantage towards the t est including pupils 
II confused responses , but it is not statistically significant.. 
II 
'I II 11An attempt t.o get valid incorrect responses upon a word 
recognition test. by the laborious task involved in t abulating the 
responses f rom recall test.s is hardly justifiable. The judgment 
of the test-maker in selecting alternate responses secures approxi-
mately the same results . However, the general conclusion that a 
test-maker can by an a-priori process secure satisfactory alternate 
responses is not warranted. To secure an adequate answer to this 
problem, additional experimentation in fields other t.han word mean-
ing should be conducted. 11 2 
Stalnaker3 found correlations from .913 to .931 between recognition 
as tested by multiple responses and recall tested by completion vocabulary 
tests. This information was obtained on 17h students competing for a 
1 
scholarship at the University of Chicago. The tests were in two sections -
1 
1. V. H. Kelley, -"Expe_r_iment .1i:JS.:th . Multiple Choice Vocabulary Tests Con-
I structed by Two Different Procedures. 11 Journal of Experimental Education, 5: 
h 249-250, March, 1937. 
2. Ibid., p. 250. 
II --
3· J. N. Stalnaker, "Recognit ion and Recall on a Vocabulary Test. 11 Pedagog- 1 
1 i cal Seminary, 46 : 46 3-464, 19 35 • 
r 
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the first part recognition and the second recall. The total testing time 
was six hours . The errors introduced by using unequated tests reduces the 
amount of correlation which one could safely assume should be truly higher. 
11A recognition and recall vocabulary test give scores which 
correlate so highly that for almost all purposes the test may be 
used v<hich on the basis of other considerations is the most desirable. 
As far as the type of vocabulary material is concerned, the happy 
guessers on the recognition test are also the happy recallers on the 
completion type of test. nl 
In an effort to measure word meaning more precisely, Cronbach2 uses 
a somewhat different approach than the previous studies. The type sug-
gested is called a multiple true-false type. An example "t·TOuld be : 
NOUN : f table, 0 make, f height, 0 we, f Washington. Thus, the stu-
dent marks true each item illustrating the given word. Symbols could also 
be adapted to this as in geometry and algebra. An advantage of this test 
form may be seen in the social studies where for many words there are no 
'·correct 1 meanings but many varied meanings. One might wish to know jju.st 
which meaning the student accepts. The student's knowledge is more reli-
ably measured. For a six item test a pupil may score from f 6 to - 6, 
thus allowing a better understanding of the student's knowledge. At the 
same time, this test v10uld not be too useful unless precision of meaning 
and inventory scores are important. More conclusive data on its validity 
and usefulness must be obtained. 
1
1 l. J. !VI. Stalnaker, op. cit., p. 464. 
~,, 
2. 1. J. Cronbach, "Heasuring Knowledge of Precise "\1-Jord Meaning . 11 
:1 of Educational Research, 36:528-3L~, 19L~3. 
I 
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Guff1 in analyzing various vocabulary tests would go along ~nth Cron-
bach2 in the need for this new approach. 
"Host of the tests are planned to find out how many or how dif-
ficult words one can define, rather than how accurately or ho1.; rapidly 
one can define them. Subjects may think they know a ,,rord and so check 
it when the Kirkpatrick method is used, who could not define it well 
enough to receive credit on Terman's test . Where easy selection tests 
are given the vocabulary tends to be high . If the words are sel ected 
from a limited list, the estimation may be too low because subjects 
are likely to know words not in the list. 11 3 
Situation of Language in Schools 
l 
ft rt f th b. t f t d f d t B t u . •t I 1~s pa o e su Jec pre erence s u y per orme a os on n1vers1 y, 
Blanchard4 reports language to be at the bottom of a list of ten elementary 
school subjects as far as preference is concerned . The highest rated sub-
ject was reading . Percentages were as follows: 
First, Second, and Third Choices 
Reading 
Language 
Blanchard concludes: 
Girls 
10.01 
1.97 
First Choices 
22. 70 
.56 
Girls 
23 . 37 
.70 
"The extremely low rating of Language is the finding 1-1hich gi ves 
greatest concern to those who w·orked on this study . Language not 
only has the lowest rating as a subject preference, - this low rating 
remains constant throughout the tabulation tables, and is extremely 
low in comparison with other low rated subjects. It must be borne in 
mind that Language is taught in every school system, therefor e its 
extreme unpopularity, as shown in this study, should give further 
cause for research in this area . 115 
!j i . N . B . Cuff, "Vocabular-y- Tests . " Journal of Educational Psychology, 21 : . 
J 212-220, Narch, 19 38 . 
j 2. 1 . J . Cronbach, op. cit. 
j 3. N. B. Guff, op. cit . , p. 219 . 
I [r . H. c. Blanchard, "Subject Preferences in the Fifth Grade." .Haster of 
1 Education Thesis, Boston University School of Educat ion, 19h8. 
11 - - - - --- -
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Need for vocabula ry studies in Language.--
"At the beginning of the intermediate grades there s eems to be 
a high percentage of f a ilure. It appea.rs then, that this factor may 
be due to the rapidl y expanding vocabulary of the content subj ect s 
and the great demand these sub jects make on the pupil 1 s ability to 
comprehend 1-Jhat is read .1•l 
\\ In making this statement, Johnson2 then went further in determin;ing the 
11 difficulty of vocabulary for subject matter areas. It was found that 
Literature was the second most difficult vocabulary to handle of the sub-
il 
1 ject matter areas 1,rith science being the most difficult. From this it "t-.ras 
II II quite obvious that programs of word enrichment were needed for the under-
~~ standing of textbooks in these content subject s, - especially where only 
I 41.79 percent of the Literature list was determined correctly. 
I 
I 
Moody,3 in a review of vocabulary research, a lso, found many of the 
I I studies stressed the need of developing a vocabulary in each school subject. 
II 
I 
I 
I 
"In many instances in the middle grades the pupils are unable to 
acquire the meaning of words they encounter i·Jithout help. Fundamental 
terrninology presents a serious handicap to the acquisition of meaning 
in the content subjects." 
Two studies may be worth considering here in the light of possible 
relationships between interest a nd ability in school subjects. The first 
is one by Commins4 per formed in reading and arithmetic on 167 pupils in the 
fifth grade of eight different schools. 'rhe Stanford Achievement Test was 
used and pupils were asked to state their preference. Of those who 
, 1. M. E. Johnson, "Study of the Understanding of Vocabulary of content Sub-
11 jects by Children of Grade Five." I"Iaster of Education Thesis, Boston 
1 University School of Education, 1950, p. J . 
- I 2. Ibid. 
I 3. B. D. Moody, "Three Diagnostic Tests to Establish Specific vocabulary 
1 Needs for Hiddle Grade Geography. 11 Haster of Education Thesis, Boston 
University School of Education, 1949, P• 48. 
J.i. . 1 • D. Commins and T B. Shank 11 Thi;! Re;LattonshtD o-f I ~terest and Ability 
=-- n- chool _s_u_Q.. ·ects." ElementarQngl~sh Rav~ew. '!;[ : _68,... ;J"" _ _June_, -= 12 ~'Z . =r-- =-=-==-
preferred reading 52 percent scored higher in arithmetic, and h8 percent 
scored higher in reading. This 1~Vas expected because of all pupils, .58 
percent had a higher rating in arithmetic and 42 percent had a higher 
rating in reading. Of those who preferred arithmetic, 67 percent scored 
higher in arithmetic, and 33 percent scored higher in reading. It was then 
' concluded that if a pupil prefers arithmetic, the chances are two to one 
that he does better work in that subject. The final summary was: 
''(l) 
(2 ) 
(3) 
(4) 
(.5) 
The maj ority of the pupils preferred reading. 
Preference for reading is not an indication of superiority in 
that subject. 
Interest in a subject is intimately bound up with the social 
situation. 
There is a slight suggestion that ability o~rres more to interest 
than interest owes to ability. 
There is no relationship between sex and preference and arith-
metic or reading. ttl 
A second study of interest-ability 1..ras that of Dean 1 s2 performed 
through ·bhe New England School Development Council. A far more comprehen-
sive study than Commins', Dean was led to conclude: 
nin the subject areas no significant differences were found in 
reading and language, however, there are decided trends in favor of 
the preference groups. 11 
Present research has thus shown vocabulary to be one of the best 
I 
measures of school achievement. 
rating by pupils, and there are found decided trends in favor of preference 
At the same time, Language is given a low 
!I 
II 
II 
I 
_ _I 
in relation to ability. Studies then, seem to point out that the Language 
area is in need of further research - ~specially in the vocabulary and 
word meaning aspects of Language . 
1. W. D. Commins and T. B. Shw..k, op. cit. , p. 771. 
2. s . E. Dean, "A Study to Determine the Relationships between Preferences 
and Achievements.n Doctor of Education Thesis, Boston University School 
of Education, 19L9. 
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CI-LI\.PTER III 
PROCEDURE 
Source of Vocabulary 
The most obvious source of specific language vocabula~J was the 
language textbooks currently used in the intermediate grades. A revie""'r 
of textbook catalogues and the general literature concerning elementary 
school English revealed the year 1940 as an approximate date of transi-
tion of textbooks from the more formal to the more functional emphasis 
generally accepted today. With this in mind the following language text-
book series 1vere obtained. 
Series I 
Bair, F. H., Neal, E. A., and Foster, I. 
1flith Tongue and Pen - Grade 4 
1nTords and Their Use - Grade 5 
Better English Usage - Grade 6 
Boston: Nacl'1illan Co ., 1940 
Series II 
Bard-v;ell, R. \v., Falk, E. 1"'1 ., and Tressler, J. c. 
Series III 
English in Action - (Grades 4, 5, and 6) 
Boston: D. c. Heath, 1940 
Dawson, M.A., and Hiller, J. M. 
Language for Daily Use - (Grades 4, 5, and 6) 
Boston: 1rJorld Book Co., 1948 
Series IV 
McKee, P., Harrison, 11 . L., and t·1cGowen, A. 
Developing Your Language - Grade 4 
Enriching Your Language - Grade 5 
Improving Your Language - Grade 6 
Boston: Houghton Mifflin co., 1947 
----=c..-== 
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Series V 
Ferris, F., Keener, E., and Giddings. 
Learning Essential English - (Grades 4, 5, and 6) 
Chicago: Laidlaw, 1944 
Series VI 
Green, H. A. , NcBroom, H. 
Building Better English - (Grades 4, 5, and 6) 
~fuite Plains, N. Y.: Row-Peterson, and Co ., 1947 
Series VII 
Hatfield, \-J". w., Lewis, E. E. 
English Activities - (Grades 3 & h, 5 & 6) 
Boston: American Book Co., 1940 
Series VIII 
Johnson, R. J. and others. 
English for You and :Me - Grade 4 · 
English in ~fork and Play - Grade 5 
Putting English to vJork - Grade 6 
Boston: Ginn and Co., 1942 
Series IX 
O'Rourke, L. J. 
We Talk and Write (Grades 3 & 4, 5, and 6) 
Chicago: Scott-Foresman Co ., 1941 
Series X 
Trabue, H. R., Goodrich, B. B. 
Language Arts - (Grades 4, 5, and 6) 
Columbus, Ohio : Merrill , 1941 
Series XI 
Sterling, E. L., Lindahl, H. M., and Koch, K. 
English is Our Language - (Grades 4, 5, and 6) 
Boston: D. c. Heath, 1950 
To arrive at a definition of specific language vocabulary, the 
language textbooks were examined and words were culled which •·Jere specif-
ically identified 1.vith the language field in the elementary school. 
Thought was given to a suitable defi nition that could systematize and 
Bost on Gn i vors i t ~ 
. 'cbool of Educatio ' 
.Li brary \" 
select additional words v1ith greater accuracy. 
By making lists of '1-JOrds on separate sheets of paper certain group-
ings became obvious. Words such as subject, predicate, conjunction, and 
noun fell together. Closing of a letter, greeting, heading, and address 
fanned another catego~. In this manner all words were examined and 
placed in specific classifications . 
Upon examination of these categories certain areas or aspects of 
1 language stood out noticeably. \vords such as subject, predicate; and ad-
jective dealt with form . Main address, body of a letter, and greeting 
dealt vrith content . ~1ain topic, sub-topic, and center of interest dealt 
with composition. Pronouncing, sounding, and summary were concerned with 
procedure. Semicolon, period, and parentheses identified markings or 
punctuation . Bibliography, cross reference, footnote, and guide words 
dealt 1-vith system. A last category which could not be quite accurately 
labeled as language vocabulary but seemed intimately tied up with language 
situations more so than any other area was also included. Such words as 
telephone directory, minutes of a meeting, and motion were part of this 
group. 
It was arbitrarily decided to use the following definition: A language j 
!1 word 
! the 
as it occurred in language texts was a word that specifically labeled 
areas of written and oral communication by describing these areas in 
the technical phraseology of language in terms of form, content, style, 
composition, procedure, markings, ~nd system. Also included were words 
continually used in co~Dection with the technical language terms and that 
I were necessary to define or explain technical words or procedures in 
a 
1l language. 
! -~_...:;;;::_ 
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Method of Tabulation 
1rJith specific language vocabulary suitable defined, the next step 
was to talce a word count of the textbooks to determine more completely 
the nature and extent of language vocabulary as found in these books. 
It was decided to circle only the running words of the text and omit 
words appearing in titles, captions, indices, or tables of content. 
All forms or parts of speech of each word were circled and recorded 
separately in the tabulation. 
lniords similar in spelling or pronounciation to language HOrds were 
also recorded with the purpose in mind of noting hOH many of these words 
might have been present to cause multiple meaning confusion. If they were 
of significant number they might have served as data for future study in 
other research projects. Words such as l ines meaning lines in a play or 
lines of a sto~J; head - meaning head a paper or head in a certain direc-
tion were some of the possible sources of confusion of 1.vord meaning that 
occurred in these texts. 
To facilitate the tabulation of the ioTOrds, pages in a loose leaf note-
book were tabled Hith a page for each l etter of the alphabet. I n this way 
the pages were easily flipped back and forth, the words recorded, and a 
tally mark inserted in the appropriate column designated for the book being 
tabulated . 
As the list grew, words continually recurred so that by the time the 
first four series of texts listed had been tabulated it seemed that a sat-
uration point had been reached as no new words were being added to the list. 
The word count was continued in the grade five books of the remaining seven 
series but fevr words were added to the original list. 
----1---~-----~ ---
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To complete the tabulation, totals were found for the number of 
I 
I 
I 
I 
I 
II 
II 
I 
times each word occurred in each of the four series completely tabulated . 
In other words, it <ms determined how many times a word occurred in series 
one, etc. 
Classification of Vocabulary 
With the word count completed, each word in the list was then re-
checked to see if i t fit into one of the categories of our definition of 
a language <J"Ord. A number was given to each category and if it were felt 
that a word belonged in a certain category, the number corresponding to 
I I that category was placed beside the 1-J"Ord. 
~~ ::d::::~:; m::~i::, a::) ( ~:n::::m : 3 ) ( :~Y ::~: 4 ~o::::::::o::e:5 ~n P:::_ 
The categories 1vere numbered 
nection >vith technical language terms and that were necessary to define or 
explain ·bechnical words or procedures in language. 
Thus, a ( 6) 1vas placed in front of v-wrds such as comma, semicolon, 
and apostrophe as they dealt with markings . A (7) was placed in front uf 
dictionary, bibliography, and index, as they dealt with system. 
I;ITords with no number in front of them were the non-language 1-.rords 
that were included in the count as they appeared similar to l anguage words 
in pronounciation or spelling but actually had different meanings . 
The total word count yielded 908 words . Of these words 109 vTere non-
language vocabulary and 799 were language words. 
It was obvious that a total list of 799 words was too large a number 
for the type of test constn:wtion contemplated . A suitable criterion for 
further reduction of the list had to be determined. 
--~ --- - -~-----=---~ 
II 
" I 
I 
I 
It was finally decided to accept only words that occurred at least 
twice in two of the four series used in the original word count. Where 
the .word occurred in two or more speech forms the most frequent form was 
I selected. The final word list thus resulted in 370 language words. The 
II total word list can be found in Appendix A. 
r 
I 
I 
I 
1. 
The words in the final list were then given an approximate grade place~ 
' 
ment by noting at what grade they occurred in the four series of textbooks. 
Construction of the Test 
It was decided to prepare two comparable forms of the test, each form 
to consist of two sub-tests. 
The two forms were to be further subdivided into two parts. Part I 
of each form identified the vocabulary in a functional setting. Instead 
of finding the definition of the word "noun, 11 for example, the pupil would 
actually have to locate a noun in a selection presented on the test page. 
It was felt that this technic of measuring would test a pupil's mastery 
I of the word applicable to a real situation and WOuld get away from the em- ' 
phasis of "verbalism" found in many vocabulary tests. 
As many words as possible were put into the functional type situation. , 
These words were placed in related groupings that would be difficult for I 
the pupil to break down simply by a process of elimination and contrast. 
Words such as "verse'' and "couplet11 were put together rather than such 
obviously different words as 1tpoem1' and "comma". 
Specimen language material was constructed to conform to the suggested 
grouping of words and furthermore provide "distractors" for each item. 
Sample pages of business letters, bibliographies, poems, dictionary pages, 
I 
and telephone di rectories '-vere a f ev.r of the specimen materials constructed . 
For example: a sample l etter was placed i n t he test and its parts 
such as the greeting, heading, and body were each enclosed in separate 
boxes. To answer the item correctly for the HOrd, greeting, the pupil had 
to locate the box surrounding the greeting of the letter. This box was 
labeled by a letter of the alphabet with an arrow pointing from it to the 
box. Thus if the word greeting was the number one item and the box en-
closing the greeting of the l etter was identified by an arrow pointing 
from the lettered response "b", the pupil w-ould check 1 b on his answer 
sheet for the correct response . 
A pattern of five language words tested with specimen material con-
taining seven responses fit answer sheet fonn published commercially and 
made provision for machine scoring . The seven responses for five language 
vlOrds also provided tvJO distractors for each group of language ~orords . 
I (..., _ 6 )~) 
Part II of each test consisted of matching the word with its definit ion. 
Each word was first used in context to give the pupil a feeling for its 
natural setting vdthout giving him a clue as to the word's meaning . For 
' example, the words legend and myth would occur in the follov.ring sentences: 
I 
1 'It's only a legend. No one believes that myth . 1 These 1'1TOrds 1-J·ould then 
I, be listed again as items opposite the responses . 
li 
:1 The 1..Vinstonl and Thorndike 2 dictionaries were compared to produce 
r simplified and suitable meanings for each word . If the dictionaries were 
l. F. C. 1-finston, The Winston Simplified Dictionary, Philadelphia, The 
John C. 1.finston Co. , 19 31 
11 2. E. L. Thorndike, The Thorndike- Century Junior Dictionary, New York, 
Scott, Foresman and co., 1942 
. I 
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inadequate, recourse was made to the language textbooks . ltJords that ~.-rere 
the s ame part of speech ~vere grouped together as ·much as possible to allow 
for similarity in grammatical construction of the definitions. Thus, a 
group of language words consisting of verbs would be placed toge ther so 
that all the definitions would begin with 11to 11 , "to do thatn, 1rto think 
this11 , 11to make that11 • Nouns ivOuld be placed in another group and their 
definitions would begin with "a" or "the" - 11the place where one acts", 
"the book of word meanings" or 11the book containing telephone numbers . " 
Not only 1.vere parts of speech considered but, as in Part I, words 
were also grouped because they were similar in meaning . Thus, legend, 
skit , and myth would be placed together rather than skit and dictionary or 
other very contrasting and obvious combinations . 
The items followed the same form of five words and seven responses 
explained in the previous section. 
The total number of words in a functional setting with specimen 
material 1..ras 80 for Part I of Form A and 85 for Part I of Form B. The 
definition type item with the words occurring first in context included 
105 words for Part II of Form A and 100 words for Part II of Form B. 
Both forms, then, each had a total of 185 words. 
Each form included a page of directions for the pupil with sample 
items for practice . · The pupil followed the directions on the page as 
the teacher read them. A separate page of directions was also included 
for the teacher. 
As far as possible, the instruments were ltn.ti'l.t as power tests -...rith 
the estimated grade four items presented first in each part of both 
·:·+=1~~--'-'-'==---"--'~ ------ -· -·- -··----~=~ 
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l1 forms, grade five next, and the items for grade six, last. Both 
I 
II A and B, are included in Appendix B. 
I! 
I 
I 
Description of the Population that was Tested 
On the basis of planned test administration and resultant treatment 
1 of data, it became evident that three distinct groups or populations vlere 
I to be tested. The first population 1.-;ould be used for preliminary testing 
in order to observe and correct any necessary change in the test's direc-
tions or actual content . The second population would be tested so that 
II an item analysis could be done on the forms and reliability of pupil 's 
scores from form to form determined . The third population was to represent 
a total population on which normative data and other information could be 
obtained . 
For the preliminary testing the writer used a fourth , fifth and sixth 
grade in order to estimate timing and administration problems. 
The second popul ation, which shall from now on be referred to as 
Town X, was to be tested in order to obtain data for an item analysis and 
reliability through comparison of forms . It was decided to test only II 
schools whose classes showed a mean intelligence quotient of approximately 
100. 
On the basis of da-ta obtained from the guidance department of the 
school system, three schools were obtained . Their mean intelligence 
quotients are listed in the table below. These were obtained from the 
Kuhlmann-Anderson Group Intelligence Tests .1 
1. Kuhlmann- Anderson Intelligence Tests, Educational Test Bureau, 1940. 
II 
I 
I 
TABLE I 
HEAN INTELLIGENCE QUO'riENTS OF 
CLASSES IN THREE SCHOOLS OF T~AN X 
School 
I 
II 
III 
Average of 
Three Schools 
Hean IQ 
102 
100 
101 
101 
The third population, which shall be referred to as Town Y, was to 
represent a total normative population . . This included all the schools of 
a community that vJas considered typical in its being both residential and 
industrial in nature. Its population also represented a vJide variation 
r 
of nationalities. Other studies had also used this community for normative 1 
samples. 
Administration of the Tests 
A page each of easy and difficult items from both parts of both forms 
was extracted and given as a preliminary administration to the first group 
described above. This wasdone to note average length of time to take the 
test and to observe any changes needed in the directions. Pupils were 
also asked for their comments on the test and the test directions as to 
I 
difficulty and clearness. 
B,y dstermining the average amount of time taken for one page and 
multiplying this by the number of pages in the complete test, an average 
time vJas computed for the forms on each grade level. As a result of this 
preliminary testing it was decided to make an allowance of 120 minutes for 
------ --=~=== 
II 
I 
1-
IJ the test. This pointed to the need of four sittings - each approximately 
thirty minutes in length. Later, administration of the tests showed this 
time allowance to be sufficient. 
Only a few minor changes were necessa~ in the directions as they 
proved adequate in the preliminar.y administration. No changes were made 
in the content of the test itself. 
The tests were now ready for administration to our second group 
which represented three schools from Town X whose classes showed an average 
intelligence quotient of 101. 
Each pupil in grades four, five, and six of these three schools took 
both Forms A and B as item analysis and reliability of the forms were to 
be obtained from this group's data. Over 17 classes were represented in 
the three schools with 664 scores obtained. 
Chronological ages, language scores from the Metropolitan Achieve-
' ment Testsl, and individual scores of mental ages and intelligence quotients ' 
from the Kuhlmann-Anderson2 group intelligence tests were also obtained 
for all sixth grade pupils in this population. 
The final administration of the tests was done on the total normal 
population of Town Y. This represented the entire school population of 
the intermediate grades of the community described as typical. 
In this normative sample, each pupil took only one form with both 
£orms o£ the test being distributed randomly amongst the group. This was 
done on five schools with a total of 23 classrooms representing 551 cases. 
1. Metropolitan Achievement Tests, Intermediate Battery-Partial Form R, 
World Book co., Yonkers-On-Hudson, N. Y., 1947. 
2. Kuhlmann-Anderson Intelligence Tests, Educational Test BLlreau, 1940. 
~-----"--- --
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Table II below indicates the number of children tested by grade, 
community, and form • 
TABLE II 
NUMBER OF CHILDREN TESTED BY GRADE, 
COMMUNITY, AND FORM 
Form A Fonn B 
Grade 4 Grade 5 Grade 6 Grade 4 Grade 5 Grade 6 
Town X 
Town Y 
Totals 
120 
93 
213 
108 
79 
187 
104 
108 
212' 
120 
88 
208 
108 
128 
236 
104 
55 
159 
From Table II it can be seen that 612 pupils took Form A and 603 
pupils took Form B. This represented a total of 1,215 cases from 40 
classrooms. 
Treatment of Data 
Total 
664 
551 
1215 
Selected population, Town x.-- The answer sheets from the selected 
population, Town X, were scored and distributions made of the three grades 
for each form with frequency polygons. 
Ranges, means, and standard deviations were found for each grade in 
\1 each form. From these data, standard errors of the differences of the 
!I 
li 
means and critical ratios were obtained from grade level to grade level 
in each form to test the null hypothesis as to whether or not there was a 
significant difference in means from one grade level to the next. The 1 
'I 
per cent level of confidence was chosen as significant and held to through-
1 
1 out the statistics. 
The null hypothesis simply states that the true difference is zero. 
Thus if the true difference was zero, differences of the means that would 
0 6 _-
II 
,I 
II 
II 
be exceeded 1 per cent of the time would be quite unlikely. The null 
hypothesis could then be rejected and the differences interpreted as 
statistically significant. 
The Critical Ratio formula used was: 
C. R. 
where MA - MB is the difference of the means of the two tests 
o(M - M ) is the standard error of the difference of the 
A B means. 
After determining whether or not there was a true difference of the 
means from grade level to grade level for both forms, an item analysis 
was performed on all test items. The Walker-Cohen Probability Tables for 
Item Analysis by Means of Sequential Sampling1 were used. Briefly, this 
technic involves marking items right or wrong, computing the per cent of 
difficulty of the items, accepting a level of significance in the tables 
(in this study 2 per cent), and noting the pattern of incorrect responses 
on the item as to whether or not the item should be accepted on the possi-
bility of this pattern occurring by chance. 
Thus the top 15 scores and the bottom 15 scores were taken at each 
!I grade level for both forms. 
li 
The items were scored right or wrong and 
their difficulty determined. Using the 2 per cent level of significance 
for rejection or acceptance of an item, the tables in the booklet were 
referred to for a decision by noting the pattern of response and the 
1. Helen M. Walker and Sidney Cohen, "Probability Tables for Item Analysis 
by Means of Sequential Sampling." Bureau of Publications, Teachers Col-
lege, Columbia University, New York, Preliminar,r Edition, 1949, 15 pages. 
I 
probability of this pattern being accepted or rejected. 
II Grades five and six in Town X were then rescored on the basis of 
items that discriminated on the fifth and sixth grade level and grade four 
II was rescored on the basis of items that di scriminated on the fourth and 
I, fifth grade levels. Distributions were again recorded in frequency poly-
1 
gon form for each grade of both Forms A and B. 
Since in the Town X popu~ation each pupil took both forms of the test, 
reliability coefficients were next obtained between the two forms. This 
was done by the use of the Pearson product-moment coefficient of cor-
relation. 
r : (X~Y' - e~'1(E~') 
where x equals one set of measures 
y equals the other set of measures 
and N equals the number of cases. 
On the basis of the new scoring, ranges, means, and standard devia-
tions were found again for each grade in each form. From these data, 
standard errors of the differences of the means and critical ratios were 
' 
obtained from grade level to grade level in each form to again test the null 
hypothesie as to whether or not there was a significant difference in means 
from one grade level to the next at the 1 per cent level of confidence. 
i! 
New critical ratios were next obtained between the two forms on each 
grade level in order to note comparability of the means. 
Next, coefficients of correlation and their standard deviations were 
obtained for the forms with standard language test scores and mental 
ages and intelligence quotient scores from a group intelligence test qy 
means of the Pearson product-moment formula as listed previously. These 
1 data as mentioned earlier, were obtained on all the sixth grade pupils in 
the selected population of Town X. 
Normal population.-- The total normal population of Town Y was scored 
on the basis of the item analysis done on the scores of the selected pop-
ulation, Town X. Frequency polygons were then prepared to represent the 
distribution. 
II Again as in the selected population of Town X, ranges, means, and 
lj standard deviations were found for each grade in each form. Standard 
II 
li 
II 
II 
II 
errors of the differences of the means and critical ratios were obtained 
from grade level to grade level in each form to test the null hypothesis 
as to whether or not there was a significant difference of the means from 
one grade level to the next at the 1 percent level of confidence. 
Critical ratios were also obtained between the two forms on each 
grade level in order to note comparability of the means. 
Total population.-- The scores from the selected population, Town X 
and the normal population, Town Y, were then combined and frequency poly-
gons made of their distributions for each grade and each form. The 
II 
c 
li 
scores of both populations were those obtained on the new basis deter-
mined by the item analysis of the data done on the selected population, 
Town x. 
Again, the data was reworked in order to obtain standard errors of 
the differences of the means and critical ratios from grade level to grade 
level in each form and to observe whether or not there was a significant 
difference of the means from one grade level to the next. 
The same procedure was also followed in reworking the data to deter-
mine comparability of the means (between the forms) on each grade level. 
In both cases the 1 percent level of confidence was chosen as significant. , 
!1 Finally with the data from the total population, T-scores were com-
puted and set up in tabular form with the raw scores for the purpose of 
comparing scores of the two forms with one another. 
The 'l'-"score is simply an arbitrary scale of reference with the mean 
set at 50 and the standard deviation equal to 10. 
from Lindquist1 was used in determining T-scores: 
T - 10 (X - M) f 50 
S. D. 
where X is the raw score 
M is the mean and 
s. D. is the standard deviation. 
The following formula 
1. E. F. Lindquist, "A First Course in Stati3tics." Houghton Iufflin Co., 
' Boston, 1942, pp. 149-150. 
I' 
CHAPTER IV 
TREATMENT OF DATA 
It was the purpose of this study to construct and evaluate a test of 
language vocabular,y for the intermediate grades. 
The data were analyzed to determine: 
1. A significant difference of means from one grade level to 
the next for both forms in the selected population, Town X 
sampling. 
2. Items to be retained in both Forms A and B on the basis of 
an item analysis. 
J. On the basis of the item analysis, a significant difference 
of the means from one grade level to the next and compar-
ability of means on each grade level for Forms A and B in 
the selected population, Town X, the normal population, 
Town Y, and the total population, Towns X and Y combined. 
4. Coefficients of reliability between the forms on each grade 
level. 
5. Coefficients of validity between the_ test forms and standard-
ized language test scores. 
6. Correlation of the forms with group intelligence test mental 
ages and intelligence quotients. 
7. T-score equivalents of the raw scores for both forms on the 
basis of the total population. 
Selected Population, Town X (Reliability Sample) 
comparison of the Forms.-- Upon completion of test administration 
of the selected population, Town X, answer sheets were scored and ranges, 
means, and standard deviations found for each grade in each form. At 
the same time frequency polygons of the distribution were made of the 
three grades for each form. Figure I on the following page gives this 
distribution. 
Examination of the distributions from one grade level to the next 
revealed considerable overlapping and yet the general configurations 
)I 
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SCORES or PUPILS 
Means and Standard Deviations 
Per Grade, Per Form 
Form A For.m B 
N Mean S. D. N Means. D. Form A For.m B 
Grade 4 120 46.88 27.10 120 37.18 21.94 Grade 4 -
---
Grade 5 108 80.53 30.96 108 77.04 36.02 Grade· s -- ---
Grade 6 104 91.98 32.96 104 91.34 37.99 Grade 6 -- - - -
of each ~rade lev-el-s:and-~-t as separat~_f_rom_ --t-he-ne~ ~r-ade level. ---r-
Grade four distributions for both Forms A and B stand out espec-
ially clearly from grades five and six. 
Comparison of the distribution of scores for irade four, Form A, 
with grade four, Form B, showed their poly,ons to be quite similar in 
form. Examination of grade fiw and grade six distributions for A and 
B form also revealed similarity in the conti~ation of the poly,ons 
at each ~rade level. 
In order to determine true differences with greater statistical 
accuracy, standard errors of the differences of the means and critical 
ratios were obtained from grade level to ~rade level in each form to 
test the null hypothesis that there was no significant difference in 
means from one grade level to the next. The 1 percent level of conti-
dence was chosen as significant throughout the stu~ with the exception 
of the Item Anal7sis which accepted items at the 2 percent level. Table 
III presents the results. 
FORM GRADE N 
4 l20 
A 5 108 
5 108 
6 104 
h l20 
B 5 108 
5 168 
6 104 
TABLE III 
COMPARISON OF MEANS 
FROM ONE GRADE LEVEL TO THE NEXT 
FOR THE SELECTED POPULATION (TOWN X) 
BOTH FORMS 
MEAN SEM SD DIFF. (M;-MJ SE(DIFF.) 
46.88 2.48 27.10 33.65 3.89 
80.53 2.99 30.96 
8o.53 2.99 30.96 11.45 4.42 
91.98 3.25 32.96 
37.18 2.01 37.18 h6.96 4.02 
77.04 3.48 )6.02 
77.64 3.h8 36.62 lh.30 5.11 
91.34 3.74 37-99 
C. R. 
8.6$ 
2.59 
10.16 
2.80 
~ -- - --------
From the abOTe critical ratios, it is seen that the null hypothesis 
could be rejected at the 1 percent level of confidence. Both test forms 
discriminated from one grade level to the next in terms of their means 
and standard deviations. 
An unusually wide di.(ference between the means can be observed 
for grades !our and five for both forms with critical ratios of 8.65 
and 10.16 for Forma A and B respective~. 
In the light of these results, both forms were administered to the 
normal population, Town Y, and an item ana~sis was done on the scores 
obtained from the selected population, Town x. 
Item analysis.-- Using the Walker-cohen technique as outlined in 
Chapter III, the top 15 scores and the bottom 15 scores were taken at 
each grade le-rel for both forms. The items were scored right or wro~, 
and their leTels of difficult,. were determined. The 2 percent level of 
significance was chosen for accepting an item and a decision was made 
b,y referring to the pattern of responses and the probability of their 
occurrence as presented in the tables developed for this technique. 
Tables IV and V summarize the analyses for Forms A and B respective~ 
as to the acceptance o! each item at each grade level. 
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TABLE IV 
-
SELECTED POPULAT!ON 
ITEM ANALYSIS ON TowN X SCORES 
' 
BY GRADES, FORM A 
I J ·r~;'/ .• ·- ~.;: 
II Grade IV 
·Grade V Grade VI 
2% 2% 2% 
I Item Difficulty leTel Dif~iculty 1eTe1 Difficulty level 
I 6 .67 ace. ~70 ace. .80 ace~ 
I 7 .43 ace. ~47 rej. .60 ace. 8 . • 60 ace. ;)o --., ace. .57 £ .::ace. 
II 9 so ace. ~4J ace. .60 ace. II 10 • 43 ace. ~37 . ace. .5o ace • 
11 .07 rej. • 37 ace. .37 ace • 
12 .40 ace. • 57 ace. .$7 ace. 
I 13 ·11 ~70 - rej. .90 rej. j ace. 
II 14 .37 ace. .40 ace. .43 rej. 
II 15 .53 ace. ~pQ -. ace. ·11 ace. 
!, 16 ~53 ace. • 63 ace~ .87 rej. 
II 17 
.17 ace. .47 ace. .40 rej. 
18 .53 ace. ~57 ace. .ao rej. 
I 19 .53 ace. ~51 ace. .60 ace. 
I 20 .5o ace. ~67 ace. .Bo ace. 21 .33 ace. .30 ace. .56 ace. 
22 .5o ace. ~40 ace. .57 ace. 
23 .60 ace. .63 ace. .93 rej. 
24 .40 ace. .33 ace. .43 ace. 
25 .37 ace. .57 ace. .51 ace. 
26 .43 ace. •47 ace. .53 ace. 
27 .33 ace. .31 ace. .30 ace. II 28 .51 ace. ~57 ace. .67 ace. 
29 • oo rej. .17 rej. .03 rej • 
30 .oo rej. .26 ,_.!8j ~- ~-·- .03 ·- · ~· --"· · ·!:e_j_ . _ _ _ 31 .60 ace • .57 ace. ·77 ace. 
.32 .63 ace. .67, ace. .87 ace . 
.33 .60 ace. ""- ;6.3 ace. ·13 ace. 
34 .5o ace. ~63 ace. ·13 ace~ 
35 .5o ace. ~60 ace. .63 ace. 
3e .4o ace. .57 ace. .53 ace. 
37 .27 ace. ;;47 ace. .37 ace. 
38 .23 ace. --~30 ---~ ace. .33 ace •. 
39 .10 rej. .07 rej. .07 rej • 
40 • 10 re~ • .30 rej. • 43 ace • 
lii .60 ace. • 63 ace. .70 ace. 
42 .27 ace. ·31 ace. .33 ace. 
43 .13 rej. .13 rej. .17 rej. 
L4 .27 ace. .37 ace. .47 ace. 
45 .20 ace. .43 ace. .43 ace. 
--- -
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Table 
Item 
lib 
47 
48 
49 
5o 
51 
52 
53 
54 
55 
56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
10 
7l 
72 
7-3 
74 
75 
76 
77 
78 
79 
80 
81 
82 
83 
84 
85 
IV 
Grade IV 
2% 
Difficulty level 
.10 rej. 
.33 ace. 
.13 rej. 
.53 ace. 
.53 ace. 
• 13 rej. 
.03 rej. 
.43 ace. 
.43 ace. 
.20 ace. 
• 16 rej. 
• 20 ace. 
• )0 rej. 
• 20 rej. 
.23 ace. 
• 07 rej • 
.27 ace. 
.oo rej. 
.oo rej. 
.27 ace. 
• 03 rej. 
.10 rej. 
.01 rej. 
.co rej. 
.03 rej. 
• oo rej. 
• 07 rej • 
.03 rej. 
.oo rej. 
.oo rej. 
.oo rej. 
• 07 rej • 
.oo rej. 
• 07 rej • 
• 03 rej. 
• 03 rej • 
• oo rej • 
.07 rej. 
• oo rej. 
• ocr· rej. 
Grade V Grade VI 
2% 2% 
Difficulty level Difficulty level 
.43 rej. .33 rej • 
• 40 ace. .43 ace. 
.37 ace. .)3 ace. 
•57 ace. ·11 ace • 
.60 ace. .60 ace • 
.37 ace. .27 aec. 
.17 rej. .30 ace • 
• 40 ace. .27 ace • 
• 43 ace. .43 ace. 
.20 ace. .20 ace • 
.oo rej. .13 rej. 
.13 rej • .20 rej. 
.10 rej • .10 rej • 
.07 rej • • 43 ace • 
.33 ace. • 53 ace • 
• 2o ace. .37 ace • 
• 53 ace. .$7 ace. 
.oo rej. .10 rej. 
.co rej. .13 rej • 
• $0 ace. .67 ace. 
.17 rej • .13 rej. 
.27 ace. ·37 ace. 
.13 rej. .20 ace. 
·31 ace. .27 ace • 
• 07 rej. .oo rej. 
.oo rej • .io rej. 
.27 ace. .33 ace. 
.23 ace. .30 ace. 
.17 rej. .23 rej. 
.27 rej. .30 ace • 
.10 rej. • 07 rej • 
.27 ace. • 40 ace. 
• oo rej • .07 rej • 
.30 ace. • 40 ace. 
.03 rej. .co rej • 
.17 rej. .3o ace. 
. • 10 rej. .07 rej. 
.13 rej. .20 ace • 
.13 rej • • 40 ace. 
.03 rej. .13 rej • 
(Continued on next P&ie) 
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Table IV 
Grade IV Grade V Grade VI 
2% 2% 2% 
Item Difficulty leTel Difficulty level Difficulty level 
'80' ·11 ace. ·11 ace. .60 ace • 
87 • 60 ace. ·10 ace. ·11 ace • 
88 .43 ace. • 53 ace. .57 ace • 
89 .56 ace. • 63 ace. ·11 ace • 
90 .13 re~. • 30 rej. .27 rej • 
91 .73 ace • • 67 ace. .96 rej. 
92 • 60 ace. .10 ace. .70 ace • 
93 .5o aec. .57 rej. ·11 rej. 
94 .40 ace. .5o rej. .53 rej. 
95. .50 ace. .63 ace. .67 ace • 
9..~ .76 ace. • 66 ace. .8) rej. 
91 .57 ace. .53 ace. .63 ace. 
II 98 .60 ace. .53 ace. ·11 ace. I! 99 .53 ace. .70 ace. ·11 ace • 
II 100 .43 ace. • 5o ace. .60 ace • 101 .so ace. • so ace. .67 ace. 
I 102 
·11 ace. .67 ace. .83 ace. I 103 .47 ace. .60 ace. ·11 rej. 
li 104 .50 ace. .53 ace. .60 ace • 
105 .17 re~. .50 ace. .27 ace • 
1: i~ · .53 ace. • 67 ace. .eo ace • ·10 ace. • 50 ace. ·7Q ace • 
1 108 .50 ace. • 40 ace. .53 ace • 
lC:9 .so ace. .50 ace. .67 ace. 
II llO 
.40 ace. .63 ace. .67 ace • 
ill .57 ace. • 53 ace. ·10 ace .. 
II 112 .50 ace. .51 ace. ·10 aco. I~ il3 .43 ace. .51 aco. .60 ace • 
ll.4 .30 ace. • 40 ace. .53 ace • 
I! 115 .so ace. • so ace. .67 ace. 
I U6 .07 rej. .10 rej. .07 rej • 
i 117 .33 ace. .33 ace. • so ace • 
' 118 
.43 ace. • 47 ace. .51 ace. 
1) 119 .51 ace. .so ace. .60 aco • 
120 .47 ace. • 53 ace. e70 ace • 
121 .43 ace. • 53 ace. .63 ace • 
I, 122 
.47 ace. .57 ace. .51 ace • 
II 123 .60 ace. • 60 ace. .90 rej. 
!l i~ .27 ace. .47 ace. .57 ace. 
-
.43 ace. .53 ace. .57 ace. 
II (Continued on next page) 
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Table IV 
Grade IV Grade V Grade VI 
2% 2% 2% 
I· Item Difficulty level Difficulty level Difficulty Level 
126 .$3 ace. .57 ace. ·77 ace • 
I 127 .27 ace. • 47 ace. .70 ace • 
128 .47 ace. .5o ace. .60 ace • 
I 129 .43 ace. • 43 ace. .53 ace • 
130 .30 ace. .37 ace. • 47 ace • 
131 .67 ace. • 57 ace. .73 ace. I 
.33~ .20 .43 132 ace. ace. ace • 
11 133 .10 rej. • 40 ace. .30 ace • 134 .17 ace. .60 ace. • 47 ace. 
I 135 .07 rej. .23 ace. .43 ace. 
I 136 .;) ace. .63 ace. .83 ace • 
I 137 .20 ace. .53 ace. .47 ace • 
138 .5o ace. • 5o ace. .70 ace • 
1.39 .37 ace. • 5o ace. .57 ace. 
140 ·33 ace. .53 ace. .57 ace. 1; 141 .4tl ace. .5o ace. .37 ace. 1
' 142 ·33 ace. .50 ace. .50 ace • 
143 .47 ace. • 57 ace. ·77 ace. 
:· 144 .43 ace. .53 ace. .63 ace • 
I 145 .43 ace. • 57 ace. .57 ace • 
il 146 .23 ace. • 43 ace. .53 ace • 
11 147 .13 rej. .33 ace. • 43 ace • 
11 148 .10 rej. .37 ace. • 40 ace. 
· 149 .10 ace. .23 ace. .30 rej. 
150 .30 ace. .53 ace. .50 ace • 
I' 151 
.33 ace. • 53 ace. .57 ace. 
I 152 • 07 rej. .23 rej • .10 rej • 
153 .20 ace. • 47 ace. .47 ace • 
I 154 .30 ace. • 53 ace. .53 ace. 
I' 155 .03 .17 rej. .17 rej. 
• 7 • 0 ace. • ace • 
11 157 .47 ace. • 47 ace. .67 ace • 
158 .53 ace. • 57 ace. ·13 ace. 
I 159 • 10 rej • ·37 ace. .37 ace • 
1,160 .03 rej. .27 ace. • 47 ace • 161 .53 ace. .57 ace. • 53 ace. 
162 .27 rej. .43 ace. .37 ace • 
11 163 .07 rej. • 43 ace. .33 ace • 
164 .37 ace. • 5o ace. e70 ace. 
11 16.5 .03 rej. .27 ace. .40 ace. 
(Concluded on next; ~page) 
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Table IV (Concluded) 
Grade IV Grade V Grade VI 
2% 2% 2% 
Item Difficulty level Difficulty level Difficulty level 
166 ace. .23 ace. 
·47 ace • 
167 rej. .20 ace. • 5o ace. 
168 rej. .10 rej. .13 rej • 
169 ace. .37 ace. • 47 ace • 
170 • 43 ace. .30 ace. 
1 • ace. • ace • 172 .17 .37 rej. .40 ace • 
173 .27 ace. .33 ace. • 53 ace • 
174 .23 rej. • 43 ace. .47 ace • 
175 rej. • 47 ace. .53 ace • 
176 ' • 40 ace. .$0 reJ• ace • 
177 ace. • 43 ace. .50 ace • 
178 rej. .27 rej. • 47 ace • 
179 • 47 ace. .60 ace. 
iBo .30 ace. 
• ace • 
182 .oo .07 rej. 
183 .oo ace. .17 rej. 
184 .oo rej. .30 ace • 
185 .oo re ·• • 50 ace • 
• 07 rej • • • 30 ace • 
187 .03 rej. ·33 ace. .47 ace • 
188 .10 rej. .33 ace. • 43 ace • 
189 .10 rej. .30 ace. • 5o aee • 
190 .. oo rej. • 13 rej. .27 ace. 
Table IV indicates that U6 items or 63 percent were accepted on 
the fourth grade level, 142 items or 77 percent on the fifth grade level, 
and 146 items or 79 percent on the sixth grade level, Form A. More items 
were retained on the hiiher grade levels. Since there were 185 items in 
the oriiinal test Form A, the above retention of items on each grade 
level was more than adequate in number. 
n 7' u ": _ 
Item 
6 
7 
8 
9 
10 
ll 
12 II 13 I 14 I 15 
16 
17 
18 
19 
20 
21 
22 
23 
24 
25 
26 
27 
28 
29 
.3o j1 
32 
33 
.34 
35' 
36 
37 
38 
39 
40 
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TABLE V 
ITEM ANALYSIS ON SELECTED POPULATION, 
TOWN X, SCORES BY GRADES, FORM B 
Grade IV Grade V 
2% 2% 
Grade VI 
2% 
Difficulty level Difficulty leyel Difficulty level 
·11 ace. .90 rej ~ .87 ace • 
.30 ace. .53 ace. .70 ace • 
-37 ace. ·10 ace. • so ace • 
·31 ace. • 57 ace. .51 ace • 
.60 rej. • 80 ace • .90 rej. 
.13 rej. • 37 ace. .57 ace • 
.57 aec. • 67 ace. ·11 ace. 
.30 ace. .51 ace. .50 ace •. 
.37 rej. .51 ace. .60 ace. 
.20 rej. .30 ace. ,43 ace • 
.53 ace. • 66 ace·. .76 ace • 
• 60 ace • ,67 ace. 
·11 ace. 
• 5o ace. .70 ace. ·13 ace • 
.23 ace. • 60 ace. .53 ace. 
.5o ace. .67 ace. .80 ace. 
.3o rej. .66 ace. .73 ace • 
.40 ace. • 43 ace. ·31 ace. 
.53 ace. .57 ace. .60 ace. 
.30 ace. ·31 ace. ·10 ace. 
.30 ace. ·43 ace. .43 ace. 
• 77 rej • .83 ace. 1.00 rej. 
·11 ace. ·11 ace. ·91 rej. 
.50 ace. .60 ace. .87 rej. 
.30 ace. .57 ace. ·10 ace. 
.)3 ace. .so ace. .60 ace • 
.$6 ace. • 67 ace. 
·13 ace • 
.47 ace • • 80 ace. .87 rej. 
• 63 aoe • ·11 ace. ·91 rej. 
.47 ace. .80 ace. .90 rej. 
.43 ace. .57 aae. ·11 ace. 
.o3 rej. .46 ace. .37 ace • 
.07 rej. • 33 aec. .20 ace. 
.03 rej. .:33 aee. .27 ace • 
.37 ace. .5o ace. • 51 ace. 
• 07 rej • .43 ace. .5o ace. 
(Continued on next page} 
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Table V 
Grade IV 
2% 
Item Difficulty level 
41 .oo raj. 
42 .27 ace. 
43 .27 ace. 
44 .oo rej. 
45 .oo reJ. 
46 .o7 rej. 
47 .43 ace. 
48 .10 raj. 
49 • 10 rej • 
50 .17 reJ. 
51 • oo rej.-
52 .20 ace. : 
53 .03 rej. 
54 .17 rej. 
.55- .40 re~. 
56 .13 rej. 
57 .03 rej. 
II 58 .27 ace. il 59 .20 ace. 
60 .• 13 re~. 
61 • 10 rej • 
62 .23 ace. 
63 .17 rej. 
64 .27 ace. 
I 65 .40 ace. 
66 .20 ace. 
67 • 03 rej. 
68 .oo rej. 
I 69 .oo rej. 
70 .03 re~. 
71 .oo rej. 
,. 72 • oo rej • 
73 .01 rej. 
74 rej. 
75 
• 
77 .oo 
I' 78 .03 
79 .10 
80 .03 
~ =- -41'=- ---=-= --
0 6 
Grade V Grade VI 
2% 2% 
Difficulty level Difficulty level I 
.10 rej. .01 rej. 
,I 
.50 ace. .60 ace. 
.53 ace. .10 ace. 
.17 rej. ..10 rej. I 
.23 ace. .20 reJ. I 
.43 ace. .so ace. 1: 
.53 ace. .63 ace • 
• so ace. .50 ace • 
.37 ace. • 43 ace • 
• 5o ace. .5o ace • 
.10 rej • • o3 rej • 
• 67 ace. .50 ace. 
.07 rej. .OJ rej • 
• 47 ace. .47 ace • 
• 53 ace. .57 ace. 
!li3 ace. .Jij ace. 
.10 rej. .30 ace. 
.53 ace. .53 ace. 
.13 . rej. .30 ace • 
.5o ace. .47 ace • 
• 36 ace. .33 ace • 
• 33 ace. ·31 ace. 
.30 ace. .33 ace • 
.57 ace. -47 ace. 
.63 ace. ·70 ace. 
.33 ace. .3o ace. 
~"J.~ rej. .)0 rej • 
-- ~20.., rej. .30 ace;, 
• 07 rej • .27 ace. 
.13 re~. .20 reJ. 
.01 .1o rej. re • 
.13 rej. .13 rej • 
.27 ace. .20 ace. 
.~o ace. .17 rej. 
.. 37 ace. .30 ace • 
• 27 ace. • 0 ace • 
.-23 ace. .5o ace. 
.30 ace. 
-47 ace • 
.23 ace. • 40 ace. 
.27 ace. .20 ace. 
(Continued on next page) 
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Table V 
Grade IV 
2% 
Item 
81 
82 
83 
84 
Difficulty level 
II 
;. 85 
86 
87 
88 
89 
- 90 
9 
>92 
93 
94 
95 
96 
97 
96 -
99 
100 
lOl 
102 
103 
104 
105 
1¢6 
107 
108 
109 
110 
ID 
112 
113 
114 
115 
116 
117 
118 
119 
120 
.17 rej. 
• oo rej. 
• oo rej. 
• oo rej. 
• oo rej. 
• o7 rej. 
• 03 rej. 
• 03 rej. 
• oo rej. 
.oo 
• 7 
• 57 ace. 
• 23 rej. 
• 40 rej. 
.37 ace. 
• 36 ace. 
.47 ace. 
.30 ace. 
• 27 rej. 
• 43 rej. 
• 47 rej. 
• 33 rej. 
• 37 ace. 
• 47 ace. 
• 40 ace. 
• 43 ace. 
• 17 rej. 
.27 ace. 
• 07 rej. 
• 23 ace. 
• 47 ace. 
So ace. 
• 47 ace. 
• 47 ace. 
.53 ace. 
• 20 ace. 
• 57 ace. 
.27 ace. 
• 03 rej. 
.17 rej. 
Grade V 
2% 
Difficulty level 
.30 rej. 
.17 rej. 
.10 rej • 
.17 rej. 
.03 rej. 
.26 rej • 
.30 ace • 
.13 rej. 
.20 rej. 
• 13 rej. 
• 1 ace. 
.63 ace. 
• 17 rej. 
.67 ace. 
.57 ace. 
~x3 ace. 
.60 ace. 
- . ~$3~ ace. 
•4.3 ace. 
.5o ace. 
.57 ace. 
• 37 ace • 
,60 ace • 
• 63 ace • 
.. 47 ace. 
.5o ace. 
.47 ace. 
.50 ace. 
• 37 ace • 
• 43 ace • 
.47 ace. 
.57 ace. 
.5o ace • 
• 47 ace. 
.50 ace. 
.30 ace. 
.63 ace. 
.40 ace. 
.20 rej. 
• 27 ace. 
(Continued on next page) 
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Grade VI 
2% 
Difficulty level 
.10 rej. 
.07 rej • 
.23 ace. 
.00 rej • 
.07 rej • 
.43 ace. 
.47 ace. 
.37 ace • 
.33 ace • 
.53 ace • 
• ace • 
•77 ace • 
.17 rej • 
So ace • 
.57 ace. 
.47 ace • 
.67 ace. 
.50 ace-.· · 
.53 ace • 
.50 ace • 
.76 ace • 
.50 rej • 
.63 ace. 
.57 ace • 
.57 ace • 
.63 ace • 
So ace • 
.47 ace. 
.47 ace • 
.43 ace • 
.60 ace • 
.60 ace. 
·13 ace • 
.57 ace • 
.57 ace. 
.57 ace • 
.67 ace • 
.60 ace. 
.23 ace • 
.30 rej • 
- t---
Table V 
Grade IV Grade V Grade VI 
2% 2% 2% I 
.II 
Item Difficulty level Difficulty level Difficulty level 
121 
-47 ace. .60 ace. .51 ace • 
122 .43 ace. • 41 ace. ·57 ace • 
123 
-41 ace. • so ace. .so ace • 
124 .40 ace. • 53 ace. .5o ace • 
125 .5o ace. • 41 ace. .51 ace • 
126 .21 ace. • 40 ace. .33 ace • 
' 121 .33 ace. .33 ace. • 41 ace. 
128 .10 rej. .23 ace • .13 rej. 
129 • .30 ace. • 43 ace. .43 ace • 
130 
-31 ace. • 53 ace. .50 ace • 
131 .53 ace. • 51 ace. .63 ace. 
i.32 .47 ace. .so ace. .60 ace • 
133 .30 ace. • 53 ace. .63 ace • 
134 .33 ace. .5o ace. .51 ace. 
135 -.21 ace. .27 ace. .23 re~. 
136 .13 rej. .27 ace. .31 ace • 
131 .23 ace. • 43 ace. .30 ace. 
138 .10 rej. .23 ace. .37 ace • 
1.39 .30 ace. • so ace. .51 ace • 
140 .23 ace. • 40 ace. .43 ace • 
llii .40 ace. .$3 ace. .47 ace • 
142 .41 ace. .60 ace. .53 ace • 
143 .40 ace. • 53 ace. .53 ace • 
144 .03 rej. .31 ace. • 40 ace • 
145 .20 ace. .50 ace. • 47 ace • 
., lli6 .31 ace. • $3 ace. .57 ace • 
141 .43 ace. • 5o ace.· .41 ace • 
148 .21 ace. • 40 ace. .43 ace • 
149 • 17 rej • • 47 ace. .47 ace • 
I 150 .13 rej. • 53 ace. .so ace • 
151 .31 ace. • 43 ace. .47 ace • 
152 .37 ace. • so ace. .so ace • 
153 -.07 rej. • 43 ace. .50 ace • 
I 154 .11 ace. .33 ace. • 43 ace • 
I 155 .03 re~. • 47 ace. -47 ace. 
156 .17 ace. .so ace. .43 ace • 
157 .40 ace. • so ace. .53 ace. 
158 .20 ace. .53 ace. 
-47 ace. 
159 .30 ace. -51 ace. .51 ace • 
I 160 .17 rej. • 47 ace. .so ace. 
(Concluded on next page} 
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Table V (Concluded) 
Grade IV Grade V Grade VI 
2% 2% 2% 
Item Difficulty level Difficulty level Difficulty level 
161 .oo rej. 
·31 ace. -37 ace • 
162 .23 ace. • 47 ace. .5o ace. 
163 .17 rej. 
-37 ace. .40 ace • 
164 
-43 ace. • 5o ace. .47 ace. 
165 .30 ace. .40 ace. .5o ace. 
166 .27 rej. 
-47 ace. .47 ace. 
167 .13 rej. .27 ace. .40 ace. 
168 .10 rej. .47 ace. .47 ace. 
169 .27 ace. .50 ace. .47 ace • 
170 • 07 re~. .07 re~. .17 re~. 
l?l .23 ace. .5o ace. .53 ace. 
i72 .• 57 ace. .53 ace. .63 ace • 
173 .30 ace. • 47 ace. .5o ace. 
174 ·31 ace. .57 ace. .57 ace. 
175 .33 ace. .5o ace. .60 ace. 
176 . . .)o ace. .47 ace. .53 ace • 
177 • 10 rej • • 43 ace. .43 ace • 
178 .23 ace. • 43 ace. .5o ace. 
l79 .30 ace. .57 ace. .5o ace. 
iao .30 ace. .53 ace. .67 ace • 
181 • 33 ace. .47 ace. .47 ace. 
182 .07 rej. .27 ace. .17 rej. 
183 • 10 rej • .30 rej. .23 ace. 
184 .oo ace. .20 rej. .13 rej. 
185 .oo ace. .37 ace. .13 rej. 
II 186 • 63 rej • 117 rej. .10 rej. 
,, 187 • oo rej. • 17 rej • .17 rej • 
188 .oo rej. .27 ace. .27 ace. 
i89 • 07 rej. .37 ace • .17 rej • 
190 .03 rej. • 17 rej. .0? rej. 
.; · Table V indicates that 102 items or 55 percent were accepted for 
grade four, 155 items or 84 percent for grade five, and 151 items or 82 
:Percent for grade six, Form B. Again as . in Form A more items were re-
tained on the higher grade levels. Also, the percentages indicated that 
a comparable number of items were accepted on each grade level for both 
Forms A and B. Grade four retained 63 and 55 percent respectively, 
grade five - 77 and 84 percent, and grade six - 79 and 82 percent. This 
retained a more than sufficient number of items of both forms for re-
scoring purposes. 
On the basis of the data from the preceding tables of item analysis, 
new scoring keys were prepared tor grades 5 and 6 in both forms by re-
taining items that were acceptable at the fifth or sixth grade level. 
Scoring sheets for grade 4 were also prepared by retaining items accept-
able at the fourth or fifth grade level. This resulted in retaining 
146 items for Form A at the fifth and sixth grade level and 158 items 
for Form B at the fifth and sixth grade level. It meant a loss of 39 
and 27 items respectivelY for Forms A and B from the original total of 
185 items in each form.. 
At the fourth grade level, Form A retained 156 items and Form B 
retained 167 items. The loss in this case was 29 items for Form A and 
18 items for Form B. In all instances the loss of items was quite in-
significant in comparison with the number of items (185} in the original 
forms. 
The selected population, Town X, was then rescored with the new 
scoring keys. 
Comparison of Forms on basis of rescoring.-- Ranges, means, and 
standard deviations were again computed for each grade in each form and 
frequenc.y polYgons were made of the distribution of scores. Figure II 
on the following page represents the distributions. 
FIGURE II 
Ot 
~UENCY POLIGONS ON THE DISTRIBUTION' 
35i 
~ ~ 
OF SCORES FOR GRADES FOUR, FIVE, AND SIX 
I \ FORMS A AND B, OF THE LANGUAGE TEST, ~ I \ 
rJ -......... SELECTED POPULATION (TOWN X), RESCORED ~ 30 I \ ~ ~ \ (ON BASIS OF ITEM ANALYSIS) \ ~ 2S ~ \ 
~ ~ Q;/ ~ I V:> 20 
-....J 
~ 
~ 
~ IS 
'\ ~ A 
I \ 
~ - /IJ I \ 
~ ~ § _y~ 
.> I ~ I 
I 
2..0 30 40 ~o 6o 70 eo ?o 
SCORES OF PUPILS 
Means and Standard Deviations 
Per Grade, Per Form 
F.orm A Form B Kez 
N Mean S. D. N. Mean S. D. Form A Form B 
Grade 4 120 46.26 26.38 120 J5.ll 21.80 Grade 4 -- ---
Grade 5 108 74.95 29.16 108 77-11 35-76 Grade 5 ---
Grade 6 104 87.52 31.45 104 89.70 37.26 Grade 6 ---
I 
~ 
The configurations of the distributions in Figure II appeared to 
fall into patterns similar to the previous distributions of Figure I. 
Grade four distributions for both forms again remained ver,y distinct 
from the grade five and six distributions. The polygons of grades five 
and six showed oonsiderable overlapping. 
Standard errors of the differences of the means and critical ratios 
were again obtained from grade level to grade level in each .form, as in 
the first scoring of the selected population of Town X, in order to 
note .whether there was a significant difference between means from one 
grade level to the next in each .form. Table VI presents the results. 
FORM 
A 
B 
TABLE VI 
COMPARISON OF MEJ~S 
FROM ONE GRADE LEVEL TO THE NEXT, BOTH FORMS, 
FOR THE SELECTED POPULATION (TOWN X), 
ON THE BASIS OF ITEM ANALYSIS 
GRA.DE N MEAN SEt:! SD DIFF.(Mt-M) SE(DIFF) 
4 l20 45.26 2.42 26.38 29.69 3.72 
5 108 74.95 2.82 29.16 
5 ioB 74.95 2.82 29.16 12.57 4.19 
6 104 87.52 ).10 31.45 
4 120 35.il 2.oo 21.80 42.00 4.00 
5 108 77.11 3.46 35.76 
5 1o8 77 .ll 3.46 35.76 12.59 5.o4 
6 104 89.70 3.67 37.26 
C. R. 
7.98 
3.00 
10.50 
2.50 
Interpretation of Table VI reveals that in all cases except one, 
II the critical ratios indicated that the null hypothesis could be rejected 
II at the 1 percent level of confidence as there was a significant differ-
ence of the means from one grade level to the next. 
The one discrepancr,y occurred in the comparison of grade .five and six, 
Form B. The critical ratio of 2.50 did not meet the criterion although 
I 
1: 
it was close to the acceptance level. 
A further comparison of the means was then made between the forms 
on each grade l evel by obtaining new critical ratios. In this situati on, 
however, the acceptance of the null hypothesis at the 1 percent level of 
confidence would show that there was no true difference and would allow 
the interpretation to be made that the means of the two forms were com-
parable on each grade level. Table VIIindi cates these results. 
FORM GRADE 
A 4 
B 4 
A 5 
B 5 
I 6 
B 6 
TABlE VII 
COMPARISON OF MEANS 
BETWEEN THE FORMS ON EACH GRADE lEVEL 
FOR THE SELECTED POPULATION, TOWN X 
N MEAN SE~ SD DIFF(M.-M;l SE(DIFF) 
126 45.26 2.45 26.38 1o.15 3.14 
120 35.11 2.00 21.80 
108 74.95 2.82 29.16 2.16 4.46 
108 77.11 3.46 35.76 
104 87.52 3.1o 31.45 1.18 4.81 
104 89.70 3.67 37.26 
C.R. 
3.23 
.48 
.25 
Table VII indicates that the null hypothesis was accepted and that 
no difference existed in all but grade four. The forms were comparable 
at the fifth and sixth grade level. 
Reliability of the Forms.-- In the selected population, Town X, 
each pupil took both test forms so that reli ability indices might be 
obtained between the forms. The Pearson Product-moment formula was used 
to obtain reliability coefficients between the forms at each grade 1eve1. 
Table VIII presents these statistics. 
I' 
I 
II 
I 
I 
I 
The 
TABLE VIII 
RELI.\BILITY COEFFICIENTS BETWEEN 
FORMS A AND B OF THE LANGUAGE TEST, 
BY GRADES, SELECTED POPULATION, (TOWN X) 
Grade N r or 
4 246 .69 1 .05 5 216 .86 .03 
6 208 .92 
-r .02 
above results of Table VIII showed the test forms to possess 
var,ying degrees of reliability between each other at the different grade 
levels. Considering the nature of a test of this type, the test forms, 
on the whole, possessed a high degree of reliability. Grade four's low 
reliability coefficient of .69 f .05 indicates limited predictive value. 
Grade five's index of .86 f .03 and grade six's index of .92 f .02 in-
- -
dicate a satisfactor.y reliability between the forms. The conclusion is 
thus made that a comparison or scores between the test forms for each 
grade level showed the tests to be reliable with the exception or grade 
four. 
It was further noted that the reliability index rose with the grades 
- grade four having the lowest coefficient and grade six the highest. 
This observation, coupled with the fact that the means of the forms were 
not comparable on the fourth grade level, pointed to the conclusion that 
the test forms were perhaps better instruments at the upper levels of 
the intermediate grades. This conclusion is based on the data obtained 
from the selected population, Town x. 
Correlation or the Forms with other criteria.-- The scores or both 
' forms for pupils in grade six, selected population (Town X), were 
_,~L~ 
II 
II 
f .. S 
I' I 
II 
r I correlated with scores in English on the Metropolitan Achievement Test 
and with intelligence quotients and mental ages from the Kuhlmann-
II 
I! 
lj 
II 
i 
I 
I 
II 
II 
I 
.I 
!j 
Anderson Intelligence Test. The Pearson product-moment formula was used 
to determine the coefficients or correlation presented in Table IX. 
CORRELATIONS OF GR DE SIX SCORES, 
Oli' BOTH FORMS, WITH Lf\NGUAGE SCORES FROM A 
STANDARDIZED TEST AND INTELLIGENCE QUOTIENTS 
AND MENTAL AGES FROM A GROUP IN1'ELLIGENCE TEST, 
SELECTED POPULATION, TOWN X 
Language Voc. with Met. Achieve. Form A. 
tr tr " " '' Form B 
Language Voc. with K._A.. l·1en a Form A 
" " " Age Form B 
Language Voc. with K.-A. Intel- Form A 
" " " ligence Form B 
Quotients 
N - 104: .70 _t.
7 
.05 
N :: 104 : .67 .04 
N :: 10 : •1 
N - 104 : .75 
N - 164 : .10 
N - 104 : .70 
The above correlations indicate that a marked relationship exists 
II 
11 between all measures. Interpreted in this light, 1 t was reasonable to 
lj 
II 
expect a marked relationship between the two criteria but not necessarily 
an extremely high relationship. 
The tests in this study claim marked validity in reference to a 
standardized language test somewhat similar in nature. 
In reference to the test forms and intelligence, it could be said 
that their correlations, (somewhat lower than general vocabulary with 
individual intelligence test scores), indicated that they may have been 
measuring other factors than intelligence - in this case achievement in 
specific language vocabulary. 
' (" 8 ) .. 
1 Face validity was supported by an examination ot the words tested. 
,, There was little question that these words occurred continuously in the 
II 
jl 
II 
teaching or language skills. The word frequency count made that quite 
obvious in its investigation of language textbooks. 
Curricular validity was also supported by the word frequency count. 
These words did occur in the language books in use today and with a cer-
tain frequency. The pupil must know the specific words in order to mas-
ter the meaning and content of the books. 
Normal Population, Town X I 
I, As previous data were obtained on a selected population, Town X, 
II similar scores and procedures were followed for normal population, Town y. 
I The item analysis completed on the data from the selected population, 
Town X, was used for scoring Town Y tests. Distributions in the form of 
frequency polygons were made of these results tor each form, per grade. 
Figure III presents these scores. 
II 
II 
ll 
II 
I 
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FIGURE III 
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SCORES or Pl/PIL.S 
Means and standard Deviations 
Per Grade z Per Form 
Form A Form B Ker 
N Mean S. D. N Mean S. D. Form A Form B 
Grade 4 93 52.69 28.40 88 50.40 23.88 Grade 4 ---
Grade 5 79 77-71 35.13 128 76.53 30.67 Grade 5 ---
Grade 6 108 96.74 25.47 55 97.58 34.64 Grade 6 ---
I' 
II 
Grade four did not stand out as sharply in these distributions as 
it did in the selected population, Town X. Nevertheless the configur-
ations for the three grade levels appeared quite distinct from one 
another. On each grade level, the distribution of scores for both forms 
showed polygons that were fairly coincidental with each other. 
Ranges, means, and standard deviations were found for every grade 
in each form. Standard errors of the differences of the means and 
critical ratios were then determined in order to note aqy differences 
between the means from grade to grade for each form. 
FORM 
A 
B 
TABLE X 
COMPARISON OF MEANS 
FROM ONE GRADE LEVEL TO THE NEXT, BOTH FORMS, 
FOR !HE NORMAL POPULATION, (TOWN Y) 
GRADE N MEAN SEr:1 SD DIFF(Mr'1~ SE(DIFF) 
4 93 52.69 2.95 28.40 25.02 4.84 
5 79 77.71 3.91 35.13 
5 79 77.71 3.91 35.13 19.93 4.67 
6 108 96.74 2.46 25.47 
4 88 5o.4o 2.56 23.88 26.15' 3.73 
5 128 76.53 2.72 30.67 
5 128 76.53 2.72 30.67 2Lo5 5.44 
6 55 97.58 4.71 34.64 
C. R. 
5.17 
4.27 
?.ot 
3.87 
The critical ratios in Table X indicate a significant difference 
between means from one grade level to the next existed for both forms. 
The critical _ratios between the fifth and sixth grades for both forms 
were also considerably larger for the normal population, Town Y, than 
between grades for the selected population, Town X. 
Means for both forms were then compared on each grade level b.1 
obtaining critical ratios. 
0 88 
TABLE XI 
C0~1PARISON OF MEANS 
BE'nVEEN THE FORMS ON EACH GRADE LEVEL 
FOR THE NORMAL POPULATION, (TOWN Y) 
FORM GRADE N MEAN SEt:l. SD DIFF(M.~ SE(DIFF} C. R. 
A 4 93 52.69 2.95 28.40 3.78 2.29 .61 
B 4 88 50.40 2.56 23.88 
A 5 79 77.71 3.97 3$.13 1.18 4.81 .25 
B 5 128 76.53 2.72 30.67 
A 6 lOB 96.74 2.46 25.47 .84 5.31 .16 
B 6 55 97.58 4.71 34.64 
The critical ratios between forms at each grade level were .61 .25 
· ¢1d .16 and were not significant statistically. This indicates that the 
Forms A and B were comparable at . each grade level on the basis of data 
obtained from Town Y • 
.Analysis in Terms of Total Papulation (Towns X and Y Combined) 
comparison of the Forms.-- In final treatment of data scores of the 
selected population, Town X, and the normal population, Town Y, were com-
bined. Frequene.y polygons were constructed to indicate the distribution 
of scores for both forms on each grade level. Figure IV gives these dis-
tributions on the following page. 
,, 
II 
I 
FIGURE IV 
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FREQUENCY POLYGON OF THE DISTRIBUTION OF SCORES 
FOR GRADES FOUR, FNE, AND SIX, FORMS A AND B, 
OF THE LAWUAGE TEST, TOTAL POPULATION (TOWNS I AND Y 
• 
~ 
C-J COMBINED), SCORED ON THE BASIS OF ITEM ANALYSIS 
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SCORE .S OF PUPILS 
Means and Standard Deviations 
Per Grade2 Per Form 
Form A Fonn B Ke;r 
N Mean S. D. N Mean S. D. Form A Form B 
Grade 4 21.3 47.09 27.51 208 41.58 23.96 Grade 4 ---
Grade 5 187 76.12 .31.8.3 2.36 76.84 .3.3 .09 Grade 5 -- -- -
Gr~e 6 212 92.40 28.88 159 92.4.3 .36.55 Grade 6 - - --
In these distributions grade four emerged again as quite distinct 
from the distributions of the other grades as it did in the selected 
I' 
II' population, Town x. The polygons of grades five and six stood out rather 
~~· c1early from one another a1th<>ugh there was considerab1e over1apping. 
l\ The combined data of both populations was reworked with means and 
1: standard deviations found for every grade in each form. Critical ratios 
,,, 
11. were obtained with the purpose of making comparisons ·from one grade level 
I 
Ji to the next. 
,j Table XII shows these results. 
,, : 
I' I 
I . 
I . 
TABLE ni 
COMPARISON OF MEANS 
FROM ONE GRADE LEVEL TO THE NEXT, BOTH FORMS, 
FOR THE TOTAL POPULATION ( TOWNS X AND Y COMBINED) 
GRADE N MEAN SEM SD DIFF(MrMJ SE(DIFF) 
4 213 47.09 1.89 27.51 29.03 3.00 
5 187 76.12 2.33 31.83 
5 187 76.12 2.33 31.83 16.28 3.06 
6 212 92.40 1.99 28.88 
4 208 41.58 1.67 23-96 35.26 2.74 
5 2.36 76.84 2.16 33.09 
5 236 76.84 2.16 33-09 15.59 3.62 
6 159 92.43 2.91 36.55 
C. R. 
9.68 
5.32 
12.87 
4.31 
Here again the critical ratios indicate a significant difference 
II II \between means from one grade level to the next in all cases. They were 
II 
I 
all well over the index of 2~6which was the accepted standard for re-
I 
taining the data at the 1 percent level of confidence. 
Means for both forms for the total population were then compared on 
I 
II 
IJ each grade level by obtaining cri:tical ratios. 
I! 
These are given in Table 
II 
XIII. 
~--
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TABLE XIII 
COMPARISON OF MEANS 
BETWEEN THE FORMS ON EACH GRADE LEVEL FOR 
THE TorAL POPULATION (TOWNS X AND Y COMBINED) 
FORH GRADE N MEAN SEt!} SD DIFF(HrMt SE(DIFF) C. R. 
A 4 21.3 47-09 1.89 27.51 5.$1 2.52 2.19 
B 4 208 41.58 1.67 23.96 
A 5 ~187 76.12 2.33 3~.83 -72 .3.18 .23 
B 5 2.36 76.84 2.16 33·.09 
A 6 212 92.40 1.99 28.88 .63 3.53 .01 
B 6 159 92.4.3 2.91 .36-55 
It has been shown that the forms were well equated and comparable 
II at each grade level with one exception - that of grade four in the 
I 
II selected population, Town X. The critical ratio of 2.19 is fair from 
the criterion of .oo which would indicate no difference between Forms A 
and B at the fourth grade level. In fact the ratio determined approaches 
the criterion level to denote a real difference between forms. 
T-scores.-- T-scores were obtained and presented in Table XIV for 
purposes of comparison of raw scores. The means and standard deviations 
necessar,y for computing the scores were obtained from the data of Towns 
X and Y combined. This "table is presented on the following pages. 
I' ~- - ----=--=- =---~--=---= - - ----· =-
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TABLE XIV 
RAW SCORES AND T-8CORE EQUIVALENTS 
FROM COMBINED DATA OF TOWNS X AND Y 
SD-37.51 SD-23.96 SD-31.83 SD-33.09 SD-28.88 SD-36.55 
FORM A FORM B FORM A FORM B FORM A FORM B 
II 
T-8CORES GRADE 4 GRADE 4 GRADE 5 GRADE 5 GRADE 6 GRADE 6 
100 161.32 
II 
99 158.93 
98 156.54 
I 97 154.15 
II 
96 151.76 
95 149.37 
94 146.98 
93 144.59 
92 142.20 
91 139.81 
9o 157.13 137.42 
. 89 154.37 134.97 
88 151.62 132.58 ~ ·--- -= .... -- --
87 148.87 130.19 
86 146.12 127.80 
85 143.37 125.41 
84 140.62 123.02 
83 137.87 120.63 
82 135.12 118.24 
81 132.37 n5.85 
86 129.62 113.46 
79 126.86 111.01 
78 124.11 108.62 169.51 
77 121.36 106.23 166.20 
76 118.61 103.84 158.86 162.89 167.50 
75 115.86 161.45 155.68 159.58 164.61 
74 113.11 99.06 152.50 156.27 161.72 
73 110.36 96.67 '--· 149 .• -32 152.96 158.83 
72 107.61 94.28 146 .lll 149.65 155.94 
71 104.86 91.89 142.96 146.34 153.05 169.18 
76 162.11 89.50 139.78 Ih3.o2 156.16 165.53 
69 99.35 87.05 1.36.57 139.72 147.29 161.83 
68 96.60 84.66 133.39 136.41 144.40 158.18 
67 93.85 82.27 130.21 133.10 141.51 154.53 
66 91.10 79.88 127.03 129.79 138.62 150.88 
65 88.35 77-49 123.85 126.48 135.73 147.23 
64 85.60 75.10 120.67 123.17 132.84 143.58 
63 82.85 72-71 117.49 119.86 129.95 139-93 
62 80.10 70.32 114.31 116.55 127.06 136.28 
61 11-35 ~:67.93 111.13 113.24 124.17 132.63 
(Concluded on next page) 
li 
I 
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Table XIV (Concluded) 
SD-37 .51 SD-23.96 SD-31.83 SD-33.09 SD-28.88 SD-36.55 
Form A Form B Fom A Form B Form A Form B 
T-8CORES GRADE 4 GRADE 4 GRADE 5 GRADE 5 GRADE 6 GRADE 6 
6o 74.60 65.54 167.95 169.93 121.28 128.98 
59 71.84 63.09 104.74 106.63 118.41 125.28 
58 69.09 60.70 101.56 103.32 115.52 121.63 
57 66.34 58.)1 98 • .38 100.01 112.63 117.98 
56 63.59 55.92 95.20 96.70 109.74 114.33 
55 66.84 53.53 92.02 93.39 1oo.85 116.68 
54 58.09 51.14 88.84 90.08 10).96 107.03 
53 55.34 48.75 85.66 86.77 101.07 103.38 
52 52.59 46.36 82.48 83.46 98.18 99-73 
51 49.84 43.97 79.30 80.15 95.29 96.08 
56 47.09 41.58 76.12 76.84 92.40 92.4J 
49 44.33 39.13 72.91 73-24 89.53 88.73 
48 41.58 36.74 69.73 69.93 86.64 85.08 
47 38.83 34-35 66.55 66.62 83.75 81.43 
46 36.08 31.96 63.37 63.31 80.86 77.78 
45 33.33 29.57 60.19 6o.oo 77-97 74-13 
44 )0.58 27.18 57.01 56.69 75.08 70.48 
43 27.83 24.79 53.83 53.68 72.19 66.83 
42 25.08 . 22.40 50.65 50.31 69.30 6).18 
41 22.33 20.11 47.47 47.06 66.41 59.53 
46 19.58 17.62 44.29 43.75 63.52 55.88 
39 16.83 15.23 41.08 40.45 60.67 52.18 
38 14.08 12.84 37.90 37.14 57.78 48.53 
37 11.33 10.45 34.72 33.72 54.89 44.88 
.36 8.58 8.~ 31.54 30.52 52.00 41.23 
35 5.83 5.67 28.36 27.21 49.11 37.58 
34 ).08 3.28 25.18 2).90 46.22 33-93 
33 0.33 0.89 22.00 20.59 43.33 30.23 
32 o.oo o.oo 18.82 17.28 40.44 26.63 
31 15.64 13.97 37.55 22.98 
3o 12.46 16.66 34.66 19.33 
29 9.28 1·35 31.77 15.68 
28 6.10 4.04 28.88 12.03 
27 2.92 0.73 25.99 8 • .38 
26 o.oo o.oo 23.10 4.73 
25 20.21 1.08 
24 17.32 o.oo 
23 14.43 
22 11.54 
21 8.65 
20 
·1 
19 2.87 
18 o.oo 
Examination of raw scores in relation to T-scores in Table VIII 
indicates that the grade five scores for both forms were the most com-
parable of the .three grade levels. Grade six was next, and grade four 
i was last. The greater discrepancy of scores for grade six than grade 
I five at the ends of the scale were due to the differences in standard 
I deviations of the two fonns on the sixth grade level. The differences 
jl in the means of grade four for both forms made it quite obvious that the 
II 
II 
1f 
I 
I 
II 
I 
I 
I 
,I 
II 
I 
I 
I 
forms on the fourth grade level were the least comparable of the three 
grade levels. 
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CHA.PTBR V 
Sill'TI~~'J.ARY AND CONCLUSIONS 
Summary 
Two test forms, A and B, of specific language vocabulary were con-
structed on the basis of defined language words and their frequency in 
language textbooks currently in use in present day schools, as ascer-
tained by a word frequency count of these texts. 
Both test forms, containing 18.5 items each, >v-ere subdivided into 
two parts . The first part contained words in a functional setting, 
while the second part matched words with their definitions. These tests 
were set up for machine-scored answer sheets. 
The tests were first administered in one community to schools which 
showed average intelligence on group intelligence tests. Each pupil in 
this com.rnunity took both forms. The tests were then administered to an 
entire intermediate grade population of another community. The number 
of scores totaled 1,21.5. 
Distributions of scores in the form of frequency polygons were first 
prepared on the selected population and the critical ratio t.echnique vJas 
employed in order to note whether or not there was a significant differ-
ence of means from one grade level to the next for both forms. 
An item analysis was then performed on the test forms and the tests 
vrere scored for purposes of noting significant differences in means from 
one grade level to the next and comparability of means on each grade 
~~"--'----- -----=--~--==---==""----=------ --
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level by use of the critical ratio technique. The l percent level of 
confidence was chosen as the criterion for acceptance or re~ction. 
These statistics were first performed on the selected population, then 
the normal population, and finally the total population. At the same 
time, distributions in the forms of frequency polygons were made for 
each group . 
Since each pupil in the selected population, Town X, took both forms 
of the test, coefficients of reliability were determined behmen the 
forms on each grade level for this population. The scores used in this 
procedure v-rere those obtained on the basis of the item analysis. 
I 
Validity coefficients were also noted between the test forms and 
standardized language test scores. Group intelligence test mental ages il 
and i~telligence quotients 1r.rere also correlated 1ri th the test forms. 
This working of the data was performed on grade six of the selected 
I 
1 
population, To~m X. 
T-score equivalents of raw scores were also determined for purposes 
of comparison. These were done on the scores of the total population, 
Towns X and Y combined. 
Conclusions 
I . Specific Language Vocabulary 
A. There was a content of specific language vocabulary that related 
to the special area of language instruction and development . 
B. This vocabulary was identified and defined. 
c. The size of this vocabulary as determined by a HOrd frequency 
count of intermediate grade language textbooks was of such proportions 
098 
and position as to make mastery of it a very important feature of lang-
uage instruction on these grade levels. The total number of such words, 
after tabulation, was 799. 
D. Of the total number of language words t ested, results showed 
mastery of about one-fourth of them for grade four , one-half of them for 
grade five, and three-fifths of them for grade six. 
E . Since these t ests were given i:.1 Nay of the school year, it i n-
dicated that approximately two-fifths or L1 0 percent of the language wor ds 
were not known by pupils at the end of the intermediate grades (grade 
. ' SlX) • 
F. 'fnis percentage led to two possible implications: 
(a) Either these 1r10rds were not being adequately taught, or 
(b ) Textbook 1-Yriters 1rJere demanding too much from the pupils 
by an excessive load of' specific vocabulary to be mastered in 
the language textbooks. 
II. Evaluation of the Test Forms 
A. Distribution of scores in the form of frequency polygons for 
both forms at each grade l evel showed separation of the polygons from 
one gr ade l evel to the next on the same scale despite considerable over-
lapping . Grade four distributions were very distinctly separated from 
the other· grades . 
B. Frequency pol ygons showed strong coincidence to each other on 
each grade l evel. 
c. Both test forms discriminated viell from one grade l evel to the 
next in t erms of their means . A true difference of the means occurred 
and vras accepted at the l percent l evel of confidence. The one exception 
't-JaS the sel ected popul at ion, Town X sampling, between gr ades five and 
six for Form B. 
D. The test forms were comparable to each other at the .fifth and 
sixth grade level in terms of their means. The one exception occurred 
in the equating o.f grade four in the sel ected population, To1m X sampling . 
It must be concluded that the means of the test forms were not co:npar-
abl e fo r grade four . 
E. The higher means (9 raw score units for both forms) of grade 
six in the normal popul ation, Tovm Y sampling, as compared to the se-
lected population, Tov.m X, in no way weakened comparability of the forms 
as there was an identical increase .for both Forms A and B. 
F. Reliability behreen the test forms was satisfactory for grades 
.five and six 1vith reliability coefficients of . 86 f . 03, and . 92 I . 02 
respectively. Grade .four 1 s reliability coefficient of .69 f . 05 indi-
cated very little predictive value. 
G. The criterions used in this study show that the test forms are 
not statistically reliable on the fourth grade level. 
H. The functional-type item as well as the definition-type item. in 
matching-type format were successful in testing word knowl edge. In many 
respects the functional type item has more value than the definition type 
item in that it is testing a use of the word in a real situation -vrhile 
the definition type item often encourages verbalism. 
I . The test forms showed a marked relationship vli th scores on a 
standardized language test. Correlations of Form A with the standardized 
test was • 70 f .05 . Form B 1rith the standardized test ivas .67 f . 04 
·=--==-~- -=- ---- - .: ~--= 
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II If the standardized language tests were truly measuring language achieve-
! 
II 
I 
ment then the preceding correlations of the test forms with the standard-
ized test were also significant in indicating that the forms were measur-
ing achievement in language. 
J. The test forms showed marked relationship with intelligence 
quotients and mental age scores from a group intelligence test. Corre-
lations of Form A with mental ages was • 75 f .o4, with intelligence 
quotients was .70 f .o5. Form B correlated these factors respectively 
with correlations of • 75 .f .o4 and • 70 f .05. The correlations were 
not so high that it c?uld be concluded that they were simply measuring 
intelligence but they were high enough to indicate a relationship that 
could be referred to as partly measuring intelligence and partly measur-
ing achievement. 
K. The results of the study indicate that these test forms would 
best serve their purpose as inventor.y tests in the fall of the school 
year and as achievement tests in the spring of the school year. 
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CHAPTER VI 
Suggestions for Further Research 
1. comparison of scores on these forms with written expression, 
grammatical construction, punctuation, and spelling in the wri tten 
compositions of pupils taking the test forms. 
2. Comparison of scores on the test forms with teacher's ratiRgs 
ot pupils oral expressi on. 
3. COmparison ot scores on the test forms with pupil's interest 
in language as a. subject. 
4. Set up an experimental and control group. Test both groups 
with the .forms and with a standardized language test. Teach the words 
not known, to the experimental group, in meani ngful exercises related to 
their language stu~. Retest both groups after a considerable length or 
time with another form or the standardized language test and determine 
whether there is a significant difference in rate o.f' language development 
of the two groups. 
5. B.Y means of matched pairs, holding intell!ience constant, com-
pare pupils of' high and low achievement on a standardized language test 
with scores on the two test forms. 
6. A further investiiation as to effective language development in 
so-called "traditional" classrooms of instruction as compared to the more 
.,progressive" or "functional" type of instruction using the two test 
forms, standardized language tests, and pupils' compositions as bases of 
~~ comparison. 
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1· construction of a vocabular,y test using the 109 words noted in 
the word frequency count that were siMilar in spelling or pronunciation 
to 18.116:uage words in the list. The purpose of the test would be to make 
a study of multiple-meaning confusions as they relate to the laniuaee 
area. 
8. Construct tests of specific vocabular,y in other subject fields 
utilizing the functional type item wherever possible. Part I of the 
test · forms of this study illustrates this type of item. 
9. Give the test forms to seventh grade pupils and evaluate the 
results as done in this stuczy-. It may well prove to have value on this 
grade level and not prove too eas,y for them as the grade six group got 
approximately on1.7 60 percent o! the words correct. Also, higher reli-
abilities between the test forms were observed for the higher grade 
levels. 
-~t=-=--= 
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APPENDIX A 
Word Frequency count 
I 
----il 
II 
'I 
II 
LID END 
Series I 
Bair, F. H., Neal, E. A., and Foster, I. 
With Tongue and Pen -Grade 4 
Words and Their Use -Grade 5 · 
Better English Usage - Grade 6 
Boston: MacHillan Co., 19h0 
Series II 
Bardwell, R. w., Falk, E. M., and Tressler, J. c. 
English in Action- (Grades 4, 5, and 6) 
Boston: D. c. Heath, 1940 
Series III 
Dawson, M. A., and Miller, J. M. 
Language for Daily Use - (Grades 4, 5, and 6) 
Boston: World Book co., 1948 
Series IV 
McKee, P., Harrison, M. L., and McCowen, A. 
Developing Your Language -· - Grade 4 
Enriching Your Language - Grade 5 
Improving Your Language - Grade 6 
Boston: Houghton Mifflin co., 1947 
The numbers in the key refer to the component parts or categor-
ies in the definition of a specific language word. Thus: 
A language word as it occurs in language texts is a word that 
specifically labels the areas of written and oral communication by 
describing these areas in the technical phraseology of language in 
terms o:r (1) ~' (2) content, (3) style, (4) composition, (5) pro-
cedure, (6) markings, and (7) system. (8) Also included are words 
continually used in connection with technical language terms or words 
that are necessary to define or explain technical words or procedures 
in language. 
I 
II 1 -*-0 
.! 
LEGEND 
Words with asterisks are words used in the test forms. Words 
with no number assigned to them in the key are non-language words. 
., 
TABLE 
WORD FREQUENCY COUNT OF THREE SERIES OF h~GUAGE TEXTBOOKS FOR THE INTE~gDIATE GR~DES 
S E R I E S L S E R I E S II S E R I E S III SERIES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV V VI Total IV V VI Total IV V VI Total DJ V VI Total 
aoridged 
dictionary* 7 l l 
abbreviate l l 2 3 4 3 l 8 3 3 
abbreviation~~ l 12 ll 21 44 17 10 7 3L~ 12 5 7 24 5 9 4 18 
accent ( n) l 3 3 3 5 8 
accent*( v) l 6 6 2 2 l l 2 l l 
accentedi*' l 13 13 l 2 3 1 l 
accenting l l l 
accent marki~ 3 3 5 ll l 7 7 15 
account* 
(story) :i.5 l l l l l 2 3 l l 2 
account 
(financial 
system) l l l l 2 2 
acknowledgment 5 l ~~ ~T 
act* 
(of a play) 2 4 4 2 2 6 7 13 l l 
act (n) 
(state of 
action) l l l l l l 
act (v) 5 2 9 6 17 3 8 3 14 19 7 6 32 15 4 19 
actingif 5 2 l l 4 l l l 3 3 2 5 2 2 
action (n) ll 3 14 4 2 8 14 13 7 29 ~.9 7 17 24 
action verbi*' (n) l 4 4 2 2 
action word* (n) l l l 22 3 3 28 
actor 2 16 2 18 2 l 2 5 18 2 5 25 3 2 5 
adapt* 
(revise ) 5 2 l 3 1 1 l 2 3 
( Continued on next page ) ~ ~ 
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,_.--- TABLE SERIES I SERIES II SERIES III S E R I E S IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
ad 1 dress* 
(of a letter) 2 17 9 17 43 51 20 16 87 12 11 6 29 28 26 8 62 
address 
(a speech) 5 1 3 4 1 1 
address{l-
(a letter) 5 24 6 7 37 8 9 3 20 6 8 L 18 2 7 3 12 
address~*-
(speak to) 5 4 1 5 4 4 8 6 14 2 1 3 
addressed 
(envelope, etc. )5 1 1 2 2 2 2 
ad resslng 
(a letter) 5 l l l 3 3 2 5 2 2 
addressing the 
chair 
(parliamentary) 5 5 1 6 3 3 
adjective* 1 15 33 85 133 15 15 90 90 1 14 77 92 
adjective phrase 1 2 2 
adjourn* 
5 (a meeting) 5 7 5 12 2 2 2 7 
adverb~(- 1 1 59 60 10 10 46 46 1 10 6o 71 
adverbial 1 1 1 
adverbial phrase 1 12 12 
advertise 5 2 2 1 l 1 1 
advertisement~<- 7 2 2 1 3 4 1 1 1 1 
advertising 5 2 2 
affirmative 2 1 1 
air mail 2 3 3 1 1 
alphabet~;. 7 16 4 2 22 3 6 4 13 4 9 4 17 1 l 2 
alphabetical 7 2 3 1 6 1 3 4 9 1 1 11 2 2 l 5 
(Continued on next page ) 
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TABLE SERIES I SERIES II S EH IES III SERIES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IY v VI Total IV v VI Total 
alphabetical 
orderi~ 7 30 18 5 53 5 5 10 17 6 6 29 18 7 6 31 
alphabetically 7 2 1 ~- 7 L. 2 6 3 6 7 16 
amend 
(a motion) 5 9 2 11 1 1 
amended 5 1 1 
amendment 5 6 7 13 1 1 
anecdote* 5 2 2 13 13 
announce 5 1 3 4 8 1 1 2 4 1 5 2 1 1 4 
announcement~!- 2 3 12 15 1 9 8 18 1 1 18 17 13 48 
announcer 2 21 1 22 2 19 8 29 3 5 8 1 1 
announcing 5 4 4 2 2 
apostrophe* 1 16 6 3 25 8 12 3 23 10 15 10 35 37 22 18 77 
appoint* 5 L. 3 7 3 4 7 2 12 4 18 
application 
blank 7 1 1 
apposition 1 2 2 
appositive~<- 1 11 11 
adopt 
( an amendment ) 5 2 2 
adoption 5 3 3 
appropriate 3 2 2 
appointment 5 1 1 
art icle-r~ 
(a story) 1 5 3 6 17 26 10 21 31 3 3 
artlcle~~ 
(a, an, the) 1 1 1 1 1 
article 
(an object ) 2 10 12 2 2 4 4 7 11 4 1 3 8 
audience~~ 5 11 4 10 25 2 9 1L~ 25 16 7 10 33 1 1 
author~~ 2 5 8 25 38 11 26 22 59 25 25 18 68 13 10 7 30 
author card~:- 7 6 1 7 
(Continued on next page ) ~.l., 

-TABLE S E R I E S I SERIES II SERIES III SERI E S IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
book review~~ 4 4 1 5 1 1 5 7 7 h 11 10 11 12 33 
breve* 6 3 4 7 
broad sound~~ 5 1 1 
brol<:en quotation 4 3 3 
bulletin* (n ) 7 7 9 1 17 3 4 7 
bulletin (adj.) 7 2 3 5 5 13 5 23 6 9 6 23 1 3 4 8 
cable ( . ) a WJ.re, 5 5 
call 
(a phone call ) 8 2 1 3 1 6 5 12 1 1 5 7 7 2 9 
call 
(a shout ) 1 1 1 1 
call (v ) 38 51 32 121 12 25 23 60 9 20 1~ U!3: 29 10 55 94 
caller 8 2 2 1 1 2 2 
calling 3 1 4 1 1 1 1 
cancel* 
(a stamp) 5 12 12 1 2 3 2 2 
cancelled 5 1 1 1 1 
candidate 2 14 lL 2 2 
capitalil-
(letters } 6 1 1 6 1 5 12 3 2 5 5 5 
capital 
(state or nation ) 3 2 5 3 3 2 1 1 4 
capital 
(finances } 1 1 
capitalization* 4 1 2 3 1 1 8 10 4 2 6 
capitalize !~ 2 !~ 6 8 8 8 24 16 9 25 
capitalizing 4 1 5 6 12 2 2 
(Continued on next page } 
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TABLE SERIES I S E R I E S II SERIE S III SERIES IV 
Grades Grades Grades Grades 
-
VOCABUL..l\.RY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
ca.pUal letter~~ 6 26 18 10 54 44 58 20 122 53 45 27 125 109 126 89 324 
car d catalogue-~~ 7 1 1 1 6 4 11 2 6 8 
card file 7 1 1 3 2 5 3 3 
ce,st-l:-
(in a play) 2 4 J-~. 1 1 2 2 1 3 
cast (v) 1 1 2 2 
catalogue-l~ 
(catalog) 7 1 1 10 1 11 3 1 4 2 3 5 
chair 
(chairman) 2 3 3 
chair 
(a seat} 8 8 1 2 3 2 2 1 5 
chairman~<- 2 
(of a co~nittee) 11 43 6 60 5 6 1 2 23 19 23 26 68 
characte~f- 2 
(in a play or book) 15 5 13 33 h 8 1.~ 16 24 18 23 65 2 1 3 
character 
(nature) 3 1 1 
character 
(a symbol) 1 1 
chapteri~ 7 3 12 3 18 5 8 4 17 L. 4 8 2 8 8 18 
choir 8 1 1 2 1 2 3 
choral 8 1 1 2 
choral 5 
(choric) reading 2 2 
choral~<- 5 
(choric) speaking 1 1 6 6 
chorus 8 2 1 3 1 1 2 
classified 
section* 7 
(telephone book ) 2 2 
close 9 9 1 1 2 h 4 1 3 2 6 
(Continued on next page) 
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TABLE SERIES I S E R I E S II SERIES III SERI E S IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
closing-l~ 
(of a letter) 2 6 16 6 28 3 6 4 13 4 6 4 14 35 11 15 61 
closing {close) 
(the ending ) 2 1 1 2 1 1 4 1 6 7 1 1 
collect on 
delivery 2 1 1 1 1 
colon~~ 6 1 1 2 1 2 3 2 3 1 6 3 1 1 5 
column~<- 7 3 6 9 1 2 3 7 9 14 30 21 9 9 39 
comma-l:- 6 13 35 28 76 22' 21 12 55 6 16 10 32 -43 28 39 110 
commentator 2 l 1 l 1 
committee-l~ 5 21 56 18 95 32 59 33 12LL 98 87 36 221 3 1 4 
common noun-l~ 1 4 4 8 9 6 15 6 6 
communicate 5 1 1 
communicating 5 1 1 
communication* 5 18 18 3 l 4 1 1 1 1 
compare* 1 8 9 1 5 3 9 5 10 15 1 6 7 
comparison* 1 
(of an adjective ) 4 4 3 ':l 5 5 _, 
comparative-~ 1 
(degrees of comparison) 13 13 
compile 3 3 
complete 
predicate* 1 5 5 13 13 
complete subject* 1 5 5 11 11 
compose* 4 2 2 1 1 1 1 
composing 4 1 1 
(Continued on next page) 
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TABLE SE R IES I SERIES II S ER I ES III S ERIE S IV 
Grades Grades Grades Grades 
VOCA BUL!\.RY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
compound 
predicatei~ l 1 1 6 6 19 19 
compound 
subject* l 3 3 12 12 21 21 
conclusion 
(of a story) 2 1 l 
conflict~-
(in a story) 3 9 9 
comedy 2 2 2 1 1 
conjunctioni(' 1 10 12 22 15 15 1 1 26 28 
consonantif 1 9 9 h 4 8 1 4 5 
contents 
(table of) 2 1 1 13 7 2 22 
contents 
(what it contains) 1 1 1 l 2 2 
content 
(satisfied) 1 l 
context 2 3 9 10 22 
contraction~f- 1 17 6 23 11 4 3 18 10 2 9 21 27 15 9 51 
contributor 2 2 1 3 
conversationi~ 5 10 13 21 L4 26 16 27 69 32 72 35 139 26 30 56 112 
converse 5 1 1 1 1 2 5 7 
copy (n)* 2 2 h 2 8 15 17 20 52 12 9 5 2b 3 5 19 27 
copy (v) 25 30 26 81 47 36 42 125 14 17 2 33 31 24 40 95 
copyi ng 1 1 1 3 4 1 1 
copyright 2 2 2 1 1 
copyright dateif- 2 2 7 9 1 1 
correspondence 5 2 2 
critical 
(dangerous) l l 2 
criticism 3 4 5 9 2 3 5 
criti cize* 3 1 l 1 5 6 1 3 4 8 1 1 
criticizing 3 1 2 3 2 2 
(Continued on next page) 
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TABLE S E R I E S I S E R I E S II SERIES III SERIES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
cross reference* 7 3 3 1 1 2 
cue 
(in a play) 5 11 11 1 1 
complimentary 
close 2 3 3 
comparing 1 7 8 2 2 
copy 2 
(newspaper copy} 11 ll 
comma of address~~ 6 
couplet->~ 3 5 5 
dash* (-) 2 3 2 7 1 1 1 1 2 
dash (-) .. 
(Morse Code ) 4 4 
dead lette~~ 7 j_ 1 1 1 1 3 1 4 
debate 5 2 2 
declamation 
(a speech) 5 4 4 1 1 
declaration 5 1 1 
declarative 
sentence* 1 5 5 3 4 7 11 11 
declare 1 1 2 
define 5 1 1 
definition~~ 5 1 1 2 2 2 2 1 1 
degree 
(amount of 
difference) 10 10 
degrees of 
comparison* 1 3 3 
deliver 
(carry) 2 1 1 4 7 3 4 14; 6 6 4 1 5 
(Continued on next page) ~ l'Y 
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TABLE S E R I E S I S E RIES II SERIES III SERIES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
deliver 
(a speech) 1 1 
delivering 
(carrying) 1 1 1 1 2 1 3 
delivery 5 
(speech) 1 1 l 
delive!'IJ 
(carry) 2 1 1 4 
describe 4 3 17 19 39 4 2 7 13 9 14 19 42 14 20 18 52 
describing 4 4 4 1 2 2 5 17 5 2 24 4 4 
description* 4 1 6 7 5 3 2 10 3 12 15 67 39 31 137 
diacritical mark* 6 1 1 1 1 5 5 
dialogue * 2 10 1 11 1 3 4 14 7 7 28 (dialog ) 
diary->~ 7 1 1 8 1 9 6 1 lh 21 
dia 
(of a iilephone) 1 1 1 1 1 1 
dial telephone) 8 2 2 1 1 
dictate* 5 4 1 2 7 1 2 3 6 1 1 2 
dictation 5 3 3 1 1 
dictionary* 7 6 9 24 39 9 36 37 82 33 45 59 137 25 41 31 97 
direct 
(a play) 5 1 1 1 1 
directions->*- 5 9 17 10 36 2 1 1 4 1 1 7 9 
director 2 
(of a play) 1 1 
directory-,'t- 7 4 2 6 3 3 2 2 
direct address* 1 2 1 3 1 1 
direct quotationit 4 10 1 1 12 4 4 20 12 18 5o 
discuss 5 5 11 15 31 6 19 21 46 7 16 32 45 6 10 9 . 25 
discussing 5 1 1 2 1 1 
(Continued on next page) 
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TABLE SE R I ES I 
Grades 
S ERIES II 
Grades 
S E R I E S III 
Grades 
~ 
SERIES IV 
Grades 
VOCABULARY Key IV V VI Tot al IV V VI Total IV V VI Total IV V VI Total 
discussion* -5- 1 14 5 20 7 12 26 45 5 18 19 42 45 61 63 169 
dithyramb 3 1 1 
divided quotation*4 3 3 1 1 1 1 3 1 4 
draft 
(first ~>rriting ) 4 4 2 6 
draft 
(wind) 1 1 
d.ral't 
(a drink) 1 1 
drama 2 1 1 · 
dramatic 3 1 1 1 1 1 1 1 1 
dramatization;~ 5 · 3 5 8 16 1 1 1 1 
dramatize.;~ 5 1 1 2 6 2 5 13 6 6 2 2 4 
dramatizing S 2 2 2 
dialect 3 5 5 
edition 
editor* 
editoriaH~ 
elect* 
election 
enclose* 
enclosed 
encyclopedia.J~ 
English* 
(language) 
English (adj. } 
English 
(people) 
engraved 
2 
2 1 
5 
5 
5 
5 4 
5 
7 4 
8 2 
8 2 
5 
1 
21 
8 
2 
1 
2 
1 
2 
2 
13 
5 
2 2 -4 
2 5 1 20 26 4 4 16 24 
1 1 10 6 3 9 
23 4 2 6 1 8 3 12 3 1 4 
8 2 2 31 59 
8 3 58 2 1 3 11 2 4 
1 2 3 
18 2 4 5 11 10 9 6 25 
9 3 4 4 ll 2 2 2 2 
3 1 1 2 1 1 2 
3 
2 
3 
2 
(Continued on next page) 
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TABLE S E R I E S I SERIES II SERIES III SERIES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
engraving 2 2 
envelope~~ (n. ) 2 37 14 20 71 9 9 9 27 13 9 8 30 15 15 30 
event 8 5 13 18 1 5 3 9 
exclaim* 5 1 1 2 2 2 2 2 4 1 5 
exclamation l 2 3 5 l 2 3 2 2 1 1 
exclamation mark* 6 1 1 9 2 11 1 1 8 4 4 16 
exclamation point 6 6 6 12 3 3 5 3 2 10 1 1 
exclamatory 1 1 1 1 2 3 1 1 
exclamatory 
sentence~- 1 3 7 10 5 1 6 12 4 1 5 12 12 
experience-li- 2 2 2 1 1 2 6 10 23 39 1 1 1 3 
experienced 2 1 1 1 1 
express 5 23 21 44 1 21 22 7 28 56 91 5 12 17 
express 
(fast delivery) 5 4 4 1 1 2 1 1 
expressing 5 1 1 2 1 3 4 1 3 4 1 1 
expression-!(- 3 1 3 6 10 6 13 13 32 22 31 53 1 2 3 
entitled 5 1 1 1 1 
envelope (v.) 1 1 
entry 5 3 3 
edit 5 4 6 10 
endings 
(of words) 2 2 2 . 1 1 
ending 
5 5 (closing) 2 
fable* 2 2 10 2 14 28 28 
fairy story 2 1 1 
fairy tale~- 2 2 2 2 2 Lf 8 1 13 2 1 3 
·feature 2 2 
features 5 2 2 
( Cont:i_nued on next page ) 
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TABLE SERIES I SERIES II S E R I E S III SERIES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI •rotal I\T v VI Total 
eeling 3 1 1 
feet 
(in poetry) 3 1 1 
feminine 1 6 6 1 1 
fiction* 2 2 2 4 
fictional 2 2 2 
file-~ (n.) 7 1 1 1 2 2 1[~ 6 3 9 6 6 8 20 
file (v.) 7 1 1 1 1 1 2 3 
filing 7 1 1 
folk tale* 2 12 8 1 21 
folklor e 2 1 1 
footnote 7 1 1 
form-l<- (n. ) 1 44 10 76 130 8 34 30 72 2 87 lL,.o 229 16 13 97 126 
form* (v . ) 1 8 21 6 35 1 7 13 21 3 16 29 48 6 4 14 24 
formal~-:- 3 3 1 4 1 1 
fo rmi ng 1 1 1 1 1 2 1 1 
folder 7 5 5 4 15 1 20 
forward 5 1 1 1 1 
fragment 
(sentence) 1 2 2 
friendly letter* 3 2 10 6 18 1 5 6 9 5 14 8 5 15 28 
general delivery 5 1 1 
gesture 5 1 1 
greet 5 2 1 3 1 4 1 6 4 L 
greeting-l~ 
(of a letter ) 2 7 10 8 25 9 5 2 16 6 L. 7 17 20 18 19 57 
greetings* 5 7 7 10 4 14 1 1 
group (n.) 33 17 1$ 65 6 10 34 so 17 36 20 73 93 87 139 319 
group (v.) 5 3 1 4 4 3 7 1 1 2 
grouping 1 1 
guicfe 
(one who l eads) 1 1 1 1 
guide (an aid) 5 1 1 2 1 1 6 1 1 2 
(Continued on next page) 
. f.r~ 
t~ 
~ 
• 
TABLE S ERIES I SE R I ES II S ERIES III S ER IE S IV 
Grades Grades Gr ades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
guide (v.) 5 2 4 2 8 
guide word 2 3 3 5 6 4 15 10 8 4 22 
handbook 7 13 17 1D 44 
handwritten 3 1 1 1 1 1 1 2 
handwri ting-l~ 1 4 4 1 ).j. 3 8 4 1 5 1 1 
head 
(a paper) 2 3 2 5 
head 
(point) 1 1 
head 
(human) 2 6 1 1' 2 
he a 
(one in charge) 1 1 
heading-!~ 
(of a l etter ) 2 7 5 7 19 9 10 10 29 2 5 6 13 25 15 16 56 
heading* 
(or a report) 2 L 1 5 12 2 lL. 11 3 8 15 
headl ine 2 2 2 7 7 
helping verb* 1 23 26 Lt9 1 1 2 13 15 
helping word-!<- 1 20 15 2 37 3 5 8 6 '7 2 15 33 21 19 73 
hero-:<- 2 2 6 8 3 3 11 L_ 15 h 1 5 
heroic 3 1 1 2 1 1 
he roine* 2 1 1 1 1 
homonym* 1 7 7 2 2 
humor 3 2 
humorous-!<- 3 1 1 1 1 5 5 
hyphen-l~ 6 6 6 3 2 5 1 6 
humorously 3 1 1 
( Continued on next page) 
• 
T BLE S ER. I E S I SERIES II S E R I E S III S ER IES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Tota.l 
imaginary 5 3 1 4 8 1 6 1 
imagination 5 1 1 1 2 3 !.t h 
imagine-¥-- 5 3 3 5 3 L 12 l.~ 5 8 17 2 1 3 
imperative 1 1 1 1 1 
imperative 
sentence-:~ 1 8 8 6 2 8 9 9 
improperly 1 1 
incident~~ 2 3 2 5 8 8 
indentation 4 1 1 
indented form 
(of a letter)-~" 1 5 2 7 2 2 
indent->~ 4 8 6 2 16 3 2 1 . 6 16 8 2 26 6 3 11 20 
indenting 4 1 1 
index* 7 9 10 ... 22 30 28 10 68 12 5 8 25 23 2L. 47 ,) 
initials~k 5 2 1 3 1 2 1 1.1 1 2 2 5 6 2 1 9 
inscription 2 1 1 
inside address->~ 2 2 1 3 2 7 1 10 8 2 1 ll 
insincere 3 1 1 
intersection* 1 1 20 21 6 6 1 1 
interrogate 1 1 1 
interrogative 1 2 2 
interrogative 
sentence~:- 1 6 6 2 2 4 11 11 
i nterview* 5 6 3 9 2 2 
intervie1.ver 2 1 1 
interviewing 5 1 1 
introduce 5 4 5 9 7 9 10 26 4 5 17 26 19 18 4 41 
introducer . 2 1 1 
introducing 5 1 3 2 6 
introduction* 5 3 l.1 4 11 6 8 3 17 7 14 1 22 
- invite 5 11 10 5 26 10 6 13 29 13 13 11 37 17 18 9 h4 
invitation~~ 5 8 8 5 21 17 13 22 52 6 8 5 19 28 23 22 73 
i nviting 5 1 1 2 1 3 h 5 5 10 3 3 
(Continued on next page) 
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TABlE SERIES I S E R I E S II S E R I E S III SERIES IV 
Grades Grades Grades Grades 
VOCABULA.HY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
issue* 
(a publication) 2 10 2 5 17 10 10 
issue (v.) 5 l l 1 1 11 ll 22 
italics* 6 8 2 1 11 6 2 l 0 5L 54 41 1!19 / 
ital icized 6 2 8 10 5 5 33 33 
item* 8 4 4 1 9. 1 l 5 7 4 4 1 l 
itemized 8 8 l ----· -- -- ---9 
informal* 3 3 3 3 3 
introductory 5 2 2 
imaginative 3 1 1 2 2 
indirect 
<lJl.UOtation 4 2 2 
j i ngle* 2 
(a poem) 1 1 2 2 2 7 1 8 
key 
¢'lap symbol) 3 l 4 
key~- 2 
(to pronounciation) 1 l 1 1 2 1 l 
key word* 2 l 1~ 6 ll l l 24 19 43 
language~<- 2 8 15 9 32 10 29 24 63 5 37 19 61 3 4 7 
leaflet 7 3 3 
legend* 
(a tale) 2 l 2 3 11 5 9 25 
legend 
(map S:Ji1nbols ) 1 1 l 1 
legible 4 3 1 !t 
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TABLE S ERIES I SERIES II S E R I E S III · SERIES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
3 1 1 2 
letter* 7 
(of the alphabet) 51 L,o 6 97 16 28 28 72 19 34 14 67 9 12 30 51 
letter>~ 2 
(correspondence) 69 48 125 242 129 180 86 395 72 99 69 240 191 199 17h 564 
letter (v. ) 5 1 1 
letterhead 2 1 1 
librarian 2 11 4 15 19 -o- 7 34 13 16 7 36 2 2 3 7 
library* 7 73 11 14 98 47 42 30 119 61 58 44 163 15 28 28 71 
limerick* 2 1 1 1 8 9 23 23 
limit-r-- 5 6 6 2 2 
l ine 
(on a page) 2 50 24 22 96 11 12 9 32 15 6 3 24 18 31 19 68 
lines-l~ 2 
( in a play or poem ) 14 48 38 110 6 12 5 23 5 8 35 48 9 2 21 32 
line 
(telephone ) 8 2 2 1 1 
line 
(string) 1 1 6 6 6 6 
l ine 
(straight mark) 3 3 5 3 9 17 2 7 8 17 7 3 13 23 
line 
(to pad) 1 2 3 
list* (n.) 7 20 43 16 79 55 63 41 159 81 58 39 178 lOB 91 110 309 
l ist (v . ) 5 6 12 2 20 ).j. 13 18 35 17 31 32 80 5 3 7 15 
listener* 5 8 3 1 12 6 13 9 28 3 5 6 14 
listen 5 3 9 3 15 11 13 17 41 L 9 7 20 20 11 9 40 
listening 5 1 1 3 4 3 10 3 3 5 11 1 1 
literary 3 1 1 
literature~~ 2 2 2 1 1 - 3 3 1 1 
l ege_ndary 2 2 2 
listing (n.) 5 1 1 
legibili ty-l~ 3 ') 2 c._ 
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TABLE S E R I E S I SERIES II SERIES III SERIES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total I V v VI Total D! v VI Total IV v VI Total 
long sound~'(- 1 
line 
(of work) 3 3 
lecture (n. ) 1 1 
mail (n.) 8 6 12 18 3 28 2 33 7 7 3 2 5 
mail-~ ( v.) 8 2 3 5 5 4 1 10 2 5 1 8 5 6 3 12 
mail (adj.) 8 3 3 1 1 1 3 
mailing 8 h 4 3 3 
mailbox 1 2 3 2 2 
mailman 2 2 
main address* 2 7 2 9 
main topic~~ 4 5 1 6 3 2 10 15 12 5 17 24 24 I.t8 
magazine* 2 3 3 1 7 79 15 35 120 1 11 47 59 3 3 3 9 
majority 8 2 2 
majority r ule 8 1 1 
manuscript 2 2 2 
margin~!- 4 7 8 11 26 6 20 5 31 9 10 5 24 2 3 5 
marginal 4 1 1 
mark~~ (n.) 6 12 4 5 21 25 23 17 65 8 17 7 32 4 L~ 11 19 
mark ( v.) 6 9 2 6 17 3 10 9 22 2 7 2 11 2 3 5 
marking ( n. ) 6 1 1 1 1 
masculine 2 7 7 1 1 
mean (v.) 2 55 87 38 180 27 1L~ 18 59 16 16 30 62 64 64 66 194 
mean 
(nasty) 1 l 1 1 1 1 
meaning* 2 6 6 24 36 21 12 33 46 15 28 79 122 39 52 43 13L 
meaningful 2 1 l 1 1 2 
meaningless 2 2 1 3 1 1 
means 
(a method 1 2 3 6 1 1 2 1 1 1 1 
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TABLE SE RIES I SERIES II S E R I E S III S E R I E S IV 
Gr ades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
meet ( v. ) 5 7 7 14 3 5 3 11 5 llj 12 31 L 10 3 17 
meeting-!~ 5 2 32 25 59 8 29 37 15 36 20 71 1 12 4 17 
memorize{(- 5 2 2 4 1 1 3 5 1 4 5 2 4 6 
memorizing 5 1 1 2 2 1 1 
memory* 5 2 2 1 5 1 2 3 2 1 3 
message~~ 2 1 12 11 24 9 2b 5 40 2 Ui h 20 3 4 2 9 
messenger 2 1 1 2 4 3 9 1 1 1 1 
meter>~ 
(rhythm) 3 17 17 
mimeograph (v.) 5 1 1 2 
minutes* 5 
(of a meeting) 7 10 17 1 3 4 3 6 8 17 l 1 
minute 
(time) 2 2 4 4 4 1 7 1 9 5 3 3 11 
mispronounce-~- 5 1 2 3 1 1 1 1 2 l 4 5 
misspell* 4 2 2 4 3 1 L 1 1 2 
modifier* 1 3 3 2 2 
modify 1 19 19 10 10 26 26 17 17 
modifying 9 9 
money orde r 8 1 1 2 1 1 4 l l 
mono log* 2 3 3 2 2 1 1 
monotonous 3 1 1 
mood 
(poetic ) 3 2 2 
motion 
(parliamentary) 45 29 74 5 5 20 14 3h 
motion 
(movement) 4 1 25 30 7 1 6 l h 1 6 7 
motion (v. ) 2 2 
mouthpiece* 
(telephone } 8 1 1 1 1 l 3 1 1 2 
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TABLE S E R I E S I SERIES II S E R IES III SERIES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
move* v . 
(parliamentary) 10 4 14 2 3 5 1 1 
move (v.) 1 10 5 16 2 8 6 16 2 2 3 7 7 7 8 22 
moving (adj. } 1 1 4 4 1 1 2 
moving (n. ) 1 1 2 2 L,. 2 2 2 6 5 5 
myth* 2 15 15 16 16 32 
mythological 2 1 1 
mythology 2 1 1 
macron~*" 6 3 2 5 (-} 
moral 2 
(of the story) 2 2 
name word 1 3 2 1 6 
negative~!- (n.) 1 7 6 13 2 2 12 21 33 
neuter 2 5 5 
newspaper-l(- 7 1 8 11 20 6 18 19 37 1 6 3 10 4 4 
nomina te-l(- 5 llJ. lh 2 2 8 8 
nomination 5 18 18 1 1 7 7 
note~.t- 2 
(short letter} 2 3 5 2 5 4 11 4 5 1 10 2 2 
note (v.) 2 2 4 4 
note (adj. ) 1 1 
notebook 7 23 20 10 53 4 8 1 13 1 17 8 26 3 1 4 
noted 
(famous) 2 2 
notes->~ 
(note taking ) 2 20 12 32 15 18 11 44 12 20 32 7 5o 46 103 
notice (v.) 13 28 30 71 9 11 11 31 5 27 40 72 18 29 42 89 
notice~-
(a bulletin) 2 1 1 9 3 12 
noticeable 1 1 1 1 
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TABLE S E R I E S I SERIES II SERI ES III SE RIE S IV 
Grades Grades Grades Grades 
---
VOCABUilillY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
noticing--- --- 1 3 1i 
noun* l 24 72 63 159 23 23 63 112 175 18 22 124 164 
news flash 2 1 1 
narrative 2 1 1 
narrator>f 2 19 19 
nasal 3 
nonsense jingle 2 1 1 1 1 
nonsensical 3 1 1 
nonsense verse 2 1 1 
note 
(musical tone ) l 1 
nursery rhyme 2 1 1 
object* (n.) 1 
(objective case) 9 9 6 6 
object (n.) 
(an article ) 3 l, 7 1 1 1 ~. 22 27 2 5 6 13 
object (v. ) 1 1 
office-~-
(a position) 14 14 2 2 1 6 7 2 2 
office 
(a location) 2 2 4 9 0 18 6 6 1 1 / 
officer 5 1 2ti 1 28 h 4 6 ll 6 23 2 2 
omit~- 5 1 1 2 2 3 1 4 3 1 5 9 
omitted 5 1 1 2 1 1 
omitting 5 1 2 3 1 1 
operatorl*" 
L 4 16 4 (telephone) 8 1 l 2 1 9 3 1 3 7 20 
oral~*- 3 l l 1 l 3 5 5 5 
orally 3 l l 2 2 1 5 l l l 3 
oration~*- 2 4 Lf 
orator 2 5 5 
oratory 2 l 1 
------· -- ---- ~ 
""'' (Continued on next page) l"" 
TABLE S E R I E S I SERIES II SERIES III SERIES IV 
~ 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
organization 7 
(layout of paper) 1 1 
organization 
(institution) 1 1 1 1 2 
original * (adj.) 4 1 9 10 4 1.5 19 1 1 
originally 4 1 1 
outline~~ (n.) 4 4 19 6 29 3 19 17 39 23 22 1.5 60 1 24 4.5 70 
out ine n. 
(tracing } 2 1 3 1 1 2 
outlining 4 1 1 1 1 
outside address 2 1 1 2 
or.-mership* 8 1 3 4 1 1 ,, ·2 6 2 8 2 2 ~--
outline ( v . ) 4 6 6 
organized 
organizing 4 1 1 
organs of speech 8 6 6 
pageant 2 2 2 1 1 
pamphlet* 7 4 2 2 8 14 lL 3 8 
panel .5 
(group discussion) 3 3 4 4 
panel discussion~~ .5 6 6 12 2 2 
pantomimei~ (n.) .5 4 3 3 10 
pantomime ( v.} 5 1 1 
paragraph>< 4 lro 44 61 1Lr.5 86 104 7.5 26.5 78 92 39 209 94 56 160 310 
paragraphing 4 4 4 1 1 
paragraph ( v. ) 4 1 1 
parcel post 8 1 1 1 1 
parentheses* 6 3 1 11 15 2 10 12 3· 13 12 28 2 6 20 28 
part (n.) 
(Section) 46 41 L.l 1 28 39 43 48 130 .58 79 42 179 60 8.5 155 300 
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TABLE SE RIE S I SERIES II SERIES III S E RIES IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
part-l~ 
(in a play) 2 14 t, t1. 22 5 6 7 18 11 14 6 31 27 18 17 62 
parts of speech~~ l 4 13 17 1 1 14 14 
partly 2 1 3 2 
past (prep.) l 2 2 l l 1 l 
pastime 
(activity) l l 
past time~~ l 2 2 8 12 l l l 7 16 24 
pattern 7 28 28 3 5 8 
penmanship 2 1 l 
pe r:i.od-x- ( n. ) 
(.) 6 lC: 11 10 37 13 13 5 2l 12 8 2 . 22 36 37 23 96 
period 
(of time) 2 2 3 7 2 2 4 18 15 33 
person 2 5o 63 42 155 30 %. 76 160 17 34 L.2 93 97 66 81 2W.~ 
phone (n.} 
(telephone ) 8 1 1 
phrase* ( n . ) 4 1 18 19 2 12 14 4 4 
picture vJOrds->-'" 2 13 13 1 1 1 1 1 1 
play-l~ (n.) 
(drama) 2 62 36 19 117 6 16 29 51 33 22 20 75 11 18 26 55 
play (v.) 43 20 13 76 12 16 23 51 20 8 7 35 67 77 76 220 
play (adj. ) 7 3 10 1 1 1 1 
play (n . ) 
(activity ) 2 3 4 9 3 2 5 1 3 4 1 2 3 
player 
(actor) 2 20 20 l 1 5 5 
player 
4 5 6 5 24 (athlete) 2 2 1 2 2 13 
playing l O 1 2 13 2 2 5 9 2 l 3 1 l 
play writing 2 1 1 
plural* (n.) l 13 13 5 31 16 6 22 18 37 55 2 42 4~. 
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TABLE S E R I E S I SE RIES II S ERIES III S E R I E S IV 
Grades Grades Grades Grades 
VOCABUIA.TtY Key N v VI Total IV v VI Total IV v VI Total DT v VI Total 
plural (adj.) 1 13 u, 15 42 11 11 22 18 L.o 23 23 
poem* 2 41 21 79 141 56 53 32 141 25 33 121 179 52 48 34 134 
poet* 2 1 3 4 6 6 4 16 1 5 13 19 
poetry->!- 2 7 5 9 21 11 13 20 44 l 3 28 32 4 1 5 
point ( n. )~f 
(a fact) 5 l 5 4 10 20 25 25 70 3 7 19 29 4 8 12 
point n . 
(a peak) l 2 3 
point ( v . ) 2 1 3 2 3 5 10 5 l 8 Jl.~ 
pointer 
(suggestion) 5 2 l 3 1 l 1 l 2 
possess 1 l 1 2 2 7 4 2 13 
possession* 
( ov.rnership) 1 4 2 6 1 l 2 10 2 12 l 10 ll 
possession 
(a belonging) l l 1 
possessive 1 13 15 13 41 2 7 5 ll_~ 13 8 21 l l 
possessives-:!- l 11 11 5 15 20 7 9 1 17 
posses sive 
pronoun 1 4 4 
possessor 1 1 1 
postal ( adj • ) 8 1 4 5 l l 2 2 2 
postage~f 8 2 l 3 4 4 2 2 
post card* 8 6 6 1 2 3 3 3 1 5 6 
post ( v . ) 5 l 1 
postman 8 1 9 10 11 l 12 3 3 
postmaster 8 1 l 2 l 2 3 2 
post mark* 8 l 1 l 1 
post office~~ 8 14 2 3 19 7 13 6 26 18 18 5 4 9 
precede-:~ 5 l l 5 5 
pr eceding (n.) 5 1 1 1 1 7 7 
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TABlE SERIES I SERIES II S E R I E S III SERIES IV 
Grades Grades Grades Grades 
VOCABULARY Key nr v VI Total IV v VI Total nr v VI Total IV v VI Total 
predicate* l 33 33 2 2 20 20 84 84 
preposition~<- l l 23 24 l4 14 1 17 18 
prepositional 
phrase* l 3 3 6 6 
president * 5 l L2 ll 54 4 13 17 17 44 25 86 l 6 
presiding 5 1 l 
present~(- (adj . ) 
(time) 1 2 5 7 1 l 2 , 11 17 3 4 5 12 0 
present ( adv. ) 
(here) l l 1 2 
present (n . ) 
2 2 3 5 2 2 
(gift) 1 2 3 1 1 2 2 2 6 5 2 13 present~~ ( v. ) 5 1 4 5 1 5 l 7 Li- 7 11 
press 
( newspaper) 8 8 8 
pretend* 5 2 4 6 12 3 1 4 1 2 2 5 7 7 
pretending 5 1 1 1 1 
prima:F~J accent-~ 1 1 l 2 2 2 
print* (v . ) 5 3 2 2 7 23 22 lLt 59 13 L~ 3 20 49 50 65 164 
pr int (n . ) 
(type) 2 l l 2 l 1 4 
print n . 
(picture) 1 1 
printer 8 L 4 
print ed 2 1 1 1 2 3 l 1 
pri nting 5 2 2 l 2 10 13 1 1 l 1 
printing press 8 1 1 1 1 l l 
produce ( v . ) 
(a play } 5 1 3 h 2 2 1 1 
produce ( v . ) 
(goods } 4 Lf 3 3 
produce ( n . ) l l 
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TABLE SERIES I SERI E S II S E R I E S III S E R I E S IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
producing 5 1 1 
production 
(manufacturing) 1 1 
pronoun~- 1 Lf8 60 108 1.5 1.5 1 60 61 1 61 62 
pronounce 
.5 22 22 4 48 9 ll 6 26 8 ll 10 29 57 31 19 107 
pronouncing 5 6 l l 8 l 2 3 2 3 3 8 l 12 13 
pronounciation~~ 5 2 13 4 19 7 4 ll 6 5 11 2 3 3 8 
proper* l 17 5 23 4.5 3 2 , 2 2 2 1 9 12 
properly 9 4 2 15 1 l 7 2 9 1 1 2 4 
proper noun~~ l 7 9 16 9 17 26 1.5 15 
proof (n.) 2 
(newspaper copy) Lr L 
proofread* 5 2 2 2 2 6o 32 17 109 
proof reader 2 3 3 1 1 
proof reading 
.5 l l l 4 5 
properties* 2 
(stage) 2 2 
property 
(belongings) 2 l 3 
prose~:- 2 3 3 
publicati on->:- 2 l 2 3 2 2 
public speaking .5 2 2 
publish* ( v. } .5 1 2 l 4 l 3 7' 11 l 5 6 
publisher 2 4 2 6 2 2 
publishing 
company 8 3 3 
punctuate 6 1 1 1 6 .5 12 2 l 3 l 2 3 
punctuation->~ 6 1 .5 6 2 l 21 2L. 2 12 8 22 2 2 1 5 
punctuating 1 1 1 1 
punctuation mark 6 8 7 8 23 17 19 9 L-.5 64 66 61 191 
phrasing 
t, 4 postal note 8 
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TABLE SERIES I S E R I E S II S E R I E S III SERIE S IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
plot 
(of a play ) 2 l 1 
productionit-
(presentation) 5 4 '-~ 
product 3 1 '-~ 
phone (v.) 8 1 1 
proper name.;*- 1 l 1 9 3 12 11 22 3 36 
personal 3 1 1 
personally 3 l 1 
positive 
(certain) 1 l 
presidei~ 5 2 2 
proposal 5 1 1 
pitch 
(of voice) 5 5 5 7 7 
proverb 2 6 6 
presenting 5 1 l 
poetical 3 3 3 
phonetic* 1 4 4 
passage 
(of a story) 2 3 3 
phonetically 1 1 
points 
(numbers) 3 3 
pre fix.,~ 1 7 7 
positivei*" 1 
(degrees of comparison) 8 8 
question.;~ (n.) 1 13 8 13 34 38 46 49 133 71 59 56 186 ll!h 181 174 499 
question ( Y. ) 2 2 2 1 1 
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TABLE SERIES I SERIES II S E R I E S III S E R I E S IV 
Grades Grades Grades Grades 
---
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
question 
(vote on the motion) 8 8 
questioner 2 l 1 
questioning 5 1 1 
questioningly 3 l 1 
question mark* 6 8 6 5 19 5 2 2 9 5 3 1 9 13 8 6 27 
quote ( v. )~~ 5 3 3 6 3 3 1 6 2 9 
quoting 5 l 1 
quotation* 2 20 l 3 24 26 9 6 41 13 15 4 32 2 6 9 17 
quotation mark~l- 6 9 2 10 21 14 12 13 39 11 12 7 30 11-t. 15 10 39 
receive 8 3 12 23 5 12 l5 32 2 14 4 20 5 7 12 24 
receive~~ 
(telephone ) 8 9 1 10 1 1 2 1 1 2 
receive~~ 
(person) 5 2 2 2 2 4 1 1 1 3 
receiving (adj.} l 1 l 1 
receiving (n. } 1 5 1 7 3 1 4 
recital 5 1 1 
recitation 5 1 1 
recite-1~ 5 1 2 3 l 1 1 2 3 1 l 
reciting 5 1 1 
recopy 5 1 1 
record~!- (n.) 2 11 7 8 26 8 ll 4 23 8 8 h 20 2 8 3 13 
record* (v.) 5 l 1 1 1 1 7 8 
record 
(victrola) l 1 2 
record 
(achievement ) l l 4 4 
recording 5 1 1 
ref~.r 16 3 19 5 5 1 12 13 1 1 
reference-l~ 7 l 3 4 1 4 5 10 4 4 4 4 
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TABLE SERIES I SERIES I I SERIES III S E R I E S IV 
Grades Grades Grades Gr Pdes 
---
VOCABUL\RY Key IV v VI Total D7 v VI Total IV v VI Total IV v VI Total 
reference book~(- 7 1 1 1 3 1 1 2 2 2 4 
referring 1 1 2 2 6 6 2 2 
refrain ( n . ) 
(of a poem) 2 2 2 
registered mail 2 1 1 
rehearse~~ 5 1 1 1 1 l l 
rehearsal ;: 2 2 
rehearsing 5 1 1 2 
rehearsed 5 1 1 
relate~< 5 3 2 1 6 3 3 
related 5 2 4 6 2 2 
re ative 
(kin) 1 1 1 3 1 1 1 1 
relating 5 1 1 
relation 5 4 4 
remark (v . ) 5 l 1 
remark (n . ) 5 1 1 2 
reply (v.) 5 1 l 2 3 3 3 2 5 5 7 14 26 
reply (n. ).;~ 5 2 2 1 2 4 7 3 1 4 3 4 7 
replying 5 1 1 2 2 
report~<- (n. ) 2 29 28 28 85 29 68 56 153 51 52 45 148 126 126 162 w.14 
report (v . ) 5 2 3 5 9 lt~ 20 43 7 14 7 28 1 3 4 
reporter 2 2 2 15 5 20 1 1 
reporting 5 1 1 2 4 1 3 8 2 2 
represent* 5 7 2 4 13 3 1 2 6 2 1 3 
representative 2 1 1 
representing 5 1 1 
request* (n . ) 5 1 4 5 6 6 1 4 4 9 
request ( v . ) 5 1 1 
requesting 5 1 1 1 2 3 
residence 8 1 1 
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TABLE 3 E R I E S I S E R I E S II SERIES III S ER IES I V 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Tota l 
return addr ess-r, 2 6 2 1 9 2 2 3 7 6 7 3 16 2 
, 8 b 
review (n.) 
(a book) 2 4 2 6 1 11 9 21 8 8 53 30 37 120 
review ( adj • ) 2 4 4 8 1 2 1 4 1 1 
review (n.} 
(go over } 5 3 3 2 3 5 
revievJ ( v, } 5 7 7 14 6 16 35 57 3 3 6 
reviewing 5 2 2 1 1 
re1>rrite~t- 5 4 2 7 13 2 9 11 8 7 15 3 7 7 17 
re1-Jri t ing 5 1 1 1 3 4 
rhythm* 3 2 1 5 8 5 20 25 7 7 
riddlei~ 2 l-t 2 9 15 12 1 13 
rime~- n. 
(rhyme) 2 4 15 9 28 13 3 27 43 5 6 4 15 
rime (v.) 
(rhyme) 3 20 2 14 36 1 1 4 3 6 13 
riming 3 3 2 5 2 1 11 14 1 1 
rural route 
numbe~f- 2 1 1 1 1 2 1 1 2 
rules of order 
(parliamentary ~-5 8 2 10 
rural free 
delivery;t- 2 2 1 3 1 1 2 
r espell L 1 1 
receiver's 
address~'- 2 4 4 3 11 
r s spelling (n . ) 4 4 
recommend 5 1 1 
r oot w-ord 1 ~ 3 
-" 
r oot ( ad .) 
( 1vord) 1 1 1 
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TABLE SERIES I S E R I E S II SERIES III SE RIES IV 
Grades Grades Grades Grades 
VOCABULAHY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
salutation* 
(letter) 2 1 6 7 3 3 
scene* 
(in play) 2 10 8 3 21 5 14 8 27 12 4 5 21 1 3 4 
scenery~~ 2 3 3 1 3 4 3 3 
second ( v . )* 
(approve) 5 10 5 15 1 1 6 9 15 
second 
(ordinal number) 21 12 27 60 4 16 16 36 11 16 6 33 42 30 44 116 
seconding ( -r-r· . ) a _  lrnnng 5 1 1 
second 
(time) 1 1 1 1 
secondary accent~~ 1 1 1 2 1 1 
secretaiJT* 5 1 ltl- 10 25 2 9 10 21 2 19 12 33 3 3 
section* 2 3 2 4 9 15 20 18 53 9 14 23 2 4 5 11 
select (v.) 5 2 4 6 5 15 29 49 1 13 14 2 4 4 10 
selecting 5 1 1 1 2 3 1 1 
selection* 2 2 2 1 3 3 7 3 3 1 1 
send 5 7 11 17 35 23 29 22 74 8 15 9 32 26 23 19 68 
sender-'J- 2 1 4 5 1 1 1 1 
sending 5 3 12 15 1 1 
sense 
(sentence) 1 1 1 2 1 1 1 2 3 1 1 
sentence* 1 275 243 236 754 214 240 293 747 332 318 383 1033 568 486 758 1812 
series 
(of objects} 8 1 1 3 3 6 6 9 9 
series-l{- · 
(words in) 1 1 6 3 10 1 3 4 11 11 2 12 9 23 
serious 
(poet~) 3 1 1 
sideheads->t 7 2 2 5 
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TABlE SER IES I SERIES II SERIES III S E R I E S Ill 
Grades Grades Grades Grade s 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
signature->: 2 4 2 3 9 2 5 3 10 2 4 2 8 8 2 2 12 
s i ncere 3 3 3 1 1 4 4 1 1 
sincerely~<- 3 2 7 3 12 L 10 3 17 l 1 4 6 11 18 12 41 
sincerity 3 1 l 
singula~~ (n , ) 1 11 2 tr 17 8 3 11 6 17 23 1 35 36 
singular ( adj . } 1 12 13 15 r,o 4 r,. 17 9 26 18 18 
situation~~ 
(of a story) 2 8 8 1 4 2 7 l l 
sketch* (n.) 
(of a pl ay) 4 3 3 6 
sketch (v . ) 
( draw) 1 1 
sketch (n. ) 
(drawing) 6 6 
sketchy 3 1 
sketchily 3 1 1 
skim* 5 l 1 1 2 l 4 4 3 7 3 3 
slant ( n. }it 3 4 4 1 1 
slant form~~ 
(indented form) l 2 2 4 
slanting 3 1 l 1 l 
slogan* 2 10 4 lL l 1 l 3 4 
social letter 2 3 3 l l 
sorti(-
(mail) 5 6 l 7 2 2 2 2 
sorter 2 1 l 
sorting 2 2 
sound (n . ) 2 37 57 12 106 2 13 28 tr3 14 6 17 37 3 3 23 29 
sound* (v . 5 5 ll 15 31 5 6 6 17 9 10 6 25 17 13 8 38 
s ource* 8 l l 3 3 3 3 
spacei~ (p. ) 2 4 2 6 14 16 l 31 5 5 10 15 6 5 26 
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TABLE SERIES I SERIES II SERIES III S E R I E S IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total DJ v VI Total 
space (v.) 5 - --- -- ------ 1 2 3 
spacing 5 1 1 1 1 2 
speak 5 38 82 32 152 17 29 38 84 45 73 67 185 37 29 44 110 
speaker 2 8 27 Hl 53 12 16 26 54 10 22 8 40 4 5 7 16 
speaking 5 5 5 7 17 1 11 15 27 1 4 7 12 1 9 10 
speaking choir 2 1 
special delivery 2 1 1 2 
speech* 2 5 13 29 47 5 5 23 33 10 12 15 37 9 6 15 
spell (v.) 4 16 8 10 34 0 6 5 20 21 18 0 48 6 6 3 15 / / 
speller 
(book) 2 3 3 1 1 
.speller 
(person) 2 1 1 1 1 
spelling (adj.) 4 1 1 2 2 2 1 2 1 4 
spelling-;} (n.) 4 3 2_ 6 11 3 13 14 30 1 14 6 21 1 6 7 
spoken (adj .) 5 3 3 1 1 4 6 2 1 3 1 1 
stage* 
(theater) 2 1 7 8 6 1 7 1 2 3 1 1 1 3 
stamp~<- ( v. ) 5 2 2 1 1 2 1 1 
stamped (adj.) 5 1 1 1 1 2 1 1 1 1 
stamp~~ (n.) 
(postage ) 5 7 7 10 24 12 7 5 24 1 10 2 13 3 2 5 
standard (n.) 8 2 1 2 5 1 1 2 
stanza->~ 2 1 1 10 12 1 1 7 3 14 24 5 6 2 13 
sta e 
(part of a territory) 6 2 12 20 21 18 11 50 22 7 11 40 10 13 7 30 
state 
(condition) 1 1 1 1 
statei~ ( v . ) 5 1 2 5 8 1 1 6 8 1 2 5 8 
statementi!- 3 2 12 9 23 3 7 15 25 19 6 12 37 13 17 17 47 
stating 5 1 1 l 1 
story* ,. 2 126 67 118 341 158 120 169 LI~7 219 183 1LiL 546 230 176 204 610 
story book 2 3 3 6 2 3 5 7 7 1 l 
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~ 
~ 
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TABLE S E R I E S I S E R I E S II SEB.IES III S E R I E S IV 
Grades Grades Grades Grades 
VOCABULARY Key I v v VI Total IV v VI Total I V v VI Total IV v VI Total 
story telleri{- 2 rf 4 4 4 6 1 6 13 5 3 7 15 
story telling 5 2 1 3 1 1 1 3 1 4 6 11 
stress~~ ( v . ) 
(accents) 5 2 2 1 1 5 5 
stressed (adj. ) 5 2 2 1 1 
strokei~ ( n. ) 
(viTi ting) 3 1 1 
style 
(of clothes) 1 1 3 3 
style* 
(of 1-Jri ting) 3 2 5 2 9 
subject~~ (n.) 
(of a serrtence} 1 60 60 12 12 45 45 143 1~3 
subjecti~ 
(topic) 2 12 10 11 33 2 17 22 41 2 10 6 18 5o 99 87 236 
substitute (n . ) 8 1 1 2 2 
substitutinr; 8 2 2 
subtopic* L. 11 11 2 2 6 3 9 39 38 77 
suggest 5 4 8 7 19 15 4. 4 23 5 7 12 4 4 
sugge s tion->t- 5 3 8 1 12 8 3 4. 15 12 7 1 20 1 1 
summarizeif- 5 1 2 2 5 
smnmari zing 5 1 1 
summary-!~ 5 6 6 1 8 9 13 13 
summaFJ sentence 4 5 5 
suspense 
(of a story) 2 9 9 
syllable~- 1 16 32 48 15 2 17 5 lLl 30 49 1 7 17 25 
s;Y'lnbol 1 1 
symbolize 8 2 2 
synonymi~ 4 6 6 9 9 15 15 
system 7 2 2 4 4 2 6 1 1 
spelling demons 2 3 3 
(Continued on next page) 
~ 
~ 
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TABLE S E R I E S I S ERIES II SERIES III S ER IES IV 
Grades Grades Grades Grades 
---
VOCABUM.l1.Y Key IV v VI To-tal IV v VI Total IV v VI Total IV v VI Total 
skiti~ 2 10 10 
script 2 4 ~-
scribe 2 6 6 
simple subject~- 1 12 12 18 18 23 23 
simple 
predicate* 1 5 5 15 15 22 22 
short sound->~ 5 [~ 1-t. 8 
stationery* 2 3 3 
suffix* 1 10 10 
semicolon->~(; ) 6 1 l 
s·t.ate of being* 1 7 7 
superlative~- 1 
(degrees of comparison } 13 13 
table of contents-:~7 1 16 17 2 3 l 6 8 5 4 17 7 7 u, 
tale* 2 3 1 4 2 2 2 6 19 31 24 7L l l 
talk->~ (n.} 5 27 19 < 49 14 33 28 75 10 10 l 21 l 1 ./ 
talk ( v.) 21 24 ll 56 51 36 43 130 45 25 20 90 31 51 44 126 
t alkative 3 1 l 
talking (adj .) 2 2 
talking (n. l 2 3 6 11 6 23 4 l 3 8 3 3 ll 17 
tally (n. } 5 3 3 
tally (adj.) 5 l l 
tallying 5 l l 
telegraph (n . ) 8 2 l 3 
telegram->~ 8 1 l 4 l 5 1 1 l l 2 
telegraphy 8 1 1 2 1 3 
teleph_9ne (adj . ) 8 6 6 3 l 4 l 3 5 9 14 4 18 
telephone ( v . ) 5 1 l 2 2 2 6 2 4 2 8 5 5 
(Continued on next page) 
~ 
~ 
~ 
' 
• 
TABLE S E R I E S I SER IES II SERIES III SERIES IV 
Grade s Grades Grades Grades 
VOC!illULJlJW Key IV v VI Total IV v VI Total IV v VI Total IV v VI Total 
-
telephone~~ ( n. ) 8 3 54 6 63 12 38 15 65 7 6 10 23 4o 32 11 83 
telephone book 7 4 8 12 1 1 
telephone 
directory~~ 7 1 4 3 ' 8 1 3 2 6 8 8 
telephoning 5 6 5 5 16 
t.erm~~ 
(a saying } 2 2 2 4 3 7 
term 
(a semester) 1 1 
tongue twisterl~ 2 1 1 2 1 3 5 1 6 
theate!"lf- 2 2 1 1 4 3 3 6 8 3 1 12 4 4 8 
title* 2 48 20 6 74 23 46 25 94 L9 35 25 109 51 59 38 148 
title card~~ 7 5 2 7 
title page-~:- 2 2 7 9 3 2 5 
topic* 2 25 2L 27 76 L~7 36 46 129 45 51 67 163 32 87 102 221 
topic sentence* 4 1 l 2 3 3 
transcription 5 l 1 
transmit ter-l:- 8 
(of a telephone} l 1 2 2 l 3 
treasurer* 5 1 3 3 
typing 8 l l 2 
typist 8 1 1 
type~*- (n.) 
(print) 2 2 2 3 15 18 l 1 l 1 
type* (n.} 
4 5 (representative)2 l 1 1 1 9 10 2 2 
type (v. ) 8 l 4 1 6 1 1 1 1 
type.,rri te 8 1 l 1 1 
type-v1riter 8 l 5 l 7 1 1 3 3 l l 
tone~~ (n.) 
4 (of v.oice ) 2 l l )_f 2 3 0 2 8 10 l 2 l / 
tall tale 2 4 4 
(Continued on next page) ,__.... 
~ 
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TABLE S E R I E S I S E RIES II S ER I ES III SE R I E S IV 
Grades Grades Grades Grades 
VOCABULARY Key IV v VI Total IV v VI Total IV v VI Total IV v VI Tot al 
topic car d 7 2 2 
t ype1r1ri t ten 8 1 1 1 1 
unabridged 
dict ionary* 7 2 2 
unabridged 7 1 1 
unaccented* 5 8 8 2 2 
underline-~ ( v . ) 5 1 1 2 3 5 10 1 5 6 L. J 3 10 
underlined 5 1 1 3 5 5 13 11 9 19 39 1 1 
underlining (n.) 5 2 2 1 1 2 
unstamped 5 1 1 
unvoiced 5 5 5 
us age-l:- 5 2 2 1 4 1 6 l 1 2 
unison 3 7 7 
verb~- 1 105 126 231 48 48 26 108 13L. 1 10 213 224 
verp phr ase l )_.j 4 
verse~~ 2 2 1 12 15 1 1 l 3 2 13 15 
version* 2 1 2 3 
vibrate-!~ 8 3 2 5 2 2 
vibrat i on 1 1 
vi ce- president* 5 1 12 13 1 L. 4 9 
vocabulary-~ 2 1 1 6 15 21 
vocal 8 2 2 
voice (v .) 8 1 l 2 2 
voice box 2 7 
voice (adj .) 8 1 1 
voice* (n . ) 8 5 25 2 32 9 11 13 33 15 21 29 65 29 28 29 86 
vocal cords-~ 
5 5 (organ ) 8 5 6 11 
vol ume 
(sound) 1 1 
(Concluded on next page ) fob. ~ 
00 
TABLE (Concluded) 
· VOCABULARY 
volume~f-
(book ) 
vovml~-
voiced 
word (n.) 
word (v . ) 
-v;ordy 
1.vrite 
>.;rritten 
. t. " I } wrl lng~' \ n . 
writer 
X 
y 
zone 
zone numbe~~ 
Key 
2 
1 
8 
5 
3 
5 
5 
2 
2 
2 
SE RIES 
Grades 
IV v VI 
2 1 
11 2 
5 
258 246 210 
1 
192 234 222 
2 6 5 
27 . 24 34 
5 6 11 
I SERIES 
Grades 
Total IV v VI 
3 1 
13 5 4 
5 
714 167 209 198 
1 
1 
648 223 212 161 
13 6 7 15 85 42 51 37 
22 4 7 8 
2 2 3 
II S E R I E S III 
Grades 
Total IV v VI Tota.l 
1 6 3 4 13 
9 16 9 25 
574 296 310 329 935 
1 
596 309 251 252 812 
28 6 15 16 37 
130 5 39 57 101 
19 2 8 10 
7 
• 
S E R I E S IY 
Grades 
I V v 
6 
7Li5 680 
431 401 
2 
3 5 
7 3 
1 
3 1 
VI Total 
2 8 
685 2ll0 
397 1229 
7 
E1 
10 
9 
49 
20 
1 
4 
1:150 
APPENDIX B 
Test Fo~ A and B 
--==-~ -=--=----- - - --
Information for Teachers 
Language vocabulary Test - Clayton A. Friis 
1. Test booklets are in bundles of 30. 
Pencils are in bundles of 12. 
Answer sheets are in bundles of 30. 
2. These are not speed tests. There is no time limit. Let ever,y child 
finish. That is - give h~u time to do all that he can do. 
The test should take about 2 hours. To avoid fatigue, give the test 
in ~ sittings of about 30 minutes each, letting the child finish all 
of Part I in the 2nd sitting and all of Part II in the 4th sitting. 
3. Before the directions are given, have the child mark the test form 
(A or B) that he is taking, in the designated space on the answer sheet. 
4. Tell the pupils that they are not to mark the test booklet. 
5. Would you make sure that all test materials are returned -booklets, 
answer sheets, and pencils. The tests will be scored by machine. 
6. The results of this study and copies of both forms of this test will 
be sent to you when the study is completed. 
Thank you ever so much, 
Clayton A. Friis 
.. GRAD~ 
Name 4 5 6 BOY GIRL 
1 a b c d e f _ _g_ a b c d e f __ g a b c 
d e f g a b c d e f g 
-----
----- -----
-26 --- -- ----- 51 76 --- -- --- -----
2 -- --- --- -- =27 ----- 52 ---- - 77 -- -----
3 --- -- =28 ----- 53 78 
4 ----- -- --- =29 --- -- -- --- 54 79 
5 ----- -30 --- -- 55 00 . 
a b c d e f _g_ a b c d e f __ g a b c d e f g a b c d e f g 6 ----- --- -- ----- =31 ----- - ---- ----- ----- 56 ----- 81 -----
7 ---- - ·32 -- ----- ----- 57 --- -- :82 -----
8 ----- =33 ----- 58 ---- - B3 ------
9 ----- ---- - -34 --- ----- 59 ---- - :84 --- --
10 ----- ----- =35 ----- --- -- 60 --- -- :85 --- --
a b c d e f g a b c d e f g 61 a b c d e f g a b c d e f g 11 --- -- ----- ---- - -56 ----- -- --- ----- :86 -----
12 ---- - ---- - =3:7 ·::: : : 62 ----- :87 -----
13 -- --- -38 - ----- -- --- 63 ---- - --- -- :88 -----
14 --- -- -- --- =39 ----- 64 ----- :89 --- --
15 --- -- -- --- =40 ----- ---- - 65 ----- -- -- - :90 ---- -
a b c d e f g a b c d e f g a b c d e f g a b c d e f g 16 ----- ----- ----- =41 ---- - 66 ----- ----· :91 -----
17 --- -- --- -- ----- :42 ----- 67 --- -- :92 -----
18 ---- - --- · - :43 ----- ----- 68 --- -- --- -- :93 --- --
19 ----- ----- :44 ----- 69 ----- ----- ·---- :94 -- --- ---- -
20 ----- -- --- --- -- ----- :45 ----- -- -- · 70 ----- :95 --- --
2~ a b c d e f g a b c d e f g a b c~ d e f g a b c d e f g ----- :46 -- --- 71 ---- - :96 -----
2~ 
-- ---
:47 ----- 72 
-- ---
-97 
-- ---
2t3 --- -- -- --- :48 ---- - ---- - 73 -- --- :98 ----- ----- -- ---
- ~ 2~ ----- --- -- :49 ----- 74 --- -- --- -- -- --- :99 -· · -- ---- - ----- ----- Oi 
26 ----- -- · -- -- -- - :50 ----- ----- ·---- 75 ----- ----- ---- - ----- 100 -- --- ----- ---- - ~J (Turn answer sheet over to 101 ) 
.... 
a b c d e f ~-- a b c d e f g _  a b c d e f g a b c d e f g L01····· ----- 12-6 --- -- ----- ---- - --- -- 151 ----· ----- 17=6 ---------- ----- -- -- · 
L02··· ·· ---- - -- --- ----- --- -- ----- 127 ----· ----- ---- - 152 ----- ----- .... . 197 ----- ---- -
L03··-·------ ---- - -- --- ..... 128 -- --- ---- - ----- 153 --- -- ---- - ----- 198 --- --
L04 ..... 
-----
-- ---
. .. .. 129 ---- - ----- ---- - 154 --- -- :::;;: -- --- 179 ----- ;::·:: 
05 --- -- ----- --- -- ----- -- --- 130 --- -- ----- ----- 155 ----- ---- - ----- ----- 100 -----
a b c d e f g a b c d e f g a .b c d e f g a b c d e f g L06 ----- ----- 131 --- -- ----- 156 -- --- ----- ----- 181 ----· ---- -
L07 ···-· -- -- - -- --- ----- 132 -- --- ----- --- -- 157 ----- -- --- 182 --- --
LOB ···· ----- --- -- ----- 133 --- -- --- -· --- -- 158 -- --- --- -- 183 -----
L09 
-- ---
-- ---
-----
-- --- -----
134 
-----
--- -- 159 ----- ----- 184 -----
l10 ····- -- --- ----- --- · - ----- ----- 135 ---- - ---- - 160 ----- --- -- 185 ..... ----- ----- ---- ------ -----
a b c d e f g 136 a b c d e f g a b c d e f _g _ a b c d e f g 111 ····· 16 1 ----- ----- 186 ----- ----- ---------- ---- - --- -- ----- ----- ----- ----- - --- - ,. 
112 
----- -----
----- 137 
----- ---- - 162 ---- - --- -- ----- 187 --- --
113··· ·· ----- ----- ----- --- -- ----- 138 ..... ----- ----· ----- ----- 163 ----- ----- 188 ----- -----
114····· -- -- - ----- ----- ----- --- -- 139 ----- ----- -- --- ----- 164 ----- --- -- 189 -----
. 
115····· ----- -- ·- - ----- ----- ----- 140 ---- - --- -- --- -- 165 ----- ----- - -- - - --- -- 190 --- --
a b c d e f g a b c d e f g 
.a.. b c d e f g 116 ----- ---- - ----- 141 ----- -- --- --- -- 166 --- -- ----- ---- -
117 ---- - ----- ... .. 142 ----- ---- - 167 ----- -----
118 -- --- -- --- -- --- .... . ----- ----- 143 ----- ----- ----- ----- 168 ----- ----- ···-- -·---
119 -- --- ----- ---- - ----- -···· 144 ----- -·-·- ----- 169 ----- -- --- -- --- ---- - -----
120 ---- - --- -- -···· · --· · -·-·· 145 ···- - ---- - ·-- ·- .. .. . 170 -···· --- -- .... . ··---
a b c d e f g a b c d e f g a b c d e f g 12:)_ .. ... ·· ··- ----- 146 ----- . 171 ----- ----· 
~ 
----- --- --
---- - ----- -----
..... 147 ... .. 
-- --· ·-·-· ·-- -- 172 ----· ..... -··- · ··--· ----- · ---· 
L2:3 
··· --
----- -----
14B 
--- -- ----· ----- --- -· 173 ---- - --- -- ---·- -----
-
l~ -- · -- ----· ·· -· - ..... 149 ··--- ----- 174 ----- --·· · .... . ··· ·- ··-·· ... .. -·· ·· ... .. 
1 ?.n ... 
·· ··-
.... . 
---- -
.a; ::: 
-·--· 1 f)(:) -- --- ----· ·---- 175 ·--·- · ---- ----- -···- ----- ----- ·-·-- -·--· 
• 
A Language Vocabulary Test 
Form A 
Clayton A. Friis 
15 
Look at your ailSYfer sheet. Put your name on the answer sheP.t. in the space marked "Namene 
Circle the word BQY, if you are a boy, or circle the word GiaL,_ if you are a girl •. 
Circle the grade you are in now. 
Now look atthe directions on the test booklet at the place where it says "directions" 
in capital letters. ~ve you found the word? Follow the directions as I read them to 
you. 
DIBECTJ;pNS.: 
This test is· made up of many small tests. Each one of these small tests has five numbered 
words on the left side of tne page and seven possible an8wers on the right siae-0f the 
page. The seven possible answers are lettered a,b,c,-d,e,f,g. Tl1ere is only one correct 
answer for each word or a total of five answers for the five words. In each or-these 
five word tests, this leaves two extra" answers which do not belong to any of the wordse 
On your answer sheet you will find numbers that are the same as the numbered ·words in 
your test. To the right of each number are seven spaces marked: a,b,c,d,e,f,go These 
are your answer spaces . They are the same as the lettered answers in your test booklet. 
Fill in the space which is lettered the same as the correct answer for t he numbe red 
word. Fill in the whole space, which you choose, with a heavy mark. 
Do not guess. If you do not know the answer to a word, skip it and §O t o the next word .. 
Keep go~g and finish all of the tests in Part I. 
This is ~ a speed test. Take as much time as you need. 
If you w.ish to change an anSl'ffir, do so, but be sure to er~se the first answer completely. 
In Part I of the test, the answers are in boxes. An arr ow points from the letter to 
the answer which is in the box. 
When you have finished with Part I, STOP. Do not turn the page of the test booklet. You 
may go .over Part I while you are waitlllg for %Ur class mates to finish. 
· Do the sample on the next page with your teacher. 
Directions for Part II 
we are now going to do Part II of the test. You must not turn back to Part I. You can 
go over Part II if you .finish ah~ad of ·your classliiites • . 
I Read the directions at the beginning of Part II carefully be-fore you begin that part. 
Turn to Part II now and finish the test. 
• 
... ~, . .-:_:· . ~ .:~ . . . / ··. _, . 1.5 
1~ storybook 
~. ' "ff r II?',) ~ e~ ---- -:-- -; I\ ~ b .. r-.. ·-·-
_,' 1\ ~ ---- . '< 
--
0 
' 3 cecrrt:s: 
2 ~ outside address 
r 
Mr. Paul West 
c 50 Sunset Road 
3! Vir iter Derry d N.H. 
h. mail 
s. nursery rhyme 
Tales a.n,d Poems 
by 
f• !'-->! Frank Gates I lHickory, dickory, dock, ~~ 
The mouse ran up the clock 
g. .. 
Look -at the word "storybook" which is numbered 1 .. Can you find the arrow which points to 
the correct ansvrer? What is ' the letter for tha"f:""'answer? That is right, e is the letter 
ailSVrer- that goes vd. th ntimber 1. Now look at your ans"Wer sheet. Find num:oer 1. Fill in the 
space lettered~ in row_!_~ ~ 
Look at the words "outside address:" w}J:l:.cp. __ ar~- !luplbe:r.e<;i 2 • Can you find the arrow wbi<;:h 
points to the correct answer? 'V'fua:_t;, _ is "j;,he ·l-etter .i'or 'tffii't answer? Tha-t is right, c is the 
letter- aniwer- that goes wi t.h number 2. Now look at your answer sheet. · Find number~ - • 
Fill in the space ·rettered !._ in row 2. ·-· 
Now find the answers for the last three words in the sample test and fill in the correct 
spaces on your answer sheet• · · - -
Make sure that you know how to do the test before -you begin. Ask· your teacher if' ·you still 
have any question. U you have no questions, go ahead . and begin the test starling on t he 
next page~ _ 
6. Q.iary 
7. index 
• a. dictionary 
9. directory 
10. encyclopedia 
u, receiver's address 
12<! rural route number 
13. stamp 
14~- rural free deli very 
15 • . zone number 
Part I 
Oct. 23, 1952 
a •. ---;'~ Today I went with my father to the fair. 
CLEAN a. free from dirt b.--~,~ CLEAR. a. free from cloud 
CLEAVE v.·i. to stick 
11Bre@:thes there a man with soul so dead, 
Ce-----!-~ Who never to himself bath said, 
d.--_.... 
e.--~ 
f.--~ 
a. 
b~ 
c. 
d. 
e~ 
f. 
g •. 
'This is. my ovm my native landl t n 
GIRL SCOUTS, a group formed in 1912 by Mrs.-
Julietta Low ••••••••••••·······••• 
GREAT WAR (1914-1918) 
. War 1v.as started in July 1914 ••••·•·• 
Attention 
Principal's Office: Sept. 22, 1952 
All pupils shall leave by the front door 
every night. 
Amos, Jolm A. - 22 Snell St., Brockton 
Appolo; Frank E. - 16 Court Ava., Avon 
August, Lucy Ce - 20 Park St., Boston 
Radio 7:...9, 12-15 
Reports, 29, 37, 46 
M.A. Baker 
27 Youth 
Portland 
Vermont 
Go on to the next pagel 
Go on to the next pagel 
26. slogan 
27. picture words 
28. poet 
29. stanza 
30. poem 
31. closing 
32! signature 
33. body 
34~ heading 
35. greeting (salutation) 
a 
A PsaJ.m of Life 
b Lives of great men all remind. us J I., We can make our lives l'mhl imA~ 
And departing, leave behind us 
Footprints on the sand of timeo 
•• 0 ••••••••••••••••••••••••••••• • • 
c 
Let us then be up and doing 
/1'--
With a heart for any fate, 
Still achieving, · still pursuing, 
Learn to labor and to wait •. 
d ,. 
1 Henry Wadsworth Longfellow 
John asked the class.l 1rwha.t has eyes! 
e . __ _,r-M but cannot see?" J 
He aJ.so added, 11It is I round.!l solid_,! 
golden, and delicious to eatQn _1 f.~~~----------------------~ 
:15_7 
"Automobile drivers may not be delicious 
to eat, 11 laughed Mary, 11but they often have eyes 
that do not see. · our advice to them is 
g __ .J ['+j 1Dnve care!'U..lly, the life you save may be yourj 
! I o-wn.' " 
a , 
b ll Elm Sto 
·-
/ Olean, NeYo 
c 
Oct. 12, 1952 
• 
.... 
d t jDear Frank~ ,..... _!l 
e ~We hope to see · you at our Halloween 
-· t:rty, October 31st, 7~00 P.M., at Fred 
th's house. 
f .____/ Sincerel..z_ yours ~1 
g .____/"' r- );6~~1 
v 
Go on to the next pageJ. 
36~ singular 
3 7! past time 
38~ plural 
39. present time 
40. possessives 
41. guide word 
42. proper name 
43. ~ey to pronounciation 
44. slant 
45. stroke 
a 
b 
c 
• 
• 
• 
. d 
e • 
f • 
g • 
a • 
-
f .. . --~ 
-
The I iir~ .l will come! if 
/ 
1_5 8 
/" ~there t sl room in the car. She 
/" ~ameltotJohn'Sl party for the 
/" 
/" last two I ye:rsJ. Youl knowj that 
we want her. 
/ 
-
Dictionary 
.-1 reasonl recognize 
-----
rei el 1 (rei el~ 
--
~ 
/ 1' ..---
.--.---:- ~ 
--
- -
-----------
"--
--
-
---
-
,. 
Mart, fat, mel 
Go on to the next pageJ 
a 1.5v 
46~ verb 
47. consonant c 
48! noun 
.0 49. vowel e f 
50. syllable 
Haward .. Oliver 
a .... ~ Archer School 
Bristol, Conn. 
--
~ I Fish ·I , 51. main-topic b 
c ~ I]Fresh Water Fish! 
52. bibliograp~ A. Pickerel 
/ I'---" B.IHornpoutj • 53. title d 
II Salt Water Fish 
--
.. ~-, 
A. Cod 54. outline e 
55. sub-topic Sources: 
Baxter, -Harold-Oe fish and Their Habits 
~ Butte, Mont.,, ·snow::Capen Co., 1946, 3:5 PP• 
Denis, Arthur Le · Our Rivers and Oceans · 
f 
Columbus, Ohio, ---goya: Nor=Eoileo., I946, 25 PP• 
Words: 
Cod (K()d) A large deep water fish with 
soft fins · 
I-, Dolphin (])(51" .fin) A small-toothed, long-nosed sea creature · 
Hompout (- ~) 
g 
• 
Go on to the next pagel 
• 
a. 
.56. connnon noun b • 
c • .57~ verb o-£ being do 
.58~ adjective e 
.59. proper noun . f 
g 
&J. action verb · 
Famous Sayings 
/' ~·nwe think our fathers fools; so wise we grow, -~ 
Our wiser sons, no doubt, will thif u~) so •. " 
Pone 
•••••••••••••••••• 0 ••••••••••••••••••••••• C> 
b 1nDon • t shoot unt1..L you see the Whi. tes of 
61. punctuation 
their eyes. 11 
(Battle of Bunker Hill) 
' Published June 1940 , 62~ table of contents e 
64~ sidehead 
65. copyright date 
d_-----:~;!111 
e·---':lJlol , 
f.----' 
by Pocket Books Inc. 
Printed in U~S~A· 
Introduction, M. Jacobs Spear o•••••••• iii 
A Trip Home, Carl Henry •• o. • • • • • • • • • • • .• 11 
The Jewel Case, Ernest Parker ••o••••••• 27 
The Pocket Book 
of Verse 
Great English and American Poems 
Pocket Books Inc. 
New York, N.Y. 
Using word forms correctly 
l.. Those books are ( ourn,_ o 
2o (There, their) he is nowl 
g .• =----- L...:==:=:=:=:=:=:=:=:=:=:=:=====----l 
Go on to the next pagel 
1_ o -
66. semicolon 
67. classified section 
·-
68. limerick 
69. biograpey 
70. article 
71• prepositional phrase 
72. state of being 
73. comma of address 
74. topic sentence 
75. sunmary 
IIThere was an old person of Leeds., 
a.---~ And simple indeed were his needs., 
Said • to save toil b...----'1...._,~r;::o~WJ.~ng~things in the soi l 3 
I'll just eat packet of seedsA 11 
1 
d.---,, ... "I have an arrow that ·will find its mark, 
A mastiff that will bite without a bark." 
e.----r 
f. __ ___,,... 
g.---r 
Book List 
S.E. Pratt 
Lumber 
--
Hunt Lumb. er Co.-Building Materials 
12 Snow St. -De-2-1796 ~ 
We are reliablei} we are prompt. 
~----------------------------------~ 
a. 
b 
c. 
d 
e. 
g. 
11In conclusion may I say that 
leader's work should be praised. 
you have been a 
and bard rorko When we think of our good 
times together, your name will always be 
remembered. May we say thanks again for 
a fine job.," 
Go on to the next pageJ 
• 
76. compal2ii. ti v~ 
77. prefix 
78. positive 
79. suffix 
80. superlative 
8l.compou.rld predicate 
82. appositive 
83. simple subject 
84. compound subject 
85. simple predicate 
a 0 
'A. b 
c ~ 
d • 
f. 
g. 
a 
b • 
.. c 
d • 
e • 
. f 
g 
t-.._ 
J"Since I he is al?oorJj~er, /"I--. 
........... 
we must get a substitute. In fact, 
' 
he is thej poorestl player I've seen. 
I can think of none LpooreJ:i: than 
' 
"\' 
~b:i.t~T fellow. • 
r....... 
-.,The dogSj Fan and played ·1 
,-
....-, all morning. Rex,l a young Collie, I 
~ cbasedj fpot, l an old Setter. 
~ Coll ie and Setterj were I in their 
MgloryO' , 
ST()P;l ~ not. g'G on to the ne:x:t pageJ 
:1 2 
PARl' Il 1.,;.) 
Read Careiulllci In Part II you vdll find the . words to be tested used in sentences before 
each test. Re these sentences C€J.refulJ.,y as they will tell you how the word is used. · You 
are to find the corre~t meaning I'or . each · word. Mark your answer sheet as you did in Part I. 
Remember: There is only one possible answer for ·each word. Two of the meanings in each test 
mn not . fit any wordo ntr1il'OT GUESS. 
---- ~ 
• His was an interesting tale .. , 
• 
Do you have a telephone? 
LQok in the telephone directory. 
This is the ·operatOr. 
Ho~d the tra.rtsmtter away .from you, 
86• tale 
87~ operator 
88 ~ telephone 
89~ telephone directory 
90. tran.smitter · 
a. an alphabetical list of names, ~ddresses, and numbers 
b~ an instrument for sending speech over a lorig distance 
Co · an alphabetical list of words in a language 
d~ that which is told 
ec. the part into which one talks 
f. one who makes connections for people calling each other 
g, the part one puts to his ear. in order to hear 
Is his sp.elling correct? 
Leave a space after your name. 
Your Engl~sh ha,s improved. . 
He will gJ.ve his talk tomorrow. ~ 
Where did you put~mark? 
91~ spelling 
92• space 
93•.· English 94. ta.lk 
95. mark 
a. the words used by people in this ·country 
b.~ the act of making words with letters 
c. a definite or limited distance 
d~ ending with words of tbe same · sound 
e. a sign or a figure 
f• the manner or vvay in whicP. one speak.s 
g. spoken words to someone 
r _,• ,1 
When did you mail it? · ~ 
Sound the wo:ro:-Correct:Ly, Mary. 
Let us pretend We are therec. 
Print carefUlly, Peter .. 
~at will vibrate when you speak. 
96. mail 
97; sound 
96o _pretend 
99. print 
lOOo vibrate 
a • . to quiver or tremble 
be to put inside of 
Co to make in letters like type 
d.. to make believe 
eo to play or act v:ividly 
f. to cause or .make something heard 
g. to send a message 
Go on to the next page 1 
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~· 
I 
Have you finished the cha!ter? 
I read that fai~ tale a ong time ago. 
This notice lS ~ lnierest to the class. 
The ma~azine is on the table. 
That is an abridged dictiona~. 
101. chapter 
102. fairy tale 
103. notice 
104·. magazine 
105. abridged dictiona~J 
a. a printed or written sign that gives information 
bo a book explaining all the words used by a people 
c. a collection of written work appearing weekly or 
monthly 
d. telling of real people in the past 
e. a main division of part of a book 
f. a shortened book explaining some of the words used 
by a people 
g. telling of make-believe people, with strange powers 
Did you finish your book report? 
I receive.d a letter ioday. 
Listen to the bUlletin. 
Your ~ is well done. 
Here's an interesting booklet. 
106. book report 
107. letter 
108. bulletin 
109.. copy 
110. booklet 
a. a brief writing of facts for public interest 
b. a small book 
c. facts written about something read 
d. written or printed information to someone 
e. a mark such as a, b, c, d 
f. an exercise written the same as another exercise 
g. a long and lengthy book 
Did you receive an invitation? 
The conversation is in£erest~. 
His ~gestion is good. 
Does need any further intr~duction to you? 
Read your lines again. 
111. invitation 
112. conversation 
113. suggestion 
114. introduction 
115. lines 
a. the act of putting a thought or plan into a person's 
mind 
b. the beginning of a book 
c. a request or asking of someone to come somewhere 
or do something 
d-. familiar talking of persons with one another 
e. presenting one person to another 
f. an answer to a request 
g. the words spoken by a person in a perfomance 
Go on to the next pagel 
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Follow the dialotbe(dialog) closely .. 
What happens in ne~ act? 
He is an important charac"ter. 
The audience will rue that. 
Is the cast ready? 
116. dialogue(dialog) a~ something that is done 
117. act 
118. character 
119. audience 
b. talking between two or more persons 
c. a printed or '\"lritten mark 
de a main part or division of a performance 
120. cast e. persons assembled to see or hear something 
f. a person in a book or performance 
g. those who perform in a snow 
Listen, as we dictate. 
Did you enclo·se it? · · · 
Address them neatly. 
You dramat:Lze well • . 
When did you .mem6P.ze that? 
121. dictate 
122. enclose 
123. address 
124e dramatize. 
125. memorize 
I have the message. 
It is fiction. 
a. 
b. 
c. 
d. 
e. 
f. 
g. 
place inside judge 
speak words to write down 
learn by heart 
act or perfo.rm 
spea,k clearly 
write down where the mail is going 
We have the last isBue. 
He uses good express~one 
They had an· unusual experience. 
126. message 
127. fiction 
128. issue 
129. expression 
130. · experience · 
a. true stories or tales of actual happenings 
b. 'WOrds; written or spoken, delivered from one ·person 
to another 
c~ a book, magazine, or paper put out at qne time 
d. anything lived through, enjoyed, or felt 
e. stories telling of make believe events .and people 
f. writings made about what a group discussed 
g. speaking or telling something in a certain manner 
Go on to the next page1 
You have the right heading. 
We read his editorial. 
Dramatization WJ..!l be good here. 
They have our communicationc 
Did you read the account of the accident? 
131. heading ao the top part or title of something written 
132. editorial b. comments, opinions, or remarks made by the head 
people of a paper 133. dramatization 
134· communication 
135. account 
c. a book, paper, or magazine put out at a certain time 
d. a telling about happenings or events 
e. the exchange of opinions or information between 
persons 
f. the act of preparing something lively 
g. the ending or finish of a story 
The sto£t!eller will now begin. 
Who is e receiver? 
Mr. Jones is our VJ..ce=president. 
Write the name of the sender clearly. 
The treasurer 'Wishes to speak. 
136. storyteller 
137. receiver 
138. vice-president 
139• sender 
140. treasurer 
a. one who v~tes rimes or verses 
bo a person second in charge of a club 
co one who takes or holds 
do one who tells a tale 
e._ one who receives or pays out money 
f. the chief person in a club 
g. one who causes a thing to go 
He was an interesting narrator. 
What happened to the hero~ne. 
The president is speaking. 
Be a good listener, Joe. 
A hero would never do that. 
141. narrator ao the chief man or boy in a story 
142. heroine b. one who receives and pays out money 
143. president c .•. one who tells a story 
144. listener d. the chief person in a company or club 
145. hero e. one who writes and keeps information for a 
f. one who hears something spoken 
g. the chief girl or woman in a story 
Go on to the next page1 
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He found it in the cataYogue( catal og). 
That is an interest~ng pamphlet... .~ 
She has a good vocabula~. 
Would you read the arti~ mor e slowly? 
They are placed in the dead letter box ,. 
146e catalogue(catalog) 
147., pamphlet 
148 .. vocabulary 
149. article 
150a dead letter 
a. uncl aimed for some reason, can't be delivered 
b. a list of names, places, books, etc. arranged in 
a certain order 
c. a poem or verse 
do a st ory complete in itself 
e. a printed work usually a few pa,ges in length 
fe words used or lmovvn by a language, class, or person 
g .. a speech or a talk 
Co~are them carefully, Peter. 
tina -vrill :ereside. · 
Shall we adJourn now? 
We still need to rehearse t hat . 
He could adapt that to a story, 
151. compare 
152, preside 
153 .. adjourn 
154, rehearse 
155 .. adapt 
ao to br ing to a close 
bo to practice in order to show something to a group 
c, to look at in order to discover likenesses and 
unlikenesses 
d. to change so as to fit something different 
e. to suggest someone's name for a position 
f e. to speak to a group 
g., to take charge of, direct, or control a group 
I have his note hereG 
What a lovely pos~carde 
We read the newst~er .. 
Did you look in. card catalogue, 
She will read the minutes now, 
--
156. note a., a letter sent by wireless 
b., writings about t he happenings of a club or group 
1 
157, post card 
158, newspaper 
159~ card catalogue 
160 .. minutes 
C o writt en news or advertisements printed daily or weekly 
d .. rules as t o how a group should conduct itself 
e. a stiff piece of paper that is mailed with a stamp 
f. slips of papers vdth names, titles, and articles 
alphabetically arranged 
g. a short infor.mal letter 
Go on to the next page1 
The scenerv is ready .. 
Let's see the sketch., 
The hroduction mus~ be ready 
Is t e stage set for action? 
Novr thiS'Isthe si tuation. 
tomorrow. 
161. scenery 
162. sketch 
163. production 
164. stage 
16S. situation 
a o a short simple action 
b., a building in which shows or plays are given 
c~ painted hangings and screens used as a background 
de the way things are to happen 
eo the show, exhibit, or entertainment itself 
f . the talld.ng or speaking between .people in the show 
g. the platform on which the action takes place 
He has an unusual stYfieo 
We shall give it by c oral(choric ) speaking. 
~- has it this way. 
~e the rhytlLm carefully. 
We must follow the rules of order. 
166o style 
167. choral(choric) 
speaking 
168. usage 
169 .. rhythm 
170. rules of order 
I will record the results .. 
Relate to us what happened. 
WJ.ll you present him .• 
We recite together. 
What word do you stress? 
171. record 
172. relate 
173. present 
174. recite 
175. stress 
a .. the Y~itings about what took place at a group 
gathering 
b. a regular bea t or emphasis or rise and fall of 
word sounds 
c. guides to the proper conduct of a group gathering 
d., the settled or established habits of a language 
e .. a certain manner or way of writing or speald.ng 
f o saying something together as a group 
g. ending with the same sound 
a .. to 
bo t o 
c .. to 
d .. to 
eo to 
.f. to 
g. t o 
write out, set down, mark, or indicate 
come before another part 
repeat aloud from memory, to tell in detail 
tell a story or show some connection between 
set boundaries to or shorten 
emphasize or put special force on 
introduce one person to another 
Go on to the next page l 
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H Oltf do you show possession? 
Commit that to memo;ry.. . 
TI1at is your vers~on., 
Your handv1ri tJ.ng ls improving . 
What type of sto:r"''J is that? 
176. possession 
177. memory 
178. version 
179. handwriting 
180o type 
a.. a line or stanza of poetry 
bo belonging t o, control of 
co t elling something from the way you look at it 
do raised letters or figures placecr-on blocks 
e. the abi l i ty to remember things 
f o vmrk done by a person with a pen or pencil 
g. kind, of, sort of 
Will you show us the forms of comparison? 
That is a long prose ·work. 
Lincoln had many anecdot es. 
Here is my most important sourcee 
What is the conflict about ln this case? 
181. comparison 
182. prose 
183. anecdote 
184. source 
185. conflict 
a., 
bo 
c .. 
d .. 
e .. 
fo 
gc 
ordi.nary spoken or ·written language unlike poetry 
a brief story intended to amuse or instruct 
changing a word to show difference in degree, such 
as, big, bigger, biggest 
work written in verse form with rime or rhytbm 
t he clash or battle between ideas, feelings, and the 
l ike 
t hat from which anything is first taken 
the l ife of a person written by that person 
Shall we criti cize his work? 
How did you accent that? 
We will ~~ a story •. 
Did she IImlt her talk? 
What shoUld prec~de that sentence? 
186. criticize 
187. accent 
188. compose 
189 .. limit 
190. precede 
a. construct or put together 
b, come before 
Co judge 
d. praise 
eo specially emphasize parts of a word 
f., confine, set bounds, or narrow 
g .. come after 
The End. You may go back over your work while you are waiting for 
your classmates t o finish .. 
169 
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A Language Vocabulary Test 
Fo:tm B 
Clayton A. Friis 
Look at your answer sheet. Pu·t your name on the answer sheet in the space marked ttName.11 
Circle the word BOY, if you are a boy, or circle the word GIRL$ if you are a girl. Circle 
the grade you are in now. 
Now look at the di.x·ections on the test booklet at the place where it says 11directions 11 
in capital letters., Have you found the word? Follow 1ihe directions as I read them to you. 
DIRECTIONS:: 
This test is made up of many small tests. Each one of these small tests has five numbered 
words on the left side of the page and seven possible answers on the right sJ.ae of the 
page. The seven possible answers are lettered a,b,c~d,e,f,ge There is only one correct 
answer for each word or a total of five ansWers for the five words. In each oY""'these 
five word tests, this leaves t ,wo e~ answers which do not belong to arry of the words. 
On your answer sheet you w.ill find numbers that are the same as the rmmbered words in 
your test. To the right of each number are seven spaces marked~ a~b,c,d,e:f1go These 
are your answer spaces. They are the same as tne lettered answers J.n your test booklet . 
Fill in the space which is lettered the same as the correct answer for the numbered word. 
Fill in the whole space, which you choose, 'With a AeaY mark. 
Do not &ness. If you do not know the answer t o a word, skip it and go on to the next word. 
Keep goJ.:ag aiid finish all of the tests in Part I.t 
This is not a speed t est.. Take as much time as you need. 
. --
If you wish to change an answer3 do so, but be sure to erase the first answer comple~. 
In Part I of the test, t he answers are in boxes4) An aiTOIY points fr-om the letter to the 
answer l'ihich is in the bo:x:. 
When you have finished with Part I~ STOPo Do not turn the page of the test book~.et. You 
may go over ~ I while you are waitJ.ng foryour class mates to finish. 
Do the ~ample op. the ne:x:t page with your teacher. 
' Direct:Lons for Part. ll 
We are now going to do Pq.rt II of the t est .. You must not turn back to Part I. You can go 
over Part II if you finish ahead of your class ma:&es. -
Read the directions at the beginning of Part II _care.fullJ: before you begin that parto Turn 
to P~ II now and finish the test. 
I - . --.~ L ~ 
--- ~~~ f!) / 
"" 
---
y _;--" 
'" V7 
__,...-
.C., -
a. 
be 
1. storybook 
c. / "'\ 
Mro P~ul West 
50 Sunset Road 
.2. outside address Derry N.Ho 
d. 
3. writer 
4. mail ~----------------~/ 
Tales For All 
5. nursery rhyme 
e•-----~,~ 
by 
Peter Symons 
~--------------~v 
Tales and Poems 
by 
f. ,_, J Frank Gates! Hickory, dickory, dock, L The mouse ran up the cl ocko 
g. r---... '\' 
Look at the word llstorybook" "Which is numbered 1 • Can you find the arrow which points to 
the correct en swer? What is the letter for tha"L'answer? That is right, e is the letter 
answer that; goes with number 1. Now look at your answer sheet. Find numoer 1. Fill in the 
space lettered! in row!. 
Look at the words 11outside address" whici\are numbered 2 • Can you find the arrow which 
points to the correct ans!i-er? What is th etter for thaT: anS1~Ver? That i~ right, .£ is the 
letter answer that goes ~th number 2. No look at your answer sheet. Find number 2 • 
Fill in the space. lettered .£ in row £ • -
• Now find the answers for the last three words in the sample test and fill in the correct 
spaces on your answer sheet. 
1 '7 
·Make sure that you know how to do the test before you begin. Ask your teacher if you still 
have any question. 
6. capital letter 
7• helping word 
a. action word 
•9• subject 
10. rime {rlzyme) 
ll. title page 
,/ 
12. alphabet 
14. title card 
1.5. author card 
• 
ao------J~------~w 
b •. ----_,... t-;:;=:;:::;;:::~~~-:-:--. 
Co e There is 
:r----
g .. · ______ __, 
a ... 
~ 
• b 
/' !-.... 
c 4 
d / ~ 
e. -----'.,o,t . 
f •• ---~ 
g---~ 
we -w:ill grow strong and heal. tey o 
11You are as young as you feelo 11 
You may know th9]a,b;q•s of 
gardening~ I Mr. S.B. Smith{ but 
you lmow little about the ldtcheno 
Instead oflhoes, spades, and rakes ! 
we need the following things: 
kni-ves 
spoons 
forks ~ 
The Blind Colt 
-
Rounds, Glen 
Wi.ld Flowers at a Glance 
by 
Julius King 
Illustrations by Eva Thurber 
copyrighted 193.5 by 
The Harter Publishing Company 
Cleveland, Ohio 
Whipple, Gertrude 
Airplanes ~ Work 
Go on to the next page! 
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16. sentence 
17. underlined 
18. list 
The Book Shop 
H( just a short walk from the bus stop)j 
r-.. 
--:. 1 ScAo I Small, Owner 
a 
b 
• 19. initials 
Avon, !Mass., J 
"' 
c 
20. author d • / ~ We have books for young and old. _I 
e ,. r--7 
Adventure, biograpl:zy", history, 
science, travel, and sports books 
are but a few of the many on our shelves. 
g 
0 ... 
Have you rea:dJ Tom Sawyer jbY E:_rk Twain?j 
It is one of our many book bargains • 
f 
a 
21o topic • 
,_ 
.... J Goatsj ,. 
22. question 
b 
23. margin 
by 
/"' ~r.. .;1Sa1l;y:: Tucker[ 
• 
24. paragraph 
c 
25. statement 
d 
Goats are often called "the poor 
-
man's cow.u Many goats can give up 
0 . to four quarts of milk a day. 
,...... 
• -:::::::::::t I Do you believe that e:oats eat I 
e 
f 
, t .i, 1"-R.rt!'l~lTbis is not truee j T.ne goa-cs J 
• like to nibble on t~glue stuck to the 
~ cane _I 
I~ 
·- Go on to the next page! 
26. comna 
27. question mark 
" 28. period 
~· quotation mark 
30. exclamation mark 
31. capitals 
32. ma.iJ?. address 
33. postrn.;Lrk 
34. envelope 
35. return address 
January 5, 1953 
Dear Franl~ 
Do you know wba t we did last 
---/1'---~ ..... 
family went to the 
c 
sidesho1rn were exciti 
miss one of the f.-..rr.,..._ __ .::t_ ____ JJ 
It seemed all too soon vmen 
g~-j~~----~~ 
a • 
b 
c 
0 
d • 
eo 
f. 
g. 
/ 
7 
~ 
r"" 
r-.... 
Dad said~ 11 t' s time to go home. 11 
C.Ao Peters 
IR.F.DJ # i , 
Your friend, 
Joseph 
__: 
-
Fargo, North Dakota 
Mro Albert Joyce 
... 
, 17 Downing St reet 
Des MOines~ 
Iowa 
r 
Go on to the next pageA 
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36. item 
37· direct address 
#· term 
39. owners.hip 
4o. verse 
41. primazr accent 
42. short sound 
43. long sound 
a c.cenT 
44. secondary ~aunt:$-
45. broad sound 
a 
11Here lies poor stingy Timmy Wyatt, 
Who died at noon and saved a dinner by it.,n 
\> 
.. C 
d. 
e 
f 
g. good turn deserves another n said 
Dictionary 
inaugural indignantly 
----a·--------~1~~--------------~~ 
. I t . t . ( . I •• t"! I t"'ik) :t.nar. .J.s :t.c :t.n a • :t.s --- -
-----
ent 
---
e 
----- -:r.------' 
--------------------------------------------------
Go on to the next page l 
46 .. series 
47. tongue twister 
48. divided quotation 
• 49. helping verb 
50. direct quotation 
.51. breve 
52. accent mark 
53. macron 
54. hyphen 
55. dash 
a 
b • 
c 
d 
"' 
• e 
f • 
g 
a 
d 
e 
f 
g. 
·1 76 
/1\. 
,, nru, said Linda, ncan easily say i t .. J 
"' 1 'She sells sea shells by the sea shore.' u 
/ 
1 ''You did well," replied Sam., J 
_/ r-.. "The contestantsrhavelfinished. 
Lois, and Robert lwill ~ 1 John, Nancy, 
~ 
Jones says thatj she will . as judges. Miss 
/ ,1--- J not vote. 11 
... 
Dictionary 
defeat 
------
-----
~ 
........-----
- ooted 
-
--
----........----
Go on to the next pageJ 
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56. parentheses 
57. negative 
58. abbreviation 
59. colon 
6o. aposii~pbe 
61., indented form 
(slant form) 
a. 
b. 
·c .• 
d. 
e 
f. 
g 
a .. 
" 
The Levd Shoe Store 
12 Munro St$1 
Boston, Masso 
Mr. Louis Smith 
19 Court St .. 
Boston, Masse 
83 Park Sto 
Oxford, Maine 
Jan~ 13, l95l 
Yours truly, 
Peter Barlow 
3 Snell St • 
Ithaca, New York 
Sept. 13, 1952 
62. business letter b /~ Dear Sirg 
Kindly send me information about historical 
sites in Boston .. 63. block form 
• 
./ ~"'---
_;ft Yours truly, J c 64~ friendly letter 
Carl Brown 
._J 14 Winthrop Road Brandon, Vermont 
65• inside ~ddress 
d 
Sept. 15, 1952 
e • i Dear SUe, : 
I We can hardly wait to see you next 
f • - J week. 71 I Bring your books and camera., 
Lovingly yours, 
.. 
/ !"-. __, Mary Howland I 
-
g 
Go on to .the next pagel 
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66. object 
67. subject 
68. complete subject 
69a complete predicate 
·- .• 70• predicate 
71. phonetic 
72. unaccented 
73~ diacritical mark 
74. cross reference 
75. accented 
a 
'"" 
I 
• 0 
c :, 
~ -d 
e 
.. 
g 
• 
a 
b 
c 
d 
e 
.... 
~ 
• 
• 
Barbara and Steve 
H hurried to the field. 
/HMr .. Brown, the farmer,, 
was rala.ng~l In hi.sl . 
ll1andl he _ had a large bainboo 
rake. · Tllen--~ Stevel jwaved! 1--. 
exci tedlyl fo himo 1 1\ · I 
Dictiona~ 
dunce .. 1 dynamite l 
r... h. 
~ durlgeo~! ( dthl jun) I du ty (d'4l! ti) H dusifjer 
-
~ I 
1'\. dwell ing 
Dutch East .Indies H. See also l -- -Netherlands Indies 
- -
-----' 
Ill A ill-, .. 
"?)_ e, care, arm, eve, ice, 
Go on to the next pagel 
76. synotzym 
77• antonym 
78. degree of comparison 
. , 79• homonym 
8o. parts o~ 8peSCh 
81. interjection 
82. adverb 
83. pronoun 
84. preposi.tion 
8,5. conjunction 
1.7 9 
-· 
a_ 
'i nst.rong or vreak l.it does 
b·. .r~ :ma.lm any difference-o 
Whet her he is me:rell! large, 
e• r~ larger than the others, or 
the l.argestlboy vretve had is 
t'l" 
- also no concern. To use~ 
e• 
/' ,...... 
right! adjectives,! he nru.st ~ . 
r. ,. hone.st, trustworthy r. I, and 
truth.f'ul.e i There their I answer 
,- r... 1 g. 
is. 
a. 
11~ 
c. 
d• 
·e 
r. 
g .• 
Go on to the next pagel 
86. imperative sentence 
88. declarative sente:p.ce 
! 
89~: pbrase 
90. interrogative sentence 
STOP:& 
a•----"1'--~ Didn •·t you know 
.------====-t 
b ...... ---t-'J'f 
when you ~re supposed to 
Co----' 
B£. not go on to the neXt page£ 
1 
PART II 
Read Carefully: In Part II you "Will find t he words to be tested used in sentences 
before each test. Read these sentences carefully as they will tell you how the word 
is used. You are to find the correct mean1ng for each word. Mark your ansvrer sheet as 
you did in Part I. Remember: There is only one possible answer for each word.. Two 
of the meanings in each test will not fit any word. ~ NOT GUESS. 
Use the correct form on your paper. 
Listen to his s~ 
You have a pleasant tone, Carl. 
He has a good voice.----
Find the key word quickly. 
91. form 
92 .. story 
93~ tone 
94. voice 
95. key word 
a. 
b. 
c. 
d. 
e. 
f. 
g. 
telling of a happening 
a message written to someone 
sounds from the mouth; human talking 
a regular rise and fall of the sounds of words 
the arrangement or order of something 
the most important part of a written passage 
the quality of character of one 1 s speaking 
It was signed 11Sincereltll{ours 11 • 
Rewrite that for us, Jo • 
Is that the proper way? 
When did they ~ it?. 
We represent t~ys in the story. 
96., sincerely a. suitable; appropriate; correct 
97. rewrite b. to impress or print something 
98. proper 
99. stamp 
100. represent 
c. false, deceitful, not true 
d. not fit or suitable; incorrect 
e. honestly felt or intended; frank 
f. to make words on the paper again 
g. to act for or speak in place of 
We have a new libraaf• 
Use the unabridgedctionarY• 
What language is tEat? 
The editor "Will correct it. 
Have you kept a record? 
101. library 
102. unabridged 
dictionary 
103. language 
104. editor 
105. record 
a .. 
b. 
c. 
d. 
e. 
f. 
g. 
a book explaining all the words used by a people 
one who checks bo.oks in and out of a building 
a collection of books or a place where they are kept 
a YITitten or printed collection of facts 
words used by a people 
one who directs a printed work or a paper 
a shortened book explaining some of the words used 
by a people 
Go on to the next pagel 
Let 1 s im.a ine i tL 
Did you hroo read your work? 
How did e eXclaim it? 
Form them conectly, Mary. 
DJ:'Cihe cancel the stamp? 
106. imagine a. 
107. proofread b .. 
108 .. exclaim c . 
109o form d. 
110. cancel e. 
f. 
g. 
to take the place of 
to send to another per son 
to mark or cross vdth lines 
to suppose, to fancy 
t o fashion, to make 
to speak or cry out suddenly 'With 
to read and correct 
The committee 1vishes to hear from the secreta;y. 
The cbali'Illan read bis report. 
The speech was boring. 
a. a presentation of facts 
surprise 
1116 
112. 
1136 
114. 
115. 
committee 
secretary 
chaim.an 
report 
speech 
b.• one who vvri tes and keeps information for a person or a group 
c. a coming together of personsa an assembly 
d. a group of persons chosen to deal vv.ith some activity 
e. that which is spoken, usually words or remarks 
f. one who has charge of money 
g .. a person at the head of or in charge of a group or meeti...Tlg 
Read your p_ary carefully. 
That theater J.S well knovm. 
Your act!Eg is good, John. 
This actiOri scene needs attention. 
We enjoyed do~ the ~· 
116. part 
117. theater 
ns. acting 
119. scene 
120o play 
a. 
b. 
Co 
d~ 
e ... 
f• 
g. 
the art of performing 
a painting or landscape 
one of the divisions or portions of a perforwance 
a performance of an exciting piece 
a game for fUn or exercise 
a building where perfor.mances are given 
words spoken by a person in a performance 
Go on to the next pageJ 
What ari excellent description that isl 
Correct your pronounc1at1otl, 1lla.ry.o 
The discussion was interesting. 
Do you kiiow its meaning? · 
The directions are very .clear. 
121. description a. sounding words 
122. pronounciation b .. talking together 
123. discussion Co telling what something 
124. meaning d. having people meet 
125. directions e. telling what it stands 
f. asking someone to come 
g. pointing out what to do 
Whom did he ~int? 
I nominate F Little. 
I move that we hear the story. 
Charles will address us today. 
We did .elect him. 
looks like 
for 
126. appoint a. to suggest someonets name for a position 
127. nominate 
128. move 
b. to put something before a group 
c. to speak to a group 
129. address d. to bring to a close 
130. elect e. to give someone a position 
f. to choose or select by vote 
g. to change something 
Have you checked the file? 
The tel~am is there:-- . 
Be care of ·your vocal cord..s.o 
That• s her statione~. · 
Don1t drop the rece1ver when you hang up. 
131. 
132. 
133· 
134. 
135. 
file 
telegram 
vocal cords 
stationery 
receiver 
a. news or a letter sent by wireless 
b. the part of a telephone that picks up the sound 
e. a long written letter mailed to a friend 
d. a folder or case for keeping papers in order 
e. paper and other writing supplies 
f. the part of a telephone with which you listen 
g. the part of the throat that makes speech 
Go on to the next page1 
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Its only a legend. 
Have you reaa-the book revie~ 
No one believes that Sf-Ghe 
We enjoyed the ski. to 
She read an amu'S:i:iii jingle" 
136. legend 
137• book review 
138. myth 
139o skit 
140. jingle 
a.. comments or remarks about something written 
b. a long seri ous poem 
C o a story handed dovro from the past about a person or 
eventJ 
d. a catchy group of rimes, often with little sense 
e. a long play or action 
fo a short action or play 
ge a story handed dovvn from the past about people's 
religious beliefs 
The meet!Bt v1.ill come to order1 
Did you ge a repl~? . 
That's a good advertisement. 
You have quite--a long mono!og (monologue). 
Listen to this announcement .. 
141. meet ing 
142 .. reply 
143., advertisement 
144. monolog(monologue) 
145.. announcement 
: His -wri ti:r:.g is exeellents 
a., i.nf:>rmation or vvords concerning everyone 
b. a talk between two or more persons 
c. a coming together o~ persons 
d. an answer or response 
e .. asking someone to come som~lace 
f. news or information about something wanted or 
offered for sale. 
g.. a long talk by one person 
We are careful about cm!!talization., 
Let's do this in panto ~· 
That was a long interview. 
Is that the correct def~tion? 
· 146.. vv.ci. ting 
1L~7 o capitalizat ion 
148 .. pantomime 
149. interview 
150· definition 
ao a series of actions 'VIIi thout talking 
b. the act of making large letterF 
c .. getting together t o get information or news from a 
person 
d., news about something wanted or offered for sale 
e. the explanation of a word 
f., the act of making letters vdth a pen 
g. the setting off of words by special marks 
Go on to the next page! 
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We could publish our results to the schoole 
That is easy ~0 mispronounce .. 
Let's summarize our work. -
I shall tuote ""'"fiim. 
Omit tha next. time .. 
-
a .. go over and retell briefly 151 .. publish 
152 .. mispronounce 
153• summarize 
154.. quote 
be r~peat another per son's exact words 
c . choose or select by vote 
155. omit 
Did he state that clearly? 
Did she msspell tba.t'l 
d.. leave out 
ee make widel y lmown or public 
f. make additions to 
g. speak or sound incorrectly 
Sort them slOwly, Joel. 
~us skim the work together. 
I seco:n(l'"""tfiat. 
156. state 
157. misspell 
158. sort 
159. skim 
160. second 
ao to set forth; tell; declare 
b. to place in different groups according to likenesses 
Co to support a suggestion made by another person 
d. to name someone for a position 
eo to read hurriedly or without thoroughness 
r. to make words incorr ectly 
g. to leave out or forget 
That is a good reference book. 
Which volume do you have? -
We all lciiow this .fable. . 
She bas a request •. 
You may take notes. 
161. refer~ce book 
162. volume 
163o fable 
164. request 
165o notes 
a. a story where animals talk and tell a moral 
b., a very short letter 
c. a source of infonnation to be consulted 
d. a story about real events and people 
eo a book within a number of books that make a complete 
work or set 
fo asking .for something 
g. brief writings t o help one remember something 
Go on to the next paget 
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Make your story original. 
Be informal in your lettere 
We will give an oral report .. 
Jolm' s tale is :b.UiiiO'rous. 
Remember, it must be formal~ 
166 .. original a. new, dif ferent, unusual 
167. informal b. stiff, fixed, according to rules 
168. oral c .. spoken, not v~tten 
169 .. humorous de serious, sober, solemn 
170. formal e .. v.rritten, not spoken 
f. without ceremony, easy, natural 
g. funny, witty, comical 
Is t his ~ ready for the paper? 
They have a new post office .. 
What section are you ln noW1 
There ls postage due on this. 
The mouthpiece must be kept cleano 
171. type 
172 .. post office 
173., section 
174 .. postage 
175o mouthpiece 
a.. a paper wrapper for letters 
b. the place or building 1vhere l etters are l~dled 
c. r aised letters or figures placed on blocks 
d.. the part of the telephone in which one listens 
e. the cost of sending letters by mail 
fo the part of the telephone into which one speaks 
g. part of a chapter 
That is my favorite folk tale. 
What is the point it emphaslzes? 
Let's have a panel discussion. 
He sends his greetin!s. 
How long have you he\d office? 
176., folk tale 
177• point 
178 .. panel discussion 
179 .. greetings 
180., office 
a. a position, . job, or post that one holds 
bo wishes of good vlill 
c. a story written by a famous writer 
do people t alking in a group on a certain subject 
eo the most important part of a speech, story, or action 
f. a story made up by the ~eople 
g .. a person talking to a group about something of 
interest to all 
Go on to the next page& 
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What is your s election for today? 
We have much literature on farming ., 
We received the publ1cation yest er day., 
Can you sense the meter ? 
Here is a reference that should help us ., 
181 .. selection a., t he t lLing chosen; part of a book 
l82o literature b. a passage or not e in a book calling attention to 
183. publicat ion another passage in a book 
184 .. meter c .. vrords endi ng vv"i th t he same final sound 
185. r eference de a book, magazine, or newspaper 
eo that from which anything arises or begins 
fe the regular beat of measured groups of words 
go a number of writings on a given subject 
What is the modifier of that word? 
Le~bilitt is our goal. 
Te us a out the incident .. 
Are the properties re~dy? 
That is a rramous oration. 
186. modifier a. a formal dignified public speech 
in a poem 
187. legibility 
188. incident 
be 
c. 
that which changes somet hing slightly or describes it 
an event of great importance 
189. 
190. 
properties d .. 
oration eo 
f .. 
g. 
able to be read easily, clear 
a short amusing talk 
a small not ·too important event or experience 
stage equipment and furnishings needed in a play 
The End. You may go back over your work while you are waiting for your 
classmates to finish. 
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